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Publications for review were drawn from educational research, official government and international
body publications, and a variety of other sources of evidence, including internet resources.
Sources were identified through:
• general databases (e.g. Digital Resource Archive (DERA), British Education Index (BEI); Australian

Education Index (AEI); ERIC; Web of Science)
• internet search engines and gateways (e.g. Google Scholar)
• Library catalogues
• Websites of inspectorates, education charities, policy ‘thinktanks’, conferences, unions …such as:

-

American Educational Research Association
Australian Centre for Economic Performance
British Educational Research Association
Bristol Institute of Public Affairs
Business in the Community
CfBT Education Trust
Consortium on Chicago School Research
Department for Education
Education Scotland
Education Sector
Estyn
FORUM: for promoting 3-19 comprehensive education
Her Majesty's Inspectorate of Education
London School of Economics Centre for Economic Performance
National Education Policy Center
Ofsted
Research for Action.
Royal Society of Arts and Manufactures
Social Policy Association Conference

• Manual keyword searching of journals, such as:
- American Journal of Sociology
- Australian Association for Research in Education
- British Journal of Educational Studies
- British Journal of the Sociology of Education
- British Educational Research Journal
- Cambridge Journal of Education
- Canadian Journal of Educational Administration and Policy
- Comparative Education
- Current Issues in Comparative Education
- Early Education and Development
- Education 3-13
- Education Finance and Policy
- Education Inquiry
- Educational Action Research
- Educational Administration Quarterly
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-

Educational Assessment, Evaluation and Accountability
Educational Management Administration & Leadership
Educational Policy
Education Policy Analysis Archives
Educational Research and Reviews
Educational Technology & Society
Ethnography and Education
European Education Research Journal
European Journal of Education
European Journal of Training and Development
Improving Schools
International Journal of Educational Management
International Journal of Education Policy and Leadership
International Journal of Qualitative Studies in Education
Journal of Education Policy
Journal of Educational Change
Journal of School Choice
London Review of Education
Management in Education
Program on Education Policy and Governance, Harvard University
Quarterly Review of Comparative Education
Research in Education
Scandinavian Journal of Educational Research
School Effectiveness and School Improvement
School Leadership & Management
Studies in Educational Evaluation
Studies in the Cultural Politics of Education
Teacher Development

• Scanning lists of references
• Contacts with those in the professional networks of the research team and those suggested by key

informants.
Keywords for performativity
- mandated educational change
- personal autonomy
- professionalism
- policy implementation,
- policy uptake
- policy enactment
- high-stakes accountability
- education reform
- teacher resistance;
- school reform;
- standards-based accountability practices
- Teacher accountability
- Personnel evaluation
- Resistance to evaluation
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-

Teacher perceptions
Teacher response
High stakes tests
Managerialism
De- professionalization
Re- professionalization
New professionalism
Post-performative
Performance paradox
Performance assessment
Teacher autononomy
Professional identity
Teacher identity
Demoralisation
school or teacher + supervision/ors/
Ofsted, Estyn, HMIE plus other names of inspectorates
Accountability + teacher/teaching
Accountability and gaming
Special measures/requires improvement/underperforming/good/outstanding/failing schools
Compliance
Teaching school networks/alliances
Feedback and school
Dynamic school improvement
Quality control + school
Quality management + school
Quality review

Keywords for institutionalisation
- bottom-up reform
- educational reform
- top-down reform
- comprehensive school reform
- scale-up
- policy formation
- policy implementation
- policy feedback
- state policies
- Standards-based reforms
- market-based reforms
- politics of education
- federal policy
- Program Improvement
- Systemic improvement
- Mandated educational change
- Setting expectations
- Internalizing rules/policy
- Organizational rules and procedures
- Institutional principles
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-

Institutional change
Standardised behaviour/actions
Patterned behaviours
Regulatory environment

Abstracts of texts identified in searches for ‘institutionalization and performativity’.
An inclusive approach has been taken – only texts which are clearly not relevant to the process of change
in schools have been excluded (e.g. texts related to non- teaching roles in HE, texts about the validity of
high- stakes tests). Abstracts or short book reviews were found for almost all texts, with no titles omitted
due to inability to locate any summarising material.
Abbott, R., Macdonald, D., Hay, P., & McCuaig, L. (2011). 'Just add facilitators and stir' :
stimulating policy uptake in schools. Educational Management Administration and
Leadership, 39(5), 603-620.
Author abstract
This article presents the evaluation findings of an education policy initiative that involved the
employment of facilitators to broker the policy and its implementation. An Australian state's education
authority piloted the employment of physical activity facilitators to expedite the implementation of 'Smart
Moves' in schools, a policy mandating daily physical activity for all state school students from pre-school
to Year 10. The evaluation data was collected through facilitator diaries, semi-structured interviews,
reflective writing, network mapping, and a school survey. The introduction of physical activity facilitators
to accelerate the uptake of a health promotion policy in schools was highly instructive in terms of the
conditions of policy uptake in schools. These facilitators were able to intervene in the value-laden,
mandated state activity and shift the discourses to those that were palatable for schools and teachers.
Significantly, in Bernsteinian terms, they were bridging the official and pedagogic recontextualising fields
thus acting as contributors to the recontextualisation of official policy knowledge despite some school
resistance.
Adams, P. (2008). Considering ‘best practice’: the social construction of teacher activity and pupil
learning as performance. Cambridge Journal of Education, 38(3), 375-392.
doi:10.1080/03057640802299635
Author abstract
For some time, sustained pressure has been applied across all phases of English education in the drive to
increase the standing of pupils on national and international comparators of educational attainment. Since
the election of New Labour to political power in 1997, the foci for such changes have been widespread
but one area that has received particularly intense scrutiny is that of teacher activity. In particular, the
profession has seen a marked rise in the identification of ‘best practice’. As a term, ‘best practice’ has
entered the parlance of English educational policy to describe that which seemingly has ‘official’
approval, overt or otherwise. This paper argues that English conceptions of ‘best practice’ adopt a realist
epistemology as their basis upon which to construct an examination and understanding of pupil learning
and its relationship to teacher activity. As extant increases in pupil attainment on national tests are taken
as a measure of both, increased learning and the plausibility, veracity and legitimacy of the pre-test
teaching, the locus of control for policy intervention has duly shifted towards describing the types of
teacher action deemed to be the most successful in improving pupil learning. Through a social
constructionist critique, this paper maintains that such perspectives are questionable due to the
assumptions made regarding a correspondence view of the learning-teaching relationship as judged
through the lens of testing. In so doing, the critique re-positions ‘best practice’ as a circulatory argument
that confers and retains legitimacy due to its self-perpetuation within the discourse of performance.
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Allodi, M. W., & Fischbein, S. (2012). Teachers' Perceptions of Their Work Environment in
Swedish Junior High Schools. Research in Comparative and International Education, 7(3),
376-393.
Author abstract
The aims of this study were to explore the organisational characteristics of junior high schools, to identify
typologies of work environments and to explore the relationships between the type of work environment
and how schools function. The educational profession and the role of teachers have been influenced by
policies inspired by the principles of new public management (NPM). The Swedish version of the
Organizational Checkup Survey is a general and expanded version of the Maslach Burnout Inventory. The
present work analyses the 16 items concerning energy, involvement and accomplishment ("Relations to
Work") and the 29 items concerning workload, control, reward, community, fairness and values ("Fields
of Work"). The answers from 749 Swedish junior high school teachers from a stratified selection of 32
schools were analysed with a structural equation modelling approach. The means of the answers from the
teachers from the same school were dichotomised and analysed with partial order scalogram analysis. The
polarising variables contributing to the identification of four main profiles were reward and workload.
There were gender differences: female teachers were more exhausted, felt more involved and were more
dissatisfied with their workload than male teachers. There were also age differences, the younger teachers
reporting, in particular, lower professional autonomy (control). The results show relevant differences
between schools, and that teachers' perceptions of their work environment can be considered an indicator
of school quality. The results of the comparisons are related to the conditions of high efficiency and
deprofessionalisation of NPM-inspired educational organisations, and indicate a possible link between
school organisation and teachers' perceptions of reward.
Altrichter, H., Heinrich, M., & Soukup-Altrichter, K. (2014). School decentralization as a process
of differentiation, hierarchization and selection. Journal of Education Policy, 29(5), 675-699.
doi:10.1080/02680939.2013.873954
Author abstract
The Austrian 'school autonomy policy', which allowed schools to develop specific 'curricular profiles', is
taken as an example for discussing processes and effects of school decentralization policies. Data from
school case studies (based on qualitative interviews and document analysis) are used to analyse and
interpret the processes by which schools and teachers take up policy innovations and translate it into
action and structures on school and classroom level. These policy changes and the resulting governance
regimes are examined from a perspective on changing modes of 'action coordination' between actors on
different levels of a school system and from an attention to processes of 're-contextualization' in multilevel governance systems. The main result is that the Austrian decentralization policy -- although not
explicitly based on a market approach -- boosted principles of competitive coordination between schools.
In consequence, it resulted in processes of differentiation and hierarchization of schools and classes and
offered new legitimatory and practical opportunities for student selection.
Anagnostopoulos, D. (2003). The New Accountability, Student Failure, and Teachers' Work in
Urban High Schools. Educational Policy, 17(3), 291-316.
Retrieved from
http://epx.sagepub.com/cgi/content/abstract/17/3/291
Author abstract
This study uses Lipsky's concept of the street-level bureaucrat to identify how English teachers in two
Chicago public high schools respond to student failure within the context of a district accountability
agenda. Analyses of interview and classroom observation data indicate that teachers' responses to district
policies related to the degree to which teachers perceived the policies as threats to their professional
autonomy. Teachers responded to testing policies by allocating significant classroom time to “teaching to

5

the tests” but employed several defensive strategies in response to policies aimed at lowering course
failure rates. These strategies may have reduced failure rates but did not remedy student failure.
Anderson, S. E. (2013). Diversity in the Middle: Broadening Perspectives on Intermediary Levels of
School System Improvement. Journal of Educational Administration, 51(4), 556-563.
Author abstract
Purpose: The purpose of this paper is to present the author's commentary on the special issue of "Journal
of Educational Administration" entitled "Systemwide Reform: Examining Districts under Pressure".
Design/methodology/approach: The major thesis of this commentary and reflection on the preceding
papers is that there is a need to recognize that "school districts" as known in the USA are examples of a
more general phenomenon of intermediary organizational entities in education systems in North America
and elsewhere in the world and that there is a need to problematize, not take for granted, the form,
purpose, and influence of these mediating layers of the school system on the quality and improvement of
schools, and on the implementation of government policies that are intended to regulate and support
education in schools. Findings: This issue of the "Journal of Educational Administration" presents a series
of papers that highlight different aspects and contemporary trends in school district practice and research-organizational characteristics associated with district effectiveness (see Trujillo this issue), how districts
are responding to political and public demands for accountability (see Hamilton "et al.", this issue), the
invention of school district authorities as portfolio managers of diverse school provider systems (see
Marsh "et al.", this issue), and how social communication networks linking school and district staff
interface with the use of evidence to support school improvement (see Finnigan and Daly, as well as
Wohlstetter and Smith this issue). Originality/value: The simple thesis of this commentary is to argue that
school districts function as an intermediate level of education governance, management, and support
within national and state education systems, and that current research and discussion on the school district
role in improving and sustaining the quality of education would be strengthened by broadening the scope
of research and discussion to alternative kinds of intermediate level governance and support systems that
exist in North America and in other regions of the world.
Angus, L. B., & Lawrence, A. (2012). Teaching within and against the circle of privilege: reforming
teachers, reforming schools (Vol. 27, pp. 231-251). United Kingdom.
Author abstract
Three decades of neo-liberal education in western countries, particularly English-speaking countries, have
not served most children well. The evidence is mounting that the neo-liberal experiment has been a failure
on many grounds, not least because of its deprofessionalizing effect on teachers. The disciplinary effects
of neo-liberal policy frameworks on education remain powerful, but there are numerous teachers and
schools who have resisted the regime of managerialism and accountability. This paper celebrates such
activists. It argues that the internal focus on the delivery of instruction and test-taking inside schools
ignores the point that the major influences on the school performance of children exist outside rather than
inside the school. The paper argues that young people who have been ‘othered’ and put at a disadvantage
by the neo-liberal education system deserve to be treated in a more dignified, engaged and respectful
manner than seems to be the case within the ideology of accountability and top-down managerialism
Apple, M. W., Ball, S. J., & Gandin, L. A. (2009). The Routledge International Handbook of the
Sociology of Education: Routledge, Taylor & Francis Group. 7625 Empire Drive, Florence,
KY 41042.
Author abstract
This collection brings together many of the world's leading sociologists of education to explore and
address key issues and concerns within the discipline. The thirty-seven newly commissioned chapters
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draw upon theory and research to provide new accounts of contemporary educational processes, global
trends, and changing and enduring forms of social conflict and social inequality. The research, conducted
by leading international scholars in the field, indicates that two complexly interrelated agendas are
discernible in the heat and noise of educational change over the past twenty-five years. The first rests on a
clear articulation by the state of its requirements of education. The second promotes at least the
appearance of greater autonomy on the part of educational institutions in the delivery of those
requirements. "The Routledge International Handbook of the Sociology of Education" examines the ways
in which the sociology of education has responded to these two political agendas, addressing a range of
issues which cover three key areas: (1) perspectives and theories; (2) social processes and practices; and
(3) inequalities and resistances. The book strongly communicates the vibrancy and diversity of the
sociology of education and the nature of "sociological work" in this field. It will be a primary resource for
teachers, as well as a title of major interest to practising sociologists of education. This book is divided
into three parts. Part I, Perspectives and Theories, includes the following: (1) "Spatializing" the Sociology
of Education (Susan L.Robertson); (2) Foucault and Education (Ines Dussel); (3) Education and Critical
Race Theory (David Gillborn and Gloria Ladson-Billings); (4) The Ethics of National Hospitality and
Globally Mobile Researchers (Johannah Fahey and Jane Kenway); (5) Towards a Sociology of the Global
Teacher (Meg Maguire); (6) Codes, Pedagogy and Knowledge (Ursula Hoadley and Johan Muller); (7)
Social Democracy, Complexity and Education (Mark Olssen); (8) The "New" Connectivities of Digital
Education (Neil Selwyn); (9) A Cheese-slicer by any Other Name? Shredding the Sociology of Inclusion
(Roger Slee); (10) The Sociology of Mothering (Carol Vincent); (11) Rationalisation, Disenchantment
and Re-enchantment (Philip A. Woods); and (12) Recognizing the Subjects of Education (Deborah
Youdell. Part II, Social Processes and Practices, includes the following: (13) Doing the Work of God
(Michael W. Apple); (14) New States, New Governance and New Education Policy (Stephen J. Ball);
(15) Towards a Sociology of Pedagogies (Bob Lingard); (16) Families, Values, and Class Relations
(Andrew Brantlinger, Laurel Cooley and Ellen Brantlinger); (17) Popular Culture and the Sociology of
Education (Greg Dimitriadis); (18) Schooling the Body in a Performative Culture (John Evans, Brian
Davies and Emma Rich); (19) Tracking and Inequality (Adam Gamoran); (20) Economic Globalisation,
Skill Formation and the Consequences for Higher Education Phillip Brown and Hugh Lauder); (21)
Education and the Right to the City (Pauline Lipman); (22) A Revisited Theme--Middle Classes and the
School (Maria Alice Nogueira); (23) Governing without Governing (Antonio Novoa); and (24) The
University in the Twenty-First Century (Boaventura de Souza Santos). Finally, Part III, Inequalities and
Resistances, contains the following: (25) The Indian Middle Classes and Educational Advantage (Geetha
B. Nambissan); (26) Equality and Social Justice (Kathleen Lynch, Margaret Crean and Marie Moran);
(27) Educational Organizations and Gender in Times of Uncertainty (Jill Blackmore); (28) Bringing
Bourdieu to "Widening Participation" Policies in Higher Education (Pat Thomson); (29) The Sociology of
Elite Education (Agnes Van Zanten); (30) The Dialogic Sociology of the Learning Communities (Ramon
Flecha); (31) The Democratization of Governance in the Citizen School Project (Luis Armand Gandin);
(32) Syncretism and Hybridity (Kris D. Gutierrez, Arshad Ali and Cecilia Henriquez); (33) Dilemmas of
Race-Rememory Buried Alive (Grace Livingston); (34) Mome tum and Melancholia (Louise Morley);
(35) Sociology, Social Class and Education (Diane Reay); (36) Interfaces Between the Sociology of
Education and the Studies about Youth in Brazil (Marilia Pontes Sposito); and (37) Social Class and
Schooling (Lois Weis).
Araki-Metcalfe, N. (2012). Top-down educational reform in English language curriculum in
Japanese primary schools : its implementation and evaluation. Journal of Asian Critical
Education, 1(1), 70-90. doi/http://www.freireproject.org/files/JACE_FINAL_0.pdf
Author abstract
As of April 2011, teaching English as a foreign language (EFL) in Japanese primary schools became
compulsory. This new language policy is one of the major educational reforms, under the educational
principle of 'zest for life' (ikiru chikara). The Ministry of Education Culture, Sports, Science, Technology

7

(MEXT) has been promoting this new concept, which aims to enhance '[new abilities demanding] new
pedagogical approaches, most of which would fall under the term 'student-centred' as it is understood in
the West' (Bjork, 2011). The globalisation of the world and the notion of the English language as linga
franca are behind the new implementation for 'enhancement of foreign language education' in primary
schools. Most educational reforms follow a top-down policy implementation in Japan, and teaching EFL
at primary schools is no different from any other policy implementation. In order to instigate a smooth
transition of the English language curriculum for primary school students, MEXT has gradually
introduced, in the last decade, its aims and concepts to primary schools nationwide. When evaluating this
early stage of the new EFL curriculum implementation, several vital questions to be considered are: What
was the aim of the new language policy? How was the language policy interpreted by the schools and
teachers? What obstructions and confusion have emerged? Since the official implementation has just
began, the evaluation in this article concerns its early stage of implementation and 'the logic of the
program' from the involved participants' perspectives: in this case the primary school teachers.
Arshavsky, N., Edmunds, J. A., Miller, L. C., & Corritore, M. (2014). Success in the college
preparatory mathematics pipeline: the role of policies and practices employed by three high
school reform models. School Effectiveness & School Improvement, 25(4), 531-554.
doi:10.1080/09243453.2013.846917
Publisher abstract
This paper examines the relationship of the policies and practices employed by 3 high school reform
models – Early College High Schools, Redesigned High Schools, and High Schools That Work – with
student success in college preparatory mathematics courses by the end of the 10th grade. Data on policies
and practices collected through a survey of school principals in North Carolina are combined with
administrative data on student course-taking and performance. The examined policies include coursetaking requirements, rigorous instruction, academic support, personalization, and relevance. Results show
that implementation of these policies varies across models and that higher levels of implementation of
combinations of these policies are associated with improved outcomes.
Ashenden, D. (1990). The future of the teaching profession: time for a radical turn: Victoria. State
Board of Education, Melbourne.
Author abstract
This paper argues that current responses by employers and teacher organisations to the deteriorating
conditions of teachers are inadequate. Thirty years of industrialism now serves the best interests of neither
side, and award restructuring presents an opportunity to constitute a new approach which focuses on
improved use of resources, including a better division of labour which would permit the reprofessionalisation of teachers' work. An example of a restructured school is given.
Assaf, L. C. (2008). Professional Identity of a Reading Teacher: Responding to High-Stakes Testing
Pressures. Teachers and Teaching: theory and practice, 14(3), 239-252.
Author abstract
This case study explores the professional identity of one reading specialist, Marsha, who struggled with
testing pressures at her urban elementary school in the U.S. It offers an in-depth look at how Marsha's
instructional decisions and practices in a pull-out reading program aimed at helping English Language
Learners (ELL) shifted when she was faced with tensions between her own professional beliefs and
knowledge about effective reading instruction and district based pressures to help her students pass the
"test." Unlike other studies, instead of viewing teachers as autonomous agents who make simplistic
instructional decisions in response to testing pressures, this article illuminates the complexities and
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contextual tensions some reading teachers must navigate in an era of high stakes accountability.
Ethnographic and grounded theory methodologies were used for this study. Findings suggest that Marsha
struggled over her commitment to help her students pass the test and at the same time grappled with how
to stay true to her own professional identity. This tension pushed Marsha to change her literacy practices
gleaned from years of experience for a test focused literacy curriculum. Implications from this study
suggest that testing pressures not only affect teachers' instruction and responsiveness to students' learning
needs but can compromise a teacher's professional identity and can influence teachers' responsibility and
ethical sense of what they should do for their students and who they need to be as teachers.
Avis, J. (2005). Beyond performativity: reflections on activist professionalism and the labour
process in further education. Journal of Education Policy, 20(2), 209-222.
doi:10.1080/0268093052000341403
Author abstract
The paper examines the argument that the contradictions of performativity provide the context in which
new forms of professionalism can develop. English further education is used to explore these questions.
The paper addresses four issues. It seeks to locate the discussion within the period immediately following
the incorporation of colleges of further education in 1993, when colleges of further education were
removed from local authority control and placed under aegis of the Further Education Funding Council.
This is followed by an examination of changes to the management regime following incorporation. It
considers suggestions that bullying forms of management have been superseded and that there has been
some feminization of senior management. This discussion is set alongside one addressing the socioeconomic context as well as hegemonic understandings of the economy. The final part of the paper
examines claims made for the development of an ‘activist’ or transformative professionalism. However
the key difficulty with these potentially progressive arguments is that analyses operate at the level of
ideology accepting the way in which the knowledge economy is constructed thereby failing to seriously
consider and work through the patterns of antagonistic relations that exist within capitalism. In a similar
manner they play down education as site of struggle. Whilst the paper is orientated towards English
further education the argument has a wider purchase, applying to education in particular and the welfare
state in general.
Avis, J. (2003). Re-thinking trust in a performative culture: the case of education. Journal of
Education Policy, 18(3), 315-332. doi:10.1080/02680930305577
Author abstract
This paper examines the way in which the notion of trust is being reformulated within teacher
professionalism in England. It does this by setting the discussion within the economic context in which
education is placed and examines the competitiveness settlement and its construction of a high skills
economy marked by high trust relations. It is argued that this model of the English economy does not sit
well with existing relations. The paper then draws upon material from the Learning and Skills Council,
which sets the framework within which postcompulsory education and training is placed. It relates this
discussion to the recent history of managerialism as well as performance management exploring the
implications for trust relations. The paper then examines the nature of teacher professionalism and argues
that current interventions work within a truncated model of trust, which is contrasted with a dialogic
understanding of professionalism.
Ball, S. J. (2003). The Teacher's Soul and the Terrors of Performativity. Journal of Education
Policy, 18(2), 215-228.
Author abstract
Argues that performativity is a new mode of state regulation that makes it possible to govern in an
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"advanced liberal" way. For example, it requires individual practitioners to organize themselves
as a response to targets, indicators, and evaluations. For some, this is an opportunity to achieve
success, while for others it portends inner conflicts, inauthenticity and resistance.
Ball, S. J. (2005). Radical Policies, Progressive Modernisation and Deepening Democracy: The
Academies Programme in Action. FORUM: for promoting 3-19 comprehensive education,
47(2), 215-222.
Author abstract
One of the tricky things we have to wrestle at present is whether or not we should believe what often
sounds like good policy, policy that trumpets the involvement of those who are to be affected by it. Is
"engaging with the local" to be taken seriously or not? Is the language of participation a linguistic sleight
of hand or an indicator of a revival of our democratic way of life? In looking in some detail at the
Academies programme Stephen Ball pushes us back to wider issues such as these and suggests that too
often we end up with "fast" policy and "elite" solutions in which government and big business impose
their own aspirations and intentions on local communities.
Ball, S. J. (2008). The Legacy of ERA, Privatization and the Policy Ratchet. Educational
Management Administration & Leadership, 36(2), 185-199.
Author abstract
This article explores the ways in which the neo-liberal impetus toward the privatization of state schooling
signalled in the Education Reform Act 1988 (ERA) has become embedded in the English school system.
Four main points are made. First, that ERA itself was of huge strategic rather than substantive importance
as far as privatization is concerned. Second, by tracing the lineage of privatization from ERA onwards a
"ratchet" effect of small and incremental policy moves can be identified, which have disseminated,
embedded and naturalized privatization within public sector provision. Third, that while privatization has
been taken up and taken much further by New Labour than it had been by the Conservatives there are
differences between the two sets of governments in the role of privatization in education policy and the
role of the state. Fourth, the participation of private providers in the planning and delivery of state
services has put the private sector at the very heart of policy. At points the article draws upon interviews
conducted with private sector providers.
Ball, S. J. (2009). Academies in Context: Politics, Business and Philanthropy and Heterarchical
Governance. Management in Education, 23(3), 100-103.
Author abstract
The English Academies programme has become one of the most controversial aspects of the New Labour
strategy for education and public sector reform. And in many ways, given the significance of the
programme, that controversy is understandable and appropriate. This is particularly so because, as the
author argues here, Academies are indicative of and contribute to a set of more general and highly
significant experimental and evolutionary policy "moves" which involve the reinvention of public sector
institutions and a reformation of the overall institutional architecture of the state and its scales of
operation. That is to say, Academies are one small part of a more general shift from government to
governance Rhodes, 1997), a shift from the "hierarchy of command" to a new form of "polycentric" and
"strategic" governance that is based upon network relations within and across new policy communities
designed to generate new governing capacity and enhance legitimacy. These new policy communities
bring new kinds of actors into the policy process, validate new policy discourses--discourses flow through
them--and enable new forms of policy influence and enactment and in some respects disable or
disenfranchise or circumvent some of the established policy actors and agencies. These new forces are
able to colonise the spaces opened up by the critique of existing state organisations, actions and actors.
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All of this involves an increased reliance on subsidiarity and "regulated self-regulation", and it drastically
blurs the already fuzzy divide between the public and the private sector "reallocating tasks, and
rearticulating the relationship between organisations and tasks across this divide" (Jessop, 2002: 199). All
in all it replaces hierarchy with "heterarchy." That is, it replaces bureaucracy and administrative structures
and relationships with a system of organisation replete with overlap, multiplicity, mixed ascendancy
and/or divergent-but-coexistent patterns of relation.
Ball, S. J. (2012). Global Education Inc.: New Policy Networks and the Neoliberal Imaginary:
Routledge, Taylor & Francis Group. 7625 Empire Drive, Florence, KY 41042.
Author abstract
Do private and philanthropic solutions to the problems of education signal the end of state education in its
"welfare" form? Education policy is being reformed and re-worked on a global scale. Policies are flowing
and converging to produce a singular vision of "best practice" based on the methods and tenets of the
"neo-liberal imaginary". Philanthropy, business and the governments are coming together in new
networks and sites of policy outside of the framework of the nation state. This book is a first step in
recording, mapping and making sense of the most important aspects of these new relations and dynamics
of policy. Using the approach of "policy sociology" and the methods of social network analysis "Global
Education Inc." explores the policy activities of edu-businesses, neo-liberal advocacy networks and policy
entrepreneurs, and of social enterprises and "new" philanthropy. It also addresses the ways in which
education and education policy itself are now being exported and bought and sold as profitable
commodities and how entrenched problems of educational development and educational quality and
access are now being addressed through "market solutions". That is, by the involvement of private
providers in the delivery of educational services, both independently and on behalf of the state.
Universities, schools and education services are being acquired as assets by private equity companies.
Private storefront schools are being set-up by local entrepreneurs and through franchising arrangements,
funded through microloans. School chains funded by philanthropy and run by multi-national edubusinesses are being harnessed to the attempts of developing societies in an attempt to achieve their
Millennium Development Goals and provide mass access to basic education. Curriculum materials and
pedagogy software and policy ideas such as inspections, leadership, school choice and accountability are
being retailed by western "knowledge companies" and consultants across the globe. This book argues that
these new forms of policy and policy-making require new concepts and methods of policy analysis, with
chapters including: (1) Networks, Neo-liberalism and policy mobilities; (2) New Philanthropy, social
capitalism and education policy; (3) Policy as Profit: selling and exporting policy; and (4) Money,
meaning and policy connections. "Global Education Inc." is a crucial book that will be of great interest to
students of social and education policy and social and education policy analysts and researchers.
Ball, S. J. (2012). The "Reluctant" State and the Beginning of the End of State Education. Journal
of Educational Administration and History, 44(2), 89-103.
Author abstract
This paper argues that English education policy has come full-circle--from the first constitution of a state
system of education in 1870 to the beginning of the end of state education in 2010--and that this
circularity can be understood in relation to the reluctant state. That is, in the nineteenth century, the
English state hesitantly and slowly moved from a patchwork education system of many providers to a
national system locally provided. In the twenty-first century, the English state is moving back towards a
patchwork of many providers with enhanced institutional autonomies and marginalising the role of local
delivery and coordination.
Ball, S. J. (2012). Show Me the Money! Neoliberalism at Work in Education. FORUM: for
promoting 3-19 comprehensive education, 54(1), 23-28.
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Author abstract
Neoliberalism is often addressed by commentators and critics as a set of ideas or a doctrine. This article
considers neoliberalism as a set of financial practices and exchanges--as about money and profit--and
goes on to suggest that as practitioners, researchers, activists we need to understand and engage with that
logic and its mechanisms. Examples are given of the role of money in all aspects of education policy and
education reform.
Ball, S. J., & Exley, S. (2010). Making Policy with "Good Ideas": Policy Networks and the
"Intellectuals" of New Labour. Journal of Education Policy, 25(2), 151-169.
Author abstract
The proliferation of policy think tanks and more broadly the rise of "policy networks" can be viewed as
indicative of important global transformations in the nature of the state. That is, the emergence of new
state modalities, with a shift away from government towards forms of polycentric governance, where
policy is produced through multiple agencies and multiple sites of discourse generation. This paper
addresses some particular aspects of this shift by focusing on a set of relationships and sites which have
had some kind of influence upon the social and educational policies of UK New Labour governments. It
has two main concerns. First, focusing on the generation and circulation of some of the key policy "ideas"
of New Labour, it maps out a related and overlapping set of policy networks which join-up government,
think tanks and some individual interlockers, who "straddle sectors and policy fields and settings".
Second, it highlights some of the main discursive elements that flow through these networks, in particular
those of innovation and enterprise. They give particular emphasis on the role of "social enterprise" and
social entrepreneurs in the modernisation of public service provision and in providing solutions to
intractable social problems.
Ball, S. J., & Maroy, C. (2009). Schools' Logics of Action as Mediation and Compromise between
Internal Dynamics and External Constraints and Pressures. Compare: A Journal of
Comparative and International Education, 39(1), 99-112.
Author abstract
This paper, based on 14 case studies of schools situated in six local urban spaces (within the urban
agglomerations of Budapest, Charleroi, Lille, Lisbon, London and the Creteil/Paris region), will analyse
the internal logics of action of these schools and show that they are conditioned by the interaction
between internal (school narrative identity, principal strategy, school intake and micropolitics) and
external factors (position of the school in the local space of competitive interdependence and policy
interventions). First, we will show that there are some convergences across the six local areas in the
schools' logics of action. Second, we will focus on various conditions which could affect these schools'
logics of action. We will demonstrate that key conditions are the "school mix", related to the position of
the school in the local area, and the internal dynamic equilibrium. We will also concentrate on the
particular role of the principal. In conclusion, the effects of these results on inequalities will be stressed.
Ball, S. J., & Olmedo, A. (2013). Care of the self, resistance and subjectivity under neoliberal
governmentalities.
Critical
Studies
in
Education,
54(1),
85-96.
doi:http://dx.doi.org/10.1080/17508487.2013.740678
Author abstract
Resistance is normally thought of as a collective exercise of public political activity. In this article, the
authors approach the question of resistance in a different way, through Foucault's notion of 'the care of the
self'. Neoliberal reforms in education are producing new kinds of teaching subjects, new forms of
subjectivity. It makes sense then that subjectivity should be the terrain of struggle, the terrain of
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resistance. A set of e-mail exchanges with teachers, based around Ball's work on performativity, enable
the authors to access the work of power relations through the uncertainties, discomforts and refusals that
these teachers bring to their everyday practice. By acting 'irresponsibly', these teachers take
'responsibility' for the care of their selves and in doing so make clear that social reality is not as inevitable
as it may seem. This is not strategic action in the normal political sense. Rather it is a process of struggle
against mundane, quotidian neoliberalisations, that creates the possibility of thinking about education and
individuals differently.
Ballet, K., Kelchtermans, G., & Loughran, J. (2006). Beyond intensification towards a scholarship
of practice : analysing changes in teachers' work lives. Teachers and Teaching, 12(2), 209229.
Author abstract
During the last two decades teachers in many countries have found themselves facing new demands and
changes. In his 'intensification thesis' Apple made a powerful attempt to conceptualise and explain these
changes: the growing economic and management oriented perspective on education leads to
intensification of teachers' work, implying deskilling and deprofessionalisation. This article argues for
three refinements of this 'intensification thesis'. First, the experience of intensification is not only induced
by changes at the macro level, but there appear to be multiple sources for intensification. Secondly, the
intensification impact does not operate in a linear and automatic way, but is mediated. Finally, the impact
of intensification turns out to be different among different teachers. Thus, the authors argue for an
alternative form of professionalisation (as an answer to the growing intensification of teachers' work)
through the acknowledgement of teachers' specific knowledge base as well as the need to develop it (even
if this implies more work). Teachers' professional development therefore needs to go hand in hand with
efforts to 'buffer' the threat of intensification.
Banner, I., Donnelly, J., & Ryder, J. j. r. e. l. a. u. (2012). Policy networks and boundary objects:
Enacting curriculum reform in the absence of consensus. Journal of Curriculum Studies,
44(5), 577-598. doi:10.1080/00220272.2012.699558
Publisher’s abstract
This article uses the concept of ‘boundary object’, first developed within science studies by Star and
Griesemer, to analyse curriculum policy implementation. It employs as a vehicle a significant but
contested reform of the science curriculum in schools in England from 2006 onwards, drawing
empirically on an extended study of the reform, using public documentation and fieldwork in schools.
The focus of the article is on the processes of mediation which are invoked during the implementation
process. Star and Griesemer characterized boundary objects as entities which are shared across
institutional and other social boundaries, but are sufficiently flexible and indeterminate to satisfy diverse
agendas. In this study a curricular element called How Science Works is constituted as a boundary object.
Its implementation is set within a network of institutions with different imperatives. The overall effect is
to distribute the implementation process, and localize the meaning of the reform. This in turn enables
what Star called ‘co-operative action in the absence of consensus’. Complementing and sometimes
working against this are mechanisms of accountability dependent on public information. These create
pressures for standardization of practices, and thus of meanings, which can both undermine the working
of the network and lead to reification of professional practices. The article concludes with some
reflections on the implications of this analysis for curriculum developers.
Barker, B. (2008). School Reform Policy in England since 1988: Relentless Pursuit of the
Unattainable. Journal of Education Policy, 23(6), 669-683.
Author abstract
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There is growing concern that almost 20 years after the 1988 Education Act, top-down, large-scale reform
has stalled. The policy mix of choice, competition, markets, regulation, accountability and leadership
seems not to have closed the gap between advantaged and disadvantaged areas and individuals, while
most variations in school performance can be explained in terms of intake differences. This paper reviews
policy and progress since 1988 and assesses the extent to which central government has achieved its
educational aims. Unacknowledged tensions and contradictions are identified in structures and practices
that are supposed to constitute a reliable framework for sustainable improvement. The conclusion is
drawn that since 1988 the national government apparatus has itself become an important obstacle to
further progress. An independent review of policy-making and implementation is recommended so that
schools and colleges are enabled to contribute more effectively to improvements in the quality of
education.
Barley, S. R., & Tolbert, P. (1997). Institutionalization and Structuration: Studying the Links
between Action and Institution. Organization studies, 18(1), 93-117.
Author abstract
Institutional theory and structuration theory both contend that institutions and actions are inextricably
linked and that institutionalization is best understood as a dynamic, ongoing process. Institutionalists,
however, have pursued an empirical agenda that has largely ignored how institutions are created, altered,
and reproduced, in part, because their models of institutionalization as a process are underdeveloped.
Structuration theory, on the other hand, largely remains a process theory of such abstraction that it has
generated few empirical studies. This paper discusses the similarities between the two theories, develops
an argument for why a fusion of the two would enable institutional theory to significantly advance,
develops a model of institutionalization as a structuration process, and proposes methodological
guidelines for investigating the process empirically.
Bates, A. a. b. r. a. u. (2014). (Mis)Understanding Strategy as a 'Spectacular Intervention': A
Phenomenological Reflection on the Strategy Orientations Underpinning School
Improvement in England. Studies in Philosophy & Education, 33(4), 353-367.
doi:10.1007/s11217-013-9382-3
Author abstract
The introduction of the 'National Strategies' for primary education in 1998, positioned 'strategy' as a
powerful instrument for mobilising the school 'workforce' in England in the cause of continuous
improvement. Government approaches to strategy formulation and enactment appear to reflect an
instrumentalist orientation found in many mainstream strategic management publications. This paper
reflects on how the strategic pursuit of quick, 'spectacular' gains may lead to the loss of ethics of care.
Phenomenological insights into modes of being- in- the- world are drawn upon to suggest that a
preoccupation with strategy and its accompanying 'toolkit' of targets, standards and inspections
diminishes a deeper engagement with the meaning and purpose of education. Based on Heidegger's
premise that understanding is at the core of being human, it is posited that the concern with 'spectacular'
outputs is both superficial and potentially de-humanising. At the root of strategic thinking and the
resulting forgetfulness of being is the Cartesian dogma and its dualistic (mis)understandings.
Beach, D., Dovemark, M., Dennis, B., & Marianne, D. (2011). Twelve years of upper-secondary
education in Sweden: the beginnings of a neo-liberal policy hegemony? (Vol. 63, pp. 313327). United Kingdom.
Author abstract
In this article we discuss data produced about learning practices and learner identities during the past 12
years of upper-secondary school development in Sweden based on ethnographic fieldwork that has
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examined these issues with respect to two sets of pupils from these schools: one successful, one
unsuccessful. Two things are considered in particular. One is how these pupils and their school activities
are described and positioned by teachers. Another is how pupils describe their own activities and position
themselves. Some policy changes have been noted across the researched period. Questions relating to
participation are considered in relation to them and there is also an attempt to make a connection to a
possible social-class relationship. Our main concern however, is for how recent policy changes have been
enacted in schools and classrooms and what effects this enactment seems to have had on learner
subjectivity and learner identities
Beam, E. A. (2008) Case Study of a California High School under Academic Sanctions. Ed D thesis,
Los Angleles, University of California.
Author abstract
This study is a mixed-methods case study of Antelope Valley High School (AVHS). AVHS was one of
the first six schools in California to receive academic sanctions since the passage of the No Child Left
Behind Act of 2001. It was also the first high school to receive a State Trustee who was embedded at the
school every day for two school years. AVHS participated in California's Immediate Intervention for
Underperforming Schools Program (II/USP), the School Assistance and Intervention Team (SAIT)
Process, and sanctions that included the Trustee in the 2006-07 and 2007-08 school years. This study
included publicly available data, eighteen interviews, and forty survey respondents. It describes the highs
and lows expressed by administration and faculty throughout the SAIT Process, Program Improvement,
and sanctions. The experience of AVHS was consistent with the current research base on high-stakes
accountability, reconstitution, school takeovers, school improvement, and organizational change. The
discussion includes recommendations for organizations that oversee schools facing similar sanctions.
Beck, J. (2008). Governmental professionalism: re-professionalising or de-professionalising
teachers in England? British journal of educational studies, 56(2), 119-143.
doi:http://dx.doi.org/10.1111/j.1467-8527.2008.00401.x
Author abstract
This paper draws on recent work by John Clarke and Janet Newman and their colleagues to analyse a
relatively coherent governmental project, spanning the decades of Conservative and New Labour
government in England since 1979, that has sought to render teachers increasingly subservient to the state
and agencies of the state. Under New Labour this has involved discourse and policies aimed at
transforming teaching into a 'modernised profession'. It is suggested that this appropriation of both the
concept and substance of professionalism involves an attempt to silence debate about competing
conceptions of what it might be to be a professional or to act professionally. The overall process is thus
arguably one of de-professionalisation in the guise of re-professionalisation.
Beere, J., & Gilbert, I. (2012). The perfect Ofsted inspection. Bancyfelin: Independent Thinking
Press.
Publisher abstract
Building on the success of The Perfect (Ofsted) Lesson, this book demonstrates through exemplary case
studies how to get the very best from your Ofsted inspection. Heads and middle leaders who have
managed to show their school off in the best possible light share their top tips for making your inspection
an opportunity rather than a threat. Telling the story of your school effectively, showing how the data
really represents your school and helping your middle leaders show how they are working towards
‘continuous improvement’ are just a few of the essential aspects of preparation for the inspection. Writing
an incisive SEF that exemplifies your spiralling success and which demonstrates your capacity for
improvement is still essential for gaining an ‘outstanding’ result. This book will help prepare you and
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your staff to be confident and impressive in every lesson visited by the inspection team and will empower
your senior leaders and governors to demonstrate outstanding leadership.
Benade, L. W. (2006). From teachers to technicians : professionalism, ethics and policy in post-1989
New Zealand education. Champagnat, 8(3), 34-86.
Author abstract
This article asks the question: Is it possible to claim that school teaching is an ethical profession in the
context of post-Picotian education in New Zealand and if so, how is such a claim to be defended? As a
result of the changes brought about by the new Right reforms that swept over New Zealand schools
beginning in 1989 (and similar changes internationally), much of the discourse on the occupation of
teaching suggests that teaching is 'deprofessionalised', giving rise, for example, to the charge that teachers
are now merely technicians. These claims are critically examined as is the concept of 'professionalism'
suggested by certain key education policies and state-led education initiatives intended to be part of daily
teaching practice. While the hope that teachers may be constituted as members of a 'profession' seems
slim, this article presents a synthesis that builds a coherent and defensible account of teaching as an
ethical profession.
Bennett, J. V., & Thompson, H. C. (2011). Changing District Priorities for School-Business
Collaboration: Superintendent Agency and Capacity for Institutionalization. Educational
Administration Quarterly, 47(5), 826-868. doi:10.1177/0013161X11417125
Author abstract
School district superintendents continue to favor collaborative relationships with their local business
communities amid concerns over free-market competition, maintaining public legitimacy, and scarce
financial resources. Prior research is inadequate regarding the development, implementation, and
institutionalization of school and business collaboration, with respect to current institutional and market
pressures, and the unique contributions of superintendents. Purpose: The purpose was to examine the
superintendent’s role in the development and institutionalization of school and business partnerships in a
district without prior history of collaborative relationships and to assess capacity for sustainability.
Setting: A medium- sized (12,850 students) metropolitan-area school district in the U.S. Southwest that
also includes one local chamber of commerce was the setting. Participants: Two district superintendents
(transition in leadership occurred), a chamber of commerce CEO, and 13 other school district officials
and business leaders (i.e., principals, chamber members, partnership coordinator) directly involved in
partnerships or providing administrative oversight participated. Research Design: Qualitative case study
was the research design. Data Collection and Analysis: Data were obtained using semistructured
interviews, observations, and document analysis. A conceptual model for developing business
partnerships and neo-institutionalism theory guide this qualitative analysis. Findings: Superintendent
agency and district capacity for action (i.e., lack of professional development, departure of key roles,
overdependency on myth and ceremony) both enabled and constrained partnership development,
implementation, and capacity for institutionalization in the context of current institutional and market
pressures. Conclusions: This study demonstrates the complimentary usefulness of the conceptual model
and neo-institutionalism theory for studying leadership of school district and business partnerships and
building school and community capacity for educational change.
Berg, G. v. d., & Schulze, S. (2014). Teachers' sense of self amid adaptation to educational reform.
Africa education review, 11(1), 59-76. doi:http://dx.doi.org/10.1080/18146627.2013.853567
Author abstract
Education has been subject to a process of continuous educational reforms. The aim of this study was to
explore teachers' abilities to adapt to these reforms and to find out how this process of continual reform
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related to their identities as teachers. The study used a narrative research approach. The data for this
research were based on the narratives of practising teachers registered for a postgraduate teacher
education programme, and on interviews. Since change was a key concept, the theory of adaptive
expertise was used to interpret the data. The study proposed a conceptual model that explained the
relationship between teaching and the learning context, adaptive expertise and teacher identity in an everchanging educational environment. The research pointed to some of the implications of a lack of
consultation with teachers in the formulation of new policies, and recommended interventions with a view
to developing adaptive expertise.
Berkovich, I. (2011). No We Won't! Teachers' Resistance to Educational Reform. Journal of
Educational Administration, 49(5), 563-578.
Author abstract
Purpose: Teachers' resistance to educational reform has been explored, with special attention given to the
reasons driving opposition and the resistance practices employed inside school walls. These studies have
not, however, examined the agenda setting strategy employed by teachers opposing new policy on the
national level, nor has any extensive study focused on the messages or rhetoric characterizing their
opposition. The purpose of this paper is to investigate the rhetoric and images used in web-based
campaigns by teachers to secure public support for their resistance to the "New Horizon" reform in Israel
2007 teachers' strike. Design/methodology/approach: This study employs a descriptive case study
methodology to illustrate the bottom-up political strategy employed by teachers seeking public support
for their opposition to reform. Content analysis of entries and manifestos posted on prominent teachers'
weblogs and partisan school web sites during Israel's 64-day teachers' strike in 2007 was conducted. Texts
discussing the reform and its leaders, as well as educational and policy issues were analyzed inductively,
divided according to meaning units, and then grouped together into categories. Findings: Data indicate
that the media, and specifically the internet, are perceived as major arena for garnering legitimacy and
support. Teachers' rhetoric of resistance to reform was found to be characterized by: the use of emotional
and rational appeals, the attempt to present teachers as "champions of education", the use of dramatic
labeling addressed at reformist leaders, and symbolic images of political parties. Originality/value: The
paper presents a conceptual model of political processes in the education system. The findings show the
agenda setting strategy as reflected in teachers' cross-level bottom-up attempts to influence politics.
Furthermore, teachers' rhetoric in resisting educational reform shows great similarity to the rhetoric of
political campaigns. Theoretical and practical implications of findings are discussed.
Berry, J. (2012). Does Gove Really Want to Set Us Free? FORUM: for promoting 3-19
comprehensive education, 54(2), 273-284.
Author abstract
This article argues that one of the central paradoxes of neo-liberalism is currently being played out in the
UK Coalition Government's education policy. Rhetoric that talks of freedoms to be enjoyed by schools
and teachers is at variance with a centrally imposed, reductive view of the curriculum, continuing highstakes scrutiny and the forcing of schools towards academy status. The coalition's hastily constructed
legislation reveals a view of education that bears the hallmark of pragmatic marketisation with such
limited freedoms as may be enjoyed existing in the context of reward for the compliant and acquiescent.
The article concludes with a brief--and necessary--consideration of possibilities for resistance.
Berry, J. (2012). Teachers' Professional Autonomy in England: Are Neo-Liberal Approaches
Incontestable? FORUM: for promoting 3-19 comprehensive education, 54(3), 397-409.
Author abstract
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This article is informed by a longitudinal research project undertaken with 22 teachers, four head teachers
and two other related education professionals in England between May 2010 and April 2011. Drawing on
50 semi-structured interviews and some related email correspondence, the project investigates this
cohort's view of teachers' professional autonomy. It takes as its starting point the hegemony of neo-liberal
policy and the adoption and reinforcement of this by UK political parties of all persuasions. The outcomes
of the project demonstrate that notwithstanding the thrust of such policy--manifested most obviously by
the current conversion of increasing numbers of schools to semi-privatised academy status--teachers
acknowledge, explicitly or otherwise, the prevalence of performativity and survivalism yet often retain
loyalty to the concept of education as a liberal humanist project as opposed to that of a provider of human
capital. In short, they manage to cling to a notion of teaching that transcends the demands of the pursuit of
measurable standards. They also recognize the central paradox of the current policy ensemble embodied
in the inconsistency of rhetoric from government about professional autonomy alongside strong central
control and scrutiny. The article goes on to ask whether, given the expressed antipathy on the part of this
government and its predecessors towards research informed policy in general, and to qualitative research
in particular, it is possible that such voices will be heeded by power. There are clear implications here for
teacher education at initial and post-qualification level.
Berryhill, J., Linney, J. A., & Fromewick, J. (2009). The Effects of Education Accountability on
Teachers: Are Policies Too Stress-Provoking for Their Own Good? International Journal of
Education Policy and Leadership, 4(5).
Author abstract
Education policies in the United States and other nations have established academic standards and made
teachers
accountable for improved standardized test scores. Because policies can have unintended effects, in this
study we investigated U.S. elementary school teachers’ perceptions of their state’s accountability policy,
particularly its effect on their job engagement. We found support for a path model relating lack of policy
support to teacher burnout via two mediators: role conflict and reduced self-efficacy. Results of
interviews with a subset of teachers were consistent with the model. We conclude with recommendations
to reduce teacher stress in manners consistent with the goals of accountability policies.
Beswick, T. (2011). Revitalising teacher professionalism and accountability. Australian Educational
Leader, 33(2), 21-24.
Author abstract
It is known that teachers teach differently from each other and talk about 'professional independence';
however, that phrase sometimes means teaching is a private matter that happens behind classroom doors.
Challenging this closed door professionalism is the increasing focus on transparent school accountability
and the need to improve individual student results. This article discusses one primary schools attempts to
open the classroom door and recapture the teachers professional identity. This involved the creation of a
system that focused on classroom results and the collegiate sharing of work samples. It inspired teams of
teachers to created targeted plans and evaluate the products. It provided encouragement to use
professional judgement moderated by other team members. This ongoing process created the habit of
continual dialogue and improvement through repetition.
Bigham, G., & Ray, J. (2012). The Influence of Local Politics on Educational Decisions. Current
Issues in Education, 15(2), 12.
Author abstract
This ex post facto, causal-comparative research study examined student reading performance data within
a school district before and after a school district-wide decision to alter the reading curriculum in response

18

to local political pressure from parents. Data analysis revealed that test scores dropped to a significantly
lower level, especially for students who were economically disadvantaged, after the reading curriculum
was altered. This study underscores the importance of making data-driven, rather than politicallyinfluenced, decisions related to pedagogy, curriculum, instruction, and assessment by educational leaders.
(Contains 2 tables and 6 figures.)
Björk, L. G., Browne-Ferrigno, T., & Kowalski, T. J. (2014). The Superintendent and Educational
Reform in the United States of America. Leadership & Policy in Schools, 13(4), 444-465.
doi:10.1080/15700763.2014.945656
Author abstract
During the last two decades the intensity and complexity of educational reform in the United States of
America have heightened interest among policymakers, practitioners, and professors in large-scale,
systemic change. As a consequence, superintendents are being viewed as pivotal actors in the complex
algorithm for managing districts and leading policy implementation efforts. The challenges—both
perceived and real—have provided grist for national debates on superintendent roles, expectations, and
effectiveness as school system leaders. This article presents an analysis of discursive stages in the
evolution of the American superintendency in response to external and internal change forces within
school systems.
Black, W. R. (2008). The Contradictions of High-Stakes Accountability "Success": A Case Study of
Focused Leadership and Performance Agency. International Journal of Leadership in
Education, 11(1), 1-22.
Author abstract
This article seeks to advance the discussion of the availability of contemporary notions of school
leadership for school leaders working within high-stakes accountability reform environment that produce
discourses of urgency and legitimize practices of performance that implicitly favour centralized, neoTayloristic managerial approaches. Drawing from ethnographic fieldwork in a school community largely
populated by Latino and immigrant youth, I portray a school replete with discourses of urgency and
practices of performance which emphasize control and tight coupling. I suggest that an anti-pluralistic,
assimilationist and subtractive stance towards the schools' bilingual education programme implicitly
gained credence and undercut the school community's commitment to a culture and language as an asset
orientation. In this context the school leadership and community felt constrained in their earnest
commitment to democratic and pluralistic notions of school leadership. As such, this article provides a
case on which to map and theorize how tightly coupled administration and control orientations of
leadership flourish in a performance-oriented context.
Bodman, S., Taylor, S., & Morris, H. (2012). Politics, Policy and Professional Identity. English
Teaching: Practice and Critique, 11(3), 14-25.
Author abstract
Standards-based reform of education is a dominant political discourse in many nations. In this paper we
argue that the type of standards-based reform that is enacted has important implications for teacher
agency and teacher professional development. Teacher professional development and identity is explored
through theories of the teacher's role in the context of standards based reform of curriculum. The
examples drawn upon in the paper feature a range of teacher roles and provide the basis for exploration of
the interaction between professional learning and professional decision-making. In the paper we advocate
the pivotal role of teacher autonomy and point to how successful approaches to professional learning may
offer opportunities to offset the negative impact of policy decisions that can disempower teachers and
teacher educators. We argue for conceptual rather than linear models of professional learning
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characterised by the teacher's role as one of "alchemist", enabling student learning experiences through
creative and flexible decision-making.
Boocock, A., & Andrew, B. (2013). Observation of teaching and learning: teacher development or
micropolitics and neo-Fordism (Vol. 37, pp. 482-503). United Kingdom.
Author abstract
Ethnographic research in a further education college (College X) between 2000 and 2005 was designed to
uncover the impact of the Common Inspection Framework (the inspection framework for all post-16 nonhigher education and training) on the Observation of Teaching and Learning (OTL) process within the
college. Such research indicated that the assumption of narrow pedagogies by observers of teaching, in
line with the expectations of the college observation policy, had minimised the effectiveness of the
process because it caused OTL to become neo-Fordist and micropolitical in nature rather than a means for
lecturer development. This was the product of top-down policy and procedure within College X, but also
an over-controlling local Learning and Skills Council (LSC) and Ofsted inspection framework which
limited the extent to which senior managers were able to accommodate different learning contexts within
the OTL process. The clear implication of research in College X was that improvements in teaching and
learning require inspection and observation processes to focus on subject-specific pedagogy and
professional values rather than bureaucratic procedures and narrow pedagogies
Bottery, M. (2007). Reports from the Front Line: English Headteachers' Work in an Era of
Practice Centralization. Educational Management Administration & Leadership, 35(1), 89110. Retrieved from http://ema.sagepub.com/cgi/content/abstract/35/1/89
Author abstract
This article investigates the perceptions of English headteachers to questions addressing the setting of
goals and the effects of external pressure on headteachers. The research utilizes semi-structured
interviews with headteachers from a variety of contexts. These interviews were used to write individual
headteacher ‘portraits’, which were then re-examined to answer the questions generated. The findings
suggest that: (1) contrary to current literature, it is not sensible to suggest either that headteachers have
considerable flexibility in how they approach their work, nor that they are so ground down by legislative
imperatives that they can do little more than be agents of implementation; (2) appropriate CPD should be
individually tailored to the contexts and personalities of the individuals involved; (3) English
headteachers may be so focussed on the local that they may fail to have a sufficient grasp of the global
and national changes around them to fully lead the profession in responding appropriately to these.
Bottery, M., Ngai, G., Wong, P. M., & Wong, P. H. (2008). Portraits of resilience: headteachers in
two different cultures. Education 3-13, 36(2), 183-199. doi:10.1080/03004270701577347
Author abstract
This article provides two ‘portraits’ of headteachers in primary schools in England and Hong Kong,
derived from semi-structured interviews with these individuals. Contrary to some claims that such
a small sample is worthless, this article argues that what is most meaningful is sometimes derived
from the singular and unique; that generalisations in education are as likely to be useful if they
are ‘fuzzy’ generalisations as if they are from scientific or statistical generalisations; and that the
individual case can strip away the clutter of large contexts and allow recognition of a common
shared humanity. What these portraits also show is that responses to larger contexts are heavily
dependent on personality and local context, and that if policy implementation and professional
development are to have impact, then an attention to the personal and the local are going to be
critical factors in any success in these areas.
Bottery, M., & Wright, N. (1996). Cooperating in their own Deprofessionalisaton? On the need to
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recognise the ‘public and ‘ecological’ roles of the Teaching profession. British journal of
educational studies, 44(1), 82-98. doi:10.1080/00071005.1996.9974059
Author abstract
This paper argues that two areas vital to the teaching profession's own development and to the
development of its standing in society have been neglected in inservice education and training. The first,
an understanding and development of the ‘public’ dimension of teaching, suggests that teachers have
duties and concerns which transcend those of professionals in the private sector because the public
domain is a necessary focus for the promotion of collective life as opposed to individual interests. The
second, an appreciation of the ‘ecological’ context of teaching, locates its practice within wider political
and social issues and deepens the teaching profession's understanding of itself The evidence of neglect of
these areas is derived from questionnaire data drawn by the authors from primary and secondary schools
on their inservice priorities.
Bourke, T., Ryan, M. E., & Lidstone, J. (2013). Reflexive professionalism : reclaiming the voice of
authority in shaping the discourses of education policy. Asia-Pacific Journal of Teacher
Education, 41(4), 398-413. doi:http://dx.doi.org/10.1080/1359866X.2013.838619
Author abstract
The nature and value of professionalism has long been contested by both producers and consumers of
policy. Most recently, governments have rewritten and redefined professionalism as compliance with
externally imposed standards. This has been achieved by silencing the voices of those who inhabit the
professional field of education. This article uses Foucauldian archaeology to excavate the enunciative
field of professionalism by digging through the academic and institutional (political) archive, and in doing
so identifies two key policy documents for further analysis. The excavation shows that while the voices of
(academic) authority speak of competing discourses emerging, with professional standards promulgated
as the mechanism to enhance professionalism, an alternative regime of truth identifies the privileged use
of (managerial) voices from outside the field of education to create a discourse of compliance. There has
long been a mismatch between the voices of authority on discourses around professionalism from the
academic archive and those that count in contemporary and emerging Australian educational policy. This
article counters this mismatch and argues that reflexive educators' regimes of truth are worthy of attention
and should be heard and amplified.
Bradbury, A. (2012). "I Feel Absolutely Incompetent": Professionalism, Policy and Early
Childhood Teachers. Contemporary Issues in Early Childhood, 13(3), 175-186.
Author abstract
There is an ongoing debate over the nature and necessity of teacher "professionalism", particularly in
early childhood education. In England, this sector was a particular focus of the education policies of
Labour governments in the 2000s, and this had a significant impact on early childhood teachers and
classrooms. This article examines the impact of a specific policy: the introduction of a statutory
assessment system called the Early Years Foundation Stage Profile (EYFSP) for teachers working with
children aged four to five years in primary schools in England. Data from year-long ethnographic studies
of two classrooms and extensive interviews with the class teachers are used to explore the relationship
between this policy and the teachers' ideas about their own professionalism and status. It is argued that the
introduction of the EYFSP has had contradictory effects on teachers: it raises their status and demarcates
specific early years expertise, but simultaneously requires them to provide evidence of their judgements.
Furthermore, the extent of the EYFSP requirements results in teachers feeling incompetent and also
engaging in practices of "cynical compliance", where they adhere only to the minimum standards. It is
argued that this policy has emotional costs for teachers as it has an impact on their views of themselves as
professionals.
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Brady, M. P., Duffy, M. L., Hazelkorn, M., & Bucholz, J. L. (2014). Policy and Systems Change:
Planning
for
Unintended
Consequences.
Clearing
House,
87(3),
102-109.
doi:10.1080/00098655.2014.891882
Publisher abstract
Planning for policy implementation is as important as the implementation itself. A policy's intent can be
subverted by the way the policy is implemented, or when unanticipated outcomes take precedence over
the true intent. This article presents three cases of specific instances of unintended outcomes from policy
implementation and presents a model to assist educational reformers in minimizing the impact of
unintended negative consequences. The article provides policy makers with a means to predict the full
array of outcomes—both intended and unintended—when promoting educational reforms that affect the
implementation of new practices and policies.
Brain, K., Reid, I., & Comerford Boyes, L. (2006). Teachers as mediators between educational
policy and practice. Educational Studies, 32(4), 411-423.
Author abstract
Teachers obviously serve as the medium for causing the result of policy as they carry it into schools and
classrooms and deliver it to pupils. They mediate between education policy and practice. Knowledge of
the exact nature and effects of this vital role is limited. Drawing on a range of research and evaluation of
both national and local policy in practice, carried out by the authors in England, this paper illustrates how
teachers mediate policy and the resulting outcomes. Further, it proposes a typology of teacher adaptation
to education policy. The paper argues that as yet the appropriate professional role for teachers within
policy?making and implementation has not been achieved, and outlines what this might be. Finally, it
outlines some implications for teacher education.
Braun, A., Ball, S. J., & Maguire, M. (2011). Policy enactments in schools introduction: towards a
toolbox for theory and research (Vol. 32, pp. 581-583).
Author abstract
An introduction to the special issue of the journal regarding enactment of policies in schools is presented
in which the authors discuss various topics of four papers including standard policies, the Pupil Learning
and Thinking Skills (PLTS), and the dimension of the texts of policies in artefacts and visuals.
Braun, A., Maguire, M., Ball, S. J., Annette Braun, M. M., & Stephen, J. B. (2010). Policy
enactments in the UK secondary school: examining policy, practice and school positioning
Journal of Education Policy (Vol. 25, pp. 547-560). United Kingdom.
Author abstract
This paper presents a first attempt in an ongoing research study of the policy environments in four UK
secondary schools to examine policy enactment, where ‘enactment’ refers to an understanding that
policies are interpreted and ‘translated’ by diverse policy actors in the school environment, rather than
simply implemented. The paper is divided into two parts. The first part presents an audit of the policies
encountered in four case study schools in the south-east of England. The second part looks at one current
English government policy, namely personal learning and thinking skills, and how this is taken up in two
of the case study schools. In this way, the paper not just explores why a policy is adopted but also
illustrates the capacity for school-based policy elaboration, where schools produce their own ‘take’ on
policy, drawing on aspects of their culture or ethos, as well as on the situated necessities.
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Bridwell, S. D. (2012). School Leadership: Lessons from the Lived Experiences of Urban Teachers.
Journal of Ethnographic & Qualitative Research, 7(2), 52-63.
Author abstract
The detrimental effects of high-stakes testing and accountability mandates are experienced
disproportionately in high-poverty urban schools, which African American and Hispanic students are
more likely to attend. However, the literature does not fully address how teachers experience the
inequitable working and learning conditions in these contexts. A critical race theory lens was used in
interviewing 12 African American teachers from urban districts in Georgia, New York, North Carolina,
and Pennsylvania to privilege descriptions of their lived experiences in such schools. Teachers' views of
their profession were explored using narrative analysis. Results indicated that accountability mandates
and leadership support influenced teachers' perceptions regarding (a) the qualities of a good teacher, (b)
colleague descriptions of their jobs, and (c) plans for the future. These findings and implications for
practice, policy and future study are discussed.
Bridwell-Mitchell, E. N. (2008) Reinterpreting responsiveness: Exploring the micro-social dynamics
of institutional processes in public schools. PhD thesis, New York University, Graduate
School of Business Administration.
Author abstract
Organizational responses to institutional pressures, such as government regulation and quasi-legal policy,
have been an area of deep interest in organization studies. Though work in the area has burgeoned there
has been limited attention to the underlying dynamics of responsiveness, and particularly to the role of
institutional agents in responsiveness. This dissertation addresses agency and institutional responsiveness
using the example of teachers as agents of school responses to mandated reforms. In three related papers
the dissertation develops and tests a model of responsiveness, highlighting the dynamics and effects of
institutional agents. Paper 1 is 'Agency and Institutional Responsiveness in Socio-Cognitive Systems: The
Case of State Intervention in Public School.' It builds on the principles of complex systems to present
grounded theory explaining how teachers' social and cognitive dynamics instantiate four socio-cognitive
control mechanisms that determine school responses to reforms. Paper 2, 'Strategic Rationality and
Institutional Complexity: How Interpretations Determine the Adoption of State-Prescribed Practices,'
more closely examines the cognitive dynamics described in Paper 1. It uses a mixed-methods design to
propose and test the effects of four sets of teacher perceptions on their reported use of prescribed
instructional practices. Paper 3, 'Making Sense of Competing Institutional Logics: The Moderating Role
of Professional Community,' examines the social dynamics of responsiveness. Specifically, it addresses
the role of teachers' professional communities in resolving ambiguities associated with reform. Taken
together, the three papers are an introduction to and exploration of the micro-social dynamics that
determine institutional responsiveness. Their findings suggest that responsiveness may be regulated by
agents whose adoption of prescribed practices depends on their understandings, which are ultimately
shaped by social communities who help make sense of institutional requirements.
Bunten, B. A. (2014). Neither Right nor Wrong: How a Teacher Integrates Her Personal and
Professional
Life
With
Policy.
Theory
Into
Practice,
53(3),
204-211.
doi:10.1080/00405841.2014.916960
Author abstract
This article focuses on the importance of recognizing and appreciating the ways that a teacher integrates
her personal and professional life with an English-only policy. Much can be learned from the
ways in which she negotiates social forces and integrates them into her individual reality while
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making sense of the restrictive language policy. Whether they are consciously aware of it or not,
teachers have the power to make ethico-political choices. Motivated by moral principles and
personal beliefs, teachers make decisions about their right or ability to determine and follow a
particular course of action that a policy may dictate. Educational policies coming from the topdown can be daunting and leave teachers with a sense of a loss of control and power over what
happens in their classrooms. However, I argue that teachers do have control over how they
interpret the policy. There is no clear right or wrong path, but rather a multitude of diverse
choices that are available to teachers.
Burnard, P., & White, J. (2008). Creativity and performativity : counterpoints in British and
Australian education. British Educational Research Journal, 34(5), 667-682.
Author abstract
This article explores the complex interplay of power between performativity and creativity agendas - a
mutual tension that resides in British and Australian education. Accountability constraints and conflicting
policy debates are problematised against the wider imperatives of similar government agendas. This
'counterpoint' of freedom and control has significant implications for pedagogy and, through
accommodating performativity, teacher agency and professionalism are under threat. The authors propose
a 'rebalancing' where pedagogy transforms from a site of struggle for control, to one where a higher trust
is placed in teacher professionalism. The idea of 'rebalancing pedagogy' offers a way for teachers to
navigate and be supported through the opposing demands of performativity and creativity. It
acknowledges the importance of teacher agency and where teaching is judged against the characteristics
of a systemic approach that facilitates the building of creative learning communities capable of supporting
any curricula or content-focused programs in and beyond schools.
Bush, T. (2013). Professionalism and Accountability: Compatible or Incompatible? Educational
Management Administration & Leadership, 41(2), 127-128. doi:10.1177/1741143212469505
Editorial article to special issue. First paragraph reads as follows:
School principals and headteachers are increasingly working within a high stakes accountability
framework. In many countries, these senior leaders are judged on student outcomes as measured by
public examination and test results. In England, and elsewhere, conformity with government policy is
policed through a national inspection regime, which grades leadership as well as classroom practice. The
consequences of an ‘unsatisfactory’ grade are profound and may lead to the school being labelled as
‘failing’, with the possibility of closure. In this climate, it is unsurprising that most leaders adhere closely
to national prescriptions and work hard to enhance published learning outcomes. In England, this may
lead to leaders being focused mainly on ‘borderline’ students, such as those on the C/D boundary in
GCSE examinations. A related practice is ‘teaching to the test’, where learning is closely aligned to test
outcomes, rather than wider knowledge and understanding. Where leaders operate in this way, they might
be regarded as sacrificing their professionalism on the altar of accountability.
Cain, T., & Harris, R. (2013). Teachers’ action research in a culture of performativity. Educational
Action Research, 21(3), 343-358. doi:10.1080/09650792.2013.815039
Author abstract
In a culture of performativity, action research offers teachers an opportunity to step back and reflect on
their practice. This paper reports on a collaborative project carried out between a university and a
secondary school in England, in which the university staff supported an action research project within the
school. Five school teachers volunteered to engage in this project. They were given an introduction to
action research and were assigned a university researcher to support them. Despite the common input and
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a common school culture, the teachers engaged in very different models of action research. This article
reports on two teachers whose approaches were dissimilar. It examines these differences and suggests that
they can be explained by considering the teachers’ different responses to a performativity culture.
Casto, H. G., & Sipple, J. W. (2011). Who and What Influences School Leaders' Decisions: An
Institutional Analysis of the Implementation of Universal Prekindergarten. Educational
Policy, 25(1), 134-166. doi:http://dx.doi.org/10.1177/0895904810387591
Author abstract
School-community interactions facilitate connections between schools and their local surroundings;
however, these relationships are subject not only to local political, economic, and social influences but
also to broader political and institutional forces. Educational administrators' decisions about programming
and partnering can be considered in light of who influences these decisions and why, as well as why
administrators make these decisions. Leaders make partnering decisions using either or both local input
and institutional level beliefs (Arum, 2000). Why educational leaders make decisions, like with whom
and why to partner, is often related to regulations, norms, or deep-seated beliefs in the school or local
culture (Scott, 2001). Data from case studies of five rural school districts in New York State provides a
window onto the decision-making process surrounding the implementation, maintenance, and partnering
involved in the implementation of a new statewide Universal Pre-Kindergarten (UPK) program. Contrary
to arguments that non-local professional influences are displacing local influences, out findings suggest
that the local and normative forces are strong while the non-local and regulative influences are weak.
Implications for the politics of education, institutional theory, state and national UPK policy, and the
practice of educational administrators in rural communities are discussed.
Cattonar, B. (2013). External evaluation policy and reorganization of professionalisms in primary
education: a case of gentle accountability. Education et sociétés, 32, 35-51.
doi:http://dx.doi.org/10.3917/es.032.0035
Author abstract
In the French speaking part of Belgium, a policy of external evaluation of the achievements of the pupils
has been developed over the last fifteen years. It's based on a particular logic of accountability which can
be either 'gentle' or 'reflexive' (Mons & Dupriez & 2011). According to the results provided by these
evaluations, it is aimed to make the school stakeholders more responsible and encourage their reflective
practice supposed to be source of improvement of their practices. This article, from a qualitative survey
by interviews, questions the effects of this policy on the professionalism of teachers and headmasters of/
in primary education. These effects are rather important in particular on the self-conceptions as
professionals and on the relations at work, however in a variable way according to the situations and the
people. The effective implementation of external evaluations is accompanied by a relative membership of
teachers and heads to the logic of accountability (individual and collective) associated with a reflective
approach, which changes their relationship to professional autonomy and to others. It goes hand in hand
with the development of an ambivalent feeling of reframed autonomy and a more collective vision of the
educational work which tend to reconstruct the relationships between peers and between teachers and
heads.
Christophersen, K.-A., Elstad, E., & Turmo, A. (2012). Antecedents of teachers fostering effort
within two different management regimes: an assessment-based accountability regime and
regime without external pressure on results. International Journal of Education Policy and
Leadership 7(6). 7(6).
Author abstract
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This article focuses on the comparison of organizational antecedents of teachers' fostering of students'
effort in two quite different accountability regimes: one management regime with an externalaccountability system and one with no external accountability devices. The methodology involves crosssectional surveys from two different management systems: (1) teachers working under assessment-based
accountability (N = 236) and (2) folk–high school teachers who work without tests and examinations and,
thereby, without external accountability devices (N = 366). The purpose of the study is to estimate the
path coefficients in structural equation modeling in the two regimes and compare the significance of
relationships between concepts in the structural models. Through this comparison, inferences are drawn
suggesting how accountability repercussions and other leadership organizational antecedents may
influence teachers' fostering of students' efforts and how qualitative aspects among school professionals
may influence the fostering of effort. Implications for practice and directions for future research are
discussed.
Clapham, A. (2014). Producing the docile body: analysing Local Area Under-performance
Inspection
(LAUI).
Cambridge
Journal
of
Education,
1-16.
doi:10.1080/0305764x.2014.955837
Author abstract
Sir Michael Wilshaw, the head of the Office for Standards in Education (OfSTED), declared a ‘new
wave’ of Local Area Under-performance Inspections (LAUI) of schools ‘denying children the standard of
education they deserve’. This paper examines how the threat of LAUI played out over three mathematics
lessons taught by a teacher in her first year in the profession. A Foucauldian approach is mobilised with
regard to disciplinary power and ‘docile bodies’. The paper argues that, in the case in point, LAUI was a
tool mediating performative conditions and, ultimately, the docile body. The paper will be of concern to
policy sociologists, teachers, school leaders, and those interested in school inspection.
Clarke, M. (2013). Terror/enjoyment : performativity, resistance and the teacher's psyche. London
Review of Education, 11(3), 229-238. doi:http://dx.doi.org/10.1080/14748460.2013.840983
Author abstract
This article focuses on Stephen Ball's article, 'The teacher's soul and the terrors of performativity', since it
is here that he analyses the issue of how neoliberal education policies shape teacher identities that the
author also wishes to explore. The author begins by providing a summary of the 2003 piece, noting how it
locates teachers and their work in the midst of policy, politics, and passion in contrast to dominant
techno-rational discourses of teaching - embodied, for example, in discourses of professional teacher
'standards' or 'competencies' that reduce teaching to matters of technical efficiency. As part of this
summary, and complementing Ball's own use of Foucault, the author use the four 'axes' of Foucault's
ethics to explain how performativity has brought about changes in relation to (1) the domain, (2) the
authority sources/mode of subjectivisation, (3) the practices and (4) the telos of being a teacher. The
article goes on to argue that Ball's emphasis on 'terror' can usefully be supplemented by a Lacanianinspired recognition of 'enjoyment' as an explanatory factor that help in understanding the grip of
neoliberalism's ideology of performativity. The article concludes by examining the economies of fantasy
and enjoyment as they relate to the work of teachers, how these economies work to sustain the terrors of
performativity, and how an ethics of the Real that emphasises the critical and creative potential of
sublimation, might form part of a repertoire of resistance.
Clarke, P. (2001). Feeling compromised - the impact on teachers of the performance culture.
Improving Schools, 4(3), 23-32.
No abstract provided by author or publisher.
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Clement, J. (2014). Managing mandated educational change. School Leadership & Management,
34(1), 13. doi:10.1080/13632434.2013.813460
Author abstract
This paper explores teachers’ perspectives on the management of mandated educational change in order
to understand how it may be managed more effectively. A case study of teachers’ responses to the
introduction of a quality teaching initiative in two New South Wales schools found that while some
teachers described the strong negative impact of this externally initiated approach, others had taken
charge of the required change and worked creatively with it. This suggests that it is possible for mandated
change to be managed in positive ways, and an alternative approach is explored. Implications for
governments, schools and teachers are discussed.
Cobb, P., & McClain, K. (2006). The Collective Mediation of a High-Stakes Accountability
Program: Communities and Networks of Practice. Mind, Culture, and Activity, 13(2), 80-100.
Author abstract
This article describes an analytic approach for situating teachers' instructional practices within the
institutional settings of the schools and school districts in which they work. The approach treats
instructional leadership and teaching as distributed activities and involves first delineating the
communities of practice within a school or district whose enterprises are concerned with teaching and
learning and then analyzing three types of interconnections between them: boundary encounters, brokers,
and boundary objects. We illustrate the analytic approach by focusing on one urban school district in
which we have conducted an ongoing collaboration with a group of middle school teachers. In doing so,
we clarify the critical role that school and district-level leaders can play in mediating state and federal
high-stakes accountability policies. We conclude by discussing the implications of the analysis for the
process of upscaling and the diffusion of instructional innovations.
Coffield, F., & Edward, S. (2009). Rolling out ‘good’, ‘best’ and ‘excellent’ practice. What next?
Perfect
practice?
British
Educational
Research
Journal,
35(3),
371-390.
doi:10.1080/01411920802044396
Author abstract
The identification and dissemination of ‘good practice’ has for years been a central part of the
Government's strategy for radical change of the education system. ‘Good practice’, however, is no longer
good enough, nor is ‘best practice’. The requirement now for post-compulsory education and training
(from which all our examples are taken) is nothing less than ‘excellent practice for all’. This article
critically examines these highly significant shifts in the rhetoric of policy, finds them wanting and argues
that we need to face up to the complexities involved in deciding not only what is ‘excellent practice’ but
also in working through all the stages which would be needed to transmit it throughout the sector. In
particular, recent documents from the Quality Improvement Agency and the Learning and Skills Council
on the pursuit of excellence are critically appraised. The views of those practitioners who are part of the
authors' project in the Economic and Social Research Council's Teaching and Learning Research
Programme are also explained in relation to ‘good practice’. The authors attempt to explain the frenetic
activity of politicians and policy makers in this sector, and end by moving from critique to construction
by considering what can be rescued from the inherently contestable notion of ‘good practice’, and, in
doing so, draw heavily on the work of Robin Alexander.
Coffield, F., Steer, R., Allen, R., Vignoles, A., Moss, G., & Vincent, C. (2012). Public Sector Reform
Principles for improving the education system. London, Institute of Education Press.
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References
This book offers a critical appraisal of new models of education reform, arguing that they are not well
supported by research evidence.
Cohen, M. I. (2014). ‘In the back of our minds always’: reflexivity as resistance for the performing
principal.
International
Journal
of
Leadership
in
Education,
17(1),
1-22.
doi:10.1080/13603124.2013.804208
Author abstract
The objective of this paper is to examine how principals are constituted by the discursive practices of an
expanding culture of performance accountability in public education. Analysis of new empirical evidence,
collected from interviews of nine high school principals and public documents from their respective
districts, demonstrates two consequences of working within this culture of market-based reforms:
principals are devoting much of their time to public relations management, and they are becoming
increasingly immersed in the competitive ethos of school ranking systems. Foucault’s theory of
disciplinary power is used to understand the way principals have become normalized by accountability
regimes, which function as technologies of surveillance. Ultimately, this paper argues that principals who
would engage in productive resistance to performative culture must exercise a critical reflexivity with
their school communities, problematizing a policy culture that has become taken-for-granted. An
additional implication is that leadership preparation programmes must offer pre-service school
administrators opportunities to acquire the analytical tools associated with post-structuralist theories. This
need for critical perspectives becomes more urgent as an increasing array of public educators’ functions,
including assessment of students, evaluation of instruction, and development of curriculum, becomes
outsourced to private interests.
Cohen-Vogel, L. (2011). "Staffing to the Test": Are Today's School Personnel Practices Evidence
Based? Educational Evaluation and Policy Analysis, 33(4), 483-505.
Author abstract
Faced with mounting policy pressures from federal and state accountability programs, school leaders are
reallocating curricula, time, even diet in an attempt to boost student achievement. To explore whether
they are using test score data to reallocate their teacher resources as well, I designed a cross-case, crosssectional study and explored principals' reported staffing practices in one higher performing and one
lower performing elementary school in each of five Florida school districts. Findings show that school
leaders are "staffing to the test" by hiring, moving, and developing teachers in an effort to increase their
schools' overall performance. The paper discusses the implications of evidence-based staffing for policy,
practice and future research.
Conway, P. F., & Murphy, R. (2013). A Rising Tide Meets a Perfect Storm: New Accountabilities in
Teaching and Teacher Education in Ireland. Irish Educational Studies, 32(1), 11-36.
Author abstract
This paper examines the emergence of new accountabilities in teaching and teacher education in Ireland
in the 15 years period 1997-2012. Framing accountability in terms of the three main approaches to it
globally in education systems, that is, compliance with regulations, adherence to professional norms and
attainment of results/outcomes, we identify significant changes, particularly, in compliance- and resultsdriven accountability. A "rising tide" of accountability, due to the interrelated influences of the European
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higher education space, education legislation and professional self-regulation policies (i.e. Teaching
Council), is evident since the late 1990s. This was punctuated by a "perfect storm" in 2010 comprising
"bad news" from PISA 2009, the economic bailout and strategic leadership at a system level. The
cumulative impact of the "rising tide" and "perfect storm" is evident in how they reframed both "to
whom" and "for what" accountability in teacher education relates. Significantly, the new accountabilities
in teaching and teacher education reflect a move towards the dominant global education reform
movement (Sahlberg 2007) with its emphasis on standardisation, narrow focus on literacy and numeracy
and higher stakes accountability.
Court, M., & O'Neill, J. (2011). "Tomorrow's Schools" in New Zealand: From Social Democracy to
Market Managerialism. Journal of Educational Administration and History, 43(2), 119-140.
Author abstract
This paper uses one national case to illustrate how diverse ideological agendas of central state agencies
contest the discursive space within which major education policy reforms are developed. In Aotearoa
New Zealand in 1988, "self-managed" schools were promoted ostensibly to allow parents more say in
their children's education and local school administration. The "Tomorrow's Schools" reform policy texts
included an existing social democratic partnership rhetoric, positioning principals as professional leaders
working collaboratively with elected parent boards of trustees. However, the new ideology of "parental
choice" of school within a local schooling marketplace, underpinned by a chief executive or market
managerial model of principalship, was later operationalised through mechanisms of "steerage" from the
centre. To explain this shift, we examine selected policy text pre-cursors to the reforms and identify how
contrasting forms of "principal" and "teacher" identity emerged within social democratic, neo-liberal and
market managerial ideologies. We further show that while radical (Treasury) market liberal arguments for
labour market deregulation and consumer choice failed to gain widespread support, the State Services
Commission preferred market managerialist strategies for promoting public accountability of schools
(based on aggregate student achievement outcome data and centrally determined national educational
priorities) were successfully embedded during the 1990s.
Crow, G. M., & Weindling, D. (2010). Learning to Be Political: New English Headteachers' Roles.
Educational Policy, 24(1), 137-158.
Author abstract
The current focus on instructional leadership within a high stakes accountability environment has
frequently ignored the political role of school leaders. This article examines the perceptions of a group of
new English headteachers to determine the features of their political role and their process in learning this
role. The investigation is part of a larger study of new headteacher socialization that used a qualitative
design with multiple case studies. The study found that these new headteachers confronted internal
political issues, such as weak teachers, staff conflicts, resistance to change, and conflicts with parents as
well as external issues, such as those involving governmental entities, the press, and the union. In
responding to these political issues, the headteachers used trial and error, mentors/role models, and
information gathering. The article ends with a discussion of the sphere of political activity among school
leaders and the tactics for learning how to think and act politically. Implications for leader preparation
and future research are also identified and discussed.
Cumming, J., & Mawdesley, R. (2013). Australia, quality education and the 'best interests of the
child'.
Australian
Journal
of
Education,
57(3),
292-309.
doi:http://dx.doi.org/10.1177/0004944113497892
Author abstract
The United Nations Convention on the Rights of the Child, ratified by Australia, states that the 'best
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interests of the child' shall be a primary consideration in all decisions about children, yet these are rarely
considered in Australian education-related legislation and policy. This article considers the history and
current practice of national educational reforms aimed at high quality education, including educational
accountability and publication of school performance data. Research on quality education and parent
perspectives is examined in two contexts: first, economic research on relationships between reported
school performance and housing prices; and, second, research on indicators that parents value as quality
education. The final section examines legal decisions in family law, where decisions about quality
education and choice of school are explicitly based on the best interests of the child. The authors conclude
that current Australian educational reforms, while intended to promote education quality, do not always
give specific attention to the best interests of the child. They should.
Curdt-Christiansen, X. L., Silver, R. E., Xiao Lan, C.-C., & Rita Elaine, S. (2012). Educational
reforms, cultural clashes and classroom practices. Cambridge Journal of Education (Vol.
42, pp. 141-161)
Author abstract
This article presents an ongoing study of educational policy enactment in Singapore lower primary
English classrooms. It explores how teachers react to and interpret educational reforms in their classroom
practices against a backdrop of traditional cultural values. Using a prescribed coding scheme, the article
presents the instructional organisational patterns and participation structures of the lessons. Through a
systematic analysis of the enacted curricula, the paper examines classroom practices as well as teaching
and learning activities in Primary 1 (7–8 years) and Primary 2 (8–9 years) English lessons in Singapore.
The results suggest that there are cultural clashes between major educational reforms which emphasise
independent/critical thinking and ‘Asian values’ which promote respect for authority and conformity.
Darling-Hammond, L., & Graham, J. (2011). Linda Darling-Hammond on accountability, equity
and following America : interview by John Graham. Professional Voice, 8(3), 51-57.
Author abstract
This article comprises an interview by John Graham with Linda Darling-Hammond, one of the world's
most influential educationalists. She recently visited Australia at the invitation of the Australian
Education Union. In the interview she discusses questions such as the current 'big issues' in education equity and meaningful learning; influences of US educational policies in the Australian context,
particularly New York's accountability system; features of the top-performing Finnish education system;
and, teacher improvement and the issues of bonuses or incentives, and merit pay.
Day, C., & Gu, Q. (2010). The new lives of teachers. London: Routledge.
Summary
Day and Gu’s (2010) work The New Lives of Teachers argues that in ‘if we are to understand the new
lives of teachers … it is necessary to take account of the personal in the professional’ (p33). They claim
that, for teachers to teach well, and thus best enhance the learning of their pupils, a positive sense of
identity and emotional wellbeing are as important as personal characteristics such as honesty and fairness,
the ability to reflect and to work collegially. They note the importance of considering the interaction of
teachers’ personal and professional selves in the social contexts in which they work with pupils, other
staff, school leaders, parents and other relevant groups and individuals. They quote from Geert
Kelchtermans (1993:499-500) who suggests that professional and personal selves evolve over time with
five interrelated parts:
1.

self-image: how teachers describe themselves through their career stories;
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2.
self-esteem: the evolution of self as a teacher, how good or otherwise as defined by self or
others;
3.
job motivation: what makes teachers choose, remain committed to or leave the job;
4.
task perception: how teachers define their jobs;
5.
future perspective: teachers’ expectations for the future developments of their jobs
with Day and Gu adding to these through considering the way in which these factors react with personal
selves. The book divides experiences of teachers into ‘early’, ‘middle’ and ‘later’ years through narrative
stories that focus ‘upon the critical influences and conditions that promote, or act against the commitment,
resilience, emotional well-being and sense of professional identity, which are essential for their success
and their capacity to teach to their best’ (p39).
In chapter 4 they review research on early years of teaching and note the importance of support and
opportunities for professional development and promotion. The four illustrative case studies are of
teachers (two primary and two secondary) with from 3 to 7 years of experience, and illustrate their three
categories of a) strong self- efficacy, agency and commitment b) moderate self- efficacy, agency and
commitment and c)declining self- efficacy, agency and commitment. Each story demonstrates the
importance of feeling comfortable with the culture of the school and (for secondary) department and of
leadership in promoting a supportive culture and collegiate style of working.
Day, C., Kington, A., Stobart, G., & Sammons, P. (2006). The personal and professional selves of
teachers: stable and unstable identities. British Educational Research Journal, 32(4), 601616. doi:10.1080/01411920600775316
Author abstract
In much educational literature it is recognised that the broader social conditions in which teachers live and
work, and the personal and professional elements of teachers' lives, experiences, beliefs and practices are
integral to one another, and that there are often tensions between these which impact to a greater or lesser
extent upon teachers' sense of self or identity. If identity is a key influencing factor on teachers' sense of
purpose, self-efficacy, motivation, commitment, job satisfaction and effectiveness, then investigation of
those factors which influence positively and negatively, the contexts in which these occur and the
consequences for practice, is essential. Surprisingly, although notions of ‘self’ and personal identity are
much used in educational research and theory, critical engagement with individual teachers' cognitive and
emotional ‘selves’ has been relatively rare. Yet such engagement is important to all with an interest in
raising and sustaining standards of teaching, particularly in centralist reform contexts which threaten to
destabilise long-held beliefs and practices. This article addresses the issue of teacher identities by drawing
together research which examines the nature of the relationships between social structures and individual
agency; between notions of a socially constructed, and therefore contingent and ever-remade, ‘self’, and a
‘self’ with dispositions, attitudes and behavioural responses which are durable and relatively stable; and
between cognitive and emotional identities. Drawing upon existing research literature and findings from a
four-year Department for Education and Skills funded project with 300 teachers in 100 schools which
investigated variations in teachers' work and lives and their effects on pupils (VITAE), it finds that
identities are neither intrinsically stable nor intrinsically fragmented, as earlier literature suggests. Rather,
teacher identities may be more, or less, stable and more or less fragmented at different times and in
different ways according to a number of life, career and situational factors.
Derrington, M. L., & Larsen, D. E. (2012). Principal Pressure in the Middle of Accountability.
Journal of Cases in Educational Leadership, 15(4), 65-75.
Author abstract
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When a new superintendent is hired, Tom Thompson, middle school principal, is squeezed between
complying with the demands of the district and cultivating a positive culture in his school. He wrestles
with the stress of facing tough leadership choices that take a toll on his physical and mental health. Tom
realizes that a career-ending move might result from a miscalculation of available options. This case
discusses the role of the principal in the district hierarchy, the impact on school staff resulting from
punitive district personnel policies, the development of relationships with a new supervisor, and the ethics
of test administration underlying administrative decision making.
Diamond, J. B. (2012). Accountability Policy, School Organization, and Classroom Practice: Partial
Recoupling and Educational Opportunity. Education and urban society, 44(2), 151-182.
Author abstract
In this article, the author examines the links between high stakes testing policies, school organization
processes, and instructional practice using data from a study of K-5 and K-8 schools in Chicago. He
argues that although the policy environment penetrates the classroom, this penetration is partial--stronger
on some aspects of instruction than others--and its impact unpredictable. He highlights four organizational
patterns in the schools he studied that have implications for the link between accountability policy and
instruction. These patterns include the stronger influence of accountability policy on content as opposed
to pedagogy, the centrality of teaching colleagues in teachers' advice-seeking networks, the predominance
of didactic as opposed to interactive forms of instruction, and the differential responses to accountability
policy and unequal distribution of resources across schools. After outlining these patterns, he discusses
their implications for understanding the links between accountability policy, instruction, and educational
equity.
Didau, D., & Beere, J. (2012). The perfect Ofsted English lesson. Bancyfelin: Independent Thinking
Press.
Publisher abstract
Another from Jackie Beere’s ‘Perfect’ stable, this simple but effective little book is designed to help bring
the best out of all English departments during that all-important Ofsted visit. It is written by David Didau,
a highly effective and innovative head of English at a school where Independent Thinking is a trustee. He
has been instrumental in overseeing an enviable rise in A* to C results over the last few years to 84% in
2011. Packed full of ideas, strategies and simple yet effective innovations, this book is an essential tool in
the toolkit of every English department – and not just for the inspection either! With topics including
assessment for learning, progress, the learning environment and planning outstanding lessons, this is the
book for every English teacher’s desk drawer.
Dobbins, M. (2014). Explaining change and inertia in Swedish and French education: a tale of two
corporatisms?
Policy
studies,
35(3),
282-302.
doi:http://dx.doi.org/10.1080/01442872.2013.875149
Author abstract
Why do western welfare states differ so starkly when it comes to educational governance and, in
particular, the degree of (de-)centralization? This article focuses on two such western European countries
which demonstrate highly similar educational traditions, institutions and guiding principles - France and
Sweden. The Swedish education system has evolved into one of the most decentralized in the
Organisation for Economic Co-operation and Development (OECD), while France has preserved the main
components of its centralized education system amid a broader international trend towards
decentralization. Looking at secondary education governance in both countries, the author theorizes
different forms of 'educational corporatism' and the resulting patterns of interactions of teacher unions as
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key educational actors. Characterized by 'competitive corporatism' within the centralized bureaucracy, the
French education policy framework has enabled teachers unions to capture the policy-making apparatus
and exploit their internal differences to stymie education reform and decentralization. Swedish teachers
unions, by contrast, compensated for the decline of centralized corporatism by creating new institutions of
'local teacher-dominated corporatism', which altered the incentive structure for decentralization. The
research question bears significance for contemporary education policy-making, as France's weak
performance in international comparisons has been traced to excessive educational centralization, while
critics of Swedish education link the weak performance of Swedish pupils to the perceived excessive
decentralization of the education system.
Doherty, R. A., & McMahon, M. A. (2007). Politics, change and compromise: restructuring the
work
of
the
Scottish
teacher.
Educational
Review,
59(3),
251-265.
doi:http://dx.doi.org/10.1080/00131910701427165
Author abstract
The restructuring of teachers' work in Scotland, under the reforms of both the New Right and the New
Left, has not exhibited the starkness and radical edge evident in the history of reform in England. This
paper argues that the professional context of Scotland's teachers has changed, if perhaps in a Caledonian
form, under the action of the same forces that have been altering the educational landscape south of the
border and internationally. While comparisons with England tend to place Scotland in a more favourable
light in relation to the recasting of the professional context of teachers, there is a danger of overstating the
social democratic virtues of policy-making and educational reform under New Labour. Three examples
are discussed by way of illustrating the performativity climate within which Scotland's teachers now
work: the use of development planning, quality indicators and statistical monitoring; the Standards in
Scotland's Schools etc. Act 2000; and the agreement on pay and conditions of employment for teachers
following from the McCrone report (McCrone, G. A Teaching Profession for the Twenty First Century
(Edinburgh, SEED, 2000)). We conceive the role of the teacher as being essentially malleable: what is
expected and desired of teachers is susceptible and sensitive to the historically and politically contingent.
The paper argues that the professional context of Scotland's teachers has been restructured by the same
reform imperatives manifest internationally across education systems. However, the form and constitution
of restructuring in Scotland can only be illuminated in relation to the interaction and compromises of such
reform imperatives within the national political climate and policy-making process. The paper concludes
that this vernacularization of international trends goes some way towards accounting for a distinctive
Caledonian form of 'modernization'.
Donnelly, C. (2012). Defending Identity and Ethos: An Analysis of Teacher Perceptions of School
Collaboration in Northern Ireland. Policy Futures in Education, 10(5), 540-551.
Author abstract
The purpose of this article is to examine the process of collaborative working between teachers located in
separate faith-based schools in Northern Ireland. Drawing on theories of intergroup relations, and with
reference to in-depth interviews with teachers in post-primary schools, the article shows that despite
earlier research which identified a reluctance amongst teachers in the different sectors to work together,
most Catholic and Protestant teachers are motivated to collaborate to develop a more broadly based
curriculum for pupils. However, it has also been shown that teachers tend to studiously avoid discussing
their differences in mixed-faith contexts, and it is argued that this may have the potential to constrain
collaborative relations. It is concluded that without strategic direction from policy makers to assist
teachers in negotiating and exploring their differences it will be difficult to build the trust which is likely
to sustain collaborative relations.
Dora, H. C.-w. (2007). Policy of Quality Assurance in Hong Kong Preschools. Early Child
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Development and Care, 177(5), 493-505.
Author abstract
This article discusses the sources, processes and impact of the quality assurance policy implemented in
Hong Kong preschools. Regarded as a sort of policy alignment between the subsystems of pre-primary,
primary and secondary education, the introduction of a quality assurance policy has been directly and
indirectly transforming the settlements in the preschool context. The first section of this article examines
the main shift in policy direction shaped by the global movement of supranational organizations and the
local agenda of educational reform after 1997. The historical review of the changing parameters in the
preschool field is provided in the second section as a backdrop for later discussion. The third section
analyses how the local governance of education is subtly transforming the settlements in the preschool
field. The fourth section discusses how the quality assurance policy is mediated with school-level
realities. It is argued that the top-down approach adopted by policy-makers should be critically reexamined in the policy process in order to ensure the quality of preschool education.
Easley, J. (2013). The Rules of Engagement: Examining the Limits of Standards and Accountability
Policy. Educational Forum, 77(2), 214-224.
Author abstract
Standards and accountability policies are central elements of school reform agendas aimed at equalizing
students' access to quality education and closing the achievement gap. Yet, such policies have failed to
yield the expected, large scale results. One explanation may be found in the embedded zones of wishful
thinking. Two particular zones of wishful thinking are the policies' efficacy to foster deep learning and the
standards' ability to create cohesive P-12 systems of educational excellence.
Edgington, U. (2013). Performativity and affectivity: Lesson observations in England’s Further
Education colleges. Management in Education, 27(4), 138-145.
Author abstract
Teaching and learning observations (TLOs) are used in educational environments worldwide to measure
and improve quality and support professional development. TLOs can be positive for teachers who enjoy
opportunities to ‘perform’ their craft and/or engage in professional dialogue. However, if this crucial,
collaborative developmental element is missing, a TLO becomes intrinsically evaluative in nature and
creates complex emotions – within and beyond the classroom. For some teachers, affective reactions to
perceived managerial intrusion into their professional space has a negative impact on them and, in turn,
their students’ learning. International research on TLOs has focused on schools or universities. My
research centres specifically on England’s Further Education colleges (FE). Through Interpretive
Interactionism, I investigate the different expectations, relationships and identities of teachers and
(mis)conceptions of ‘authenticity’ in TLOs. Teaching involves our unique (dis)embodied ‘performativity’
(Butler, 2004) or ‘emotional practice’, which is interpreted and judged by others (Denzin, 1989). Using
the concept of ‘aesthetic labour’ (Witz et al., 2003), I argue that rather than promoting positive
transformation through reflection, TLOs promote a rejection of emotional ‘genuineness’ which causes
anxiety through a fracturing of personal and professional identities. Improving the effectiveness of TLOs
should perhaps encompass explicit dialogue about the affectivity involved in the process?
Eteläpelto, A., Vähäsantanen, K., Hökkä, P., & Paloniemi, S. (2013). What is agency?
Conceptualizing professional agency at work. Educational Research Review, 10(0), 45-65.
doi:http://dx.doi.org/10.1016/j.edurev.2013.05.001
Author abstract
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The concept of agency has become widely used in learning research, especially in studies addressing
professional and workplace learning, but also in policy discussion on how to promote individually
meaningful careers and life-courses amid rapid changes in working life. The purpose of this article is to
provide a critical review of the multidisciplinary concept of agency, and to suggest a fruitful
conceptualization of professional agency at work. The following questions are addressed: (i) How have
the ontological characteristics and manifestations of agency been understood? (ii) How have the
relationships between the social and individual aspects of agency been understood? We examined
previous studies and discussions on agency in the fields of education and social sciences, looking
selectively also at psychology and gender studies. We identified four major research traditions in which
notions of agency were prominent: (i) the social science tradition, (ii) the post-structural tradition, (iii) the
socio-cultural approach, and (iv) the identity and life-course approach. Analyses within and across these
traditions brought out a range of understandings and manifestations; thus agency might be viewed merely
as rational and intentional activity, or else it might be seen from a temporally broad perspective, covering
subjects’ ontogenetic development, and encompassing discursive, practical, and embodied relations with
the world. Analysis of the relationships between individual and social/contextual elements revealed
assumptions ranging from analytical inseparability to separateness, and in case of analytical separateness
assumptions of strong or weak contextual influence. Based on our review, we suggest a conceptualization
of professional agency from a subject-centered socio-cultural perspective. This takes individual agency
and social context to be analytically separate, but mutually constitutive, and in complex ways highly
interdependent. The suggested conceptualization is summarized in terms of seven propositions.
Evans, D. (2010). Note to self. Professional Educator, 9(3), 44-47.
Author abstract
Teachers' beliefs about themselves as people and professionals have a huge impact on their day-to-day
practices. In this article the author explains how policymakers can harness teachers' self-efficacy beliefs
to strengthen the links between policy and practice. The experiences of curriculum reform in the UK and
the US indicate that neglecting the part that teachers play at all levels of education reform significantly
reduces the effectiveness of reform implementation to the point where the reform could fail. Finding out
how teachers perceive themselves as practitioners and the extent to which they are able to influence
education reform can be understood using social cognitive theory. Individuals are agents who proactively
engage in their own development and can make things happen (or not happen) by their action. Teachers'
collective agency, therefore, develops from individual teachers sharing their beliefs and aspirations. Their
self-efficacy contributes to their levels of motivation. Self-efficacy provides a powerful framework when
thinking about how large-scale mandated educational reform will be played out in classrooms. Teachers
will be more inclined to engage in building their self-efficacy beliefs if they perceive a positive
relationship exists between the educational reform and student outcomes, and they are valued as integral
contributors in this.
Falabella, A. a. u. c. (2014). The Performing School: The Effects of Market & Accountability
Policies. Education Policy Analysis Archives, 22(70-72), 1-29. doi:10.14507/epaa.v22n70.2014
Author abstract
Market and accountability educational reforms have proliferated around the globe, along with high
expectations of solving countries' school quality deficits and inequities. In this paper I develop an
analytical framework from a critical sociology angle for analyzing the effects of these policies within
schools. First I discuss conceptually the configuration of this quasi-market schema and develop the notion
of the 'performing school'. Additionally, I study the effects of these policies within schools, based on a
literature review of 130 papers, and focused particularly on a smaller body of critical sociology research
(56 papers). The aim is not to produce a comprehensive overview of policy benefits and disadvantages,
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but to understand school transformations within the current policy scenario. Schools, in this context, are
placed within a competition-based schema, where managers and teachers continuously have to compete,
marketize and perform 'successfully' according to external criterion. These policies are not only changing
school practices and triggering 'secondary' effects, but, moreover, they are transforming school life, ethics
and teaching profession subjectivities in complex and deeply-rooted ways. In this paper I attempt to
challenge policy assumptions and a technocratic view of policy implementation, and invite readers to
rethink the nature and consequences of these policy formulae.
Fink, D. (2013). 'Trust and verify' : the key to successful policy change. Leadership in Focus(31), 1014.
Author abstract
Trust is the missing dimension in many educational change endeavours. It is the glue that binds, or sadly
in many cases, distrust is the toxin that divides policy makers and implementers. Trusting relationships in
schools and systems fall somewhere between the two extreme poles - total paranoia in which verification
strategies destroy trusting relationships, and blind trust in which trust is absolute, with little or no effort to
verify whether trust is justified in terms of results. Examples of policies are given in which low trust,
conditional trust and blind trust existed. It then discusses the disparity in student achievement in relation
to trust. It suggests three possible reasons for the disparity between high and low trust results - proximity,
equity and professional capacity. Successful policies in one context may not transfer easily to another.
But what is known is that, regardless of context, successful school systems only proper when those who
create policies and those who must carry them through to completion trust each other.
Finnigan, K. S. (2010). Principal Leadership and Teacher Motivation under High-Stakes
Accountability Policies. Leadership and Policy in Schools, 9(2), 161-189.
Author abstract
This article examines principal leadership and teacher motivation in schools under accountability
sanctions. The conceptual framework is grounded in research on expectancy theory and transformational
leadership. The study involves a survey of Chicago teachers and indicates that principal instructional
leadership and support for change are associated with teacher expectancy. In addition, teacher experience,
advanced education, and race, as well as the school's performance level, are associated with teacher
expectancy. Finally, teacher expectancy is associated with a school's ability to move off of probation
status. These findings have important implications in the current policy context.
Finnigan, K. S. (2012). Principal Leadership in Low-Performing Schools: A Closer Look through
the Eyes of Teachers. Education and urban society, 44(2), 183-202.
Author abstract
This qualitative study of teachers in three low-performing elementary schools in Chicago reveals that
transformational leadership behaviors were important to teacher motivation, affecting whether they
believed that they could improve student performance as the accountability policy required. The findings
suggest that principal leadership is critical to turning around low-performing schools. Implications
include developing policies to hire principals with proven track records and increasing the capacity of
current principals to ensure that they are able to support and motivate teachers in low-performing schools.
Finnigan, K. S., & Daly, A. J. (2012). Mind the Gap: Organizational Learning and Improvement in
an Underperforming Urban System. American Journal of Education, 119(1), 41-71
Author abstract
Drawing on the theoretical lens of organizational learning, and utilizing the methodological approaches of
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social network and case-study analyses, our exploratory study examines whether schools under sanction
exhibit the necessary processes, relationships, and social climates that support organizational learning and
improvement. We also investigated the degree to which length of time under sanction affects the
processes, relationships, and social climates of schools as well as the extent to which the relationships and
climate of the larger district facilitate or hinder improvement in schools under sanction. Results indicate
sparse ties within these schools, suggesting limited connectedness of staff with greater connectivity in the
school that was newly placed on sanction. We also found school climates that did not support the type of
collaboration necessary to bring about organizational learning and improvement. Finally, we found that a
negative social climate and weak underlying relationships between district leaders inhibited the flow of
ideas and practices district-wide, especially to these low-performing schools. These findings have
important implications for school and district improvement under high-stakes accountability policies.
Fisher, H. (2011). Inside The Primary Classroom: Examples of Dissatisfaction Behind A Veil of
Compliance.
British
journal
of
educational
studies,
59(2),
121-141.
doi:10.1080/00071005.2011.567969
Author abstract
This study explored over 100 Year 6 children's feelings towards, and behaviour within, literacy lessons
across an academic year. This study revealed that the majority of dissatisfied children concealed their
feelings from their teacher, defined within this article as ‘dissatisfaction behind a veil of compliance’.
Through progressive sampling, where children were observed in a range of subjects, the effort placed in
this concealment is explored, together with the role of the teacher and external forces in potentially
encouraging it. The article concludes by discussing the possibility of applying the implications of the
findings to practice, especially in terms of providing a more open environment, where teachers and pupils
can express their views, openly and constructively.
Fisher, P. (2010). Performativity, well-being, social class and citizenship in English schools.
Educational Studies, 37(1), 49-58. doi:10.1080/03055691003799073
Author abstract
A range of initiatives to promote well- being and empowerment have been introduced into English
schools. These ostensibly support the citizenship curriculum that seeks to foster a more active and
engaged populace. Whilst children are being encouraged to view their own well- being as a personal
project (and as a badge of successful citizenship), this process is being undermined by an informal
curriculum of citizenship, embedded within the culture of performativity, that is promoting a climate of
misrecognition within schools. This form of ‘symbolic violence’ (that affects working class families
disproportionately) is encroaching into the private sphere, traditionally a potential refuge providing
opportunities for the development of forms of well- being that were not dependent on institutional
endorsement. It is suggested that some of the counter- hegemonic values developed in the face of
marginalisation might usefully inform issues of citizenship and well- being in schools in ways that would
encourage genuinely empowered forms of citizenship.
Fitzgerald, T. (2008). The Continuing Politics of Mistrust: Performance Management and the
Erosion of Professional Work. Journal of Educational Administration and History, 40(2),
113-128.
Author abstract
For the past two decades schools and teachers in New Zealand and elsewhere have been the subject of and
subjected to intense public scrutiny of their performance and professional activities. In effect, policy
solutions have cast teacher and school performance as a "problem" to be solved/resolved via the
intervention of the State. Consequently, the policy remedy has been the introduction of audit mechanisms
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such as systems of performance management to define, regulate and control teaching and teachers. That
is, the State has directly intervened in the professional work and activities of teachers based on the flawed
assumption that teachers cannot be trusted and therefore require the intervention of the State and its
agencies to ensure their performance is aligned with organisational objectives. And while one of the
hallmarks of a profession and professional practice is adherence to a set of prescribed standards,
performance management has rendered teachers accountable to the State, not professional peers. And, as
this article outlines, this has served to de-professionalise teaching and teachers' work.
Gallagher, M. (2010). Are schools panoptic? Surveillance and society, 7(3-4), 262-272.
Author abstract
Schools are often understood by social researchers as panoptic spaces, where power is exercised through
constant surveillance and monitoring. In this paper, I use Foucaults notorious account of the Panopticon
as a point of departure for a detailed empirical investigation of the specificities of surveillance in schools.
Drawing on ethnographic data from fieldwork in a primary school, I argue that how surveillance actually
operated in this context diverged from the panoptic programme in two crucial ways: surveillance was (i)
discontinuous rather than total, and therefore open to resistance and evasion, and (ii) exercised through
sound and hearing as much as through vision.
Gardinier, M. P. (2012). Agents of Change and Continuity: The Pivotal Role of Teachers in
Albanian Educational Reform and Democratization. Comparative Education Review, 56(4),
659-683.
Author abstract
This article explores how teachers navigate and respond to the competing pressures of school change in a
global policy context. In postcommunist Albania, national policies reflecting global norms for the
teacher's role overshadowed complex and cultural aspects of teaching and learning and, as a result, led to
gaps in implementation. On the basis of ethnographic research and the analysis of two Albanian teachers'
narratives, this article shows the complexity of the teachers' world as well as their significant dual role as
agents of change and stakeholders of continuity. Findings suggest that in response to pressures, teachers
selectively adopted reform policies and created hybrid forms of practice. To avoid unintended
consequences, policy makers should thus reinforce teachers' experiential knowledge along with policy
aims.
Gault, A. (2003). Managing in compliance: a case study of the impact of state curriculum and
assessment policy at KS4 upon teachers of English. (U182043 Ph.D.), University of
Birmingham (United Kingdom)
Author abstract
The focus of this research was the implementation of educational assessment policy in the form of GCSE
syllabuses in English and English Literature. The aim was to study how far teachers complied with, or
compromised, the demands of a state imposed policy. The study was conducted within a single school,
following ten staff and their 211 KS4 students over a two year period. The data collected comprised:
department documentation; assessment data; teacher and student responses to questionnaires; teacher
interviews and field notes. The study found that despite teachers' professional disagreement with policy
requirements and negative student responses, teachers cooperated fully with policy demands and managed
policy implementation. Their students achieved the highest GCSE English results ever recorded at the
school. This research became a study of policy compliance. The state has created a national curriculum
and assessment system at KS4 which values and ensures certain socio-political and economic outcomes.
State redefinition of teacher roles has secured policy implementation. Analysis of policy content, within
macro and micro policy contexts, indicates why state control has not resolved issues of student under-
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achievement and exclusion; and how policy implementation contributes to a re-professionalisation of
teachers. It is time for a new great debate about a national education system for all. This will involve
consideration of the central role of teachers as professional decision-makers at the interface of democratic
policy making and interactive practice.
Gerrard, J., & Farrell, L. (2014). Remaking the professional teacher: authority and curriculum
reform. Journal of Curriculum Studies, 46(5), 634-655. doi:10.1080/00220272.2013.854410
Publisher abstract
Globally, national curriculum policies are up for renegotiation. These negotiations are shaped by
international and national top-down accountability regimes, and an increasing turn towards curriculum
centralization and standardization. The new Australian Curriculum (AC) is no exception. The AC is an
important educational policy event, one in which understandings about teacher professional authority is
being redefined. In this paper, we examine how judgements about teachers’ professional authority are
used to defend, promote and explain the AC. Drawing on an analysis of policy documents and interviews
with high-level policy-makers, we argue that the AC is opening space in the policy field to reposition
teachers’ work by promoting a view of teachers’ professional authority as constrained and defined
through the written curriculum documentation.
Glazer, J. L., & Peurach, D. J. (2013). School Improvement Networks as a Strategy for Large-Scale
Education Reform: The Role of Educational Environments. Educational Policy, 27(4), 676710.
Author abstract
The development and scale-up of school improvement networks is among the most important educational
innovations of the last decade, and current federal, state, and district efforts attempt to use school
improvement networks as a mechanism for supporting large-scale change. The potential of improvement
networks, however, rests on the extent to which they can thrive in the turbulent world of U.S. education.
In this article, we adapt a model of innovation scale-up and apply it to the problem of scaling-up
educational networks. The framework identifies the constituent components of networks and
environments, and the relationship between them. We demonstrate the framework's utility by illustrating
the relationship between two prominent educational networks--the Success for All Foundation and
America's Choice--and the educational environments in which they operated at two different points in
time. Results suggest that without robust environmental support, networks are prone to a high degree of
uncertainty and unpredictability.
Glazzard, J. (2014). Paying the price for being inclusive: the story of Marshlands. Support for
Learning, 29(1), 24-38. doi:10.1111/1467-9604.12043
Author abstract
This article illustrates, through the story of one mainstream primary school, the tensions between the
inclusion agenda and the standards agenda. The school is situated in an area of social deprivation and
nearly half of the school population have been identified as having special educational needs. The story
presented in this article illustrates powerfully the inherent injustice of the performative culture which
pervades education and the effects of this discourse for children with special educational needs and their
teachers. I argue that a policy change is needed to create a more equitable education system and that, in
the absence of such a change, schools such as the one presented here will risk being categorised as failing
schools. This will have disastrous consequences for the teachers' careers, children's self-concepts and the
inclusion agenda itself.
Gleeson, D., Husbands, C., Whitty, G., & Ball, S. (2001). The performing school : managing,
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teaching and learning in a performance culture. London: RoutledgeFalmer.
Publisher’s review
This specially commissioned collection of perspectives offers an analysis of the new organisation of the
teaching profession - reconstructed around the notion of performance and the implications of a
performance culture. The Performing School examines the roots, directions and implications of the new
structure by drawing together insights from policy, research and practice at this time of rapid change and
debate. This unique volume addresses three interconnected issues of modernisation and education:
*what is the background to and significance of performance management in modernising schools and
teachers at the present time?
*what are the likely future effects of a performance culture on teaching, learning and schooling?
*what will it take to ensure that performance management improves pedagogy and professionality beyond
the narrow confines of performativity, managerialism and market reform in education?
Gordon, T., Lahelma, E., Hynninen, P., Metso, T., Palmu, T., & Tolonen, T. (1999). Learning the
routines: "professionalization" of newcomers in secondary school. International Journal of
Qualitative Studies in Education, 12(6), 689-705. doi:10.1080/095183999235836
Author abstract
Education systems are expected to enhance both social regulation and emancipation of school students.
The contradictions between these aims are visible in the everyday life at school in tensions between
control and agency. These tensions are explored in this article by analysing the first two weeks in
secondary school, on the basis of ethnographic data collected in the project "Citizenship, Difference and
Marginalization in Schools: with Special Reference to Gender." Multilayered processes and practices are
involved in the induction of new students. Banal instructions in the "official school," the construction of
differences and continuities in the "informal" school, and the ways in which bodies of students are placed
in the time-space paths in the "physical" school are explored. The authors ask how school students are
taught to become "professional pupils" routinized in the everyday life of their new schools, and how
students themselves construct competences through negotiation, withdrawal, or resistance.
Gorozidis, G., & Papaioannou, A. G. (2014). Teachers' motivation to participate in training and to
implement
innovations.
Teaching
&
Teacher
Education,
39,
1-11.
doi:10.1016/j.tate.2013.12.001
Author abstract
Based on Self-determination theory, a mixed method design was used to explore 218 teachers' motivation
and intentions regarding participation in training and teaching of an innovative academic subject (i.e.,
Research Project). Structural equation modelling revealed that autonomous motivation positively
predicted teacher intentions to participate in relevant training and to implement innovation in the future,
while controlled motivation did not. The findings imply that policy makers should encourage strategies
that foster teacher autonomous motivation for promoting successful implementations of educational
innovations.
Grant, N. (2009). Schools of little thought: why change management hasn't worked. Improving
Schools, 12(1), 19-32. Retrieved from http://imp.sagepub.com/cgi/content/abstract/12/1/19
Author abstract
The management of change in English and Welsh schools has been an authoritarian affair seeking to
impose rather than win consent for new ways of working. While no practitioner should challenge the fact
of constant change in natural and social life, school staff have had little choice in the nature and direction
of changes that have significantly re-shaped their professional practice and conditions of service. This is
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symptomatic of a wider democratic deficit in recent public service management models, which, ironically,
are usually far more doctrinaire than processes adopted and implemented in the private sector. There is no
shortage of evidence for the long-term damage being wrought on students and their communities by such
top-down methods. Equally, there is no shortage of evidence that alternative, inclusive practices can and
do deliver quality learning experiences.
Gu, Q., & Day, C. (2013). Challenges to teacher resilience: conditions count. British Educational
Research Journal, 39(1), 22-44. doi:10.1080/01411926.2011.623152
Author abstract
Drawing upon findings of a four-year national research project on variations in the work and lives of
teachers in England, this paper provides empirical evidence which contributes to understandings about the
importance of resilience in teachers’ work. The experience of resilience as perceived by teachers in this
research was that it was neither innate nor stable and was much more than a capacity to survive and thrive
in extremely adverse circumstances. Rather, it was perceived as being closely allied to their everyday
capacity to sustain their educational purposes and successfully manage the unavoidable uncertainties
which are inherent in the practice of being a teacher. Their capacity to be resilient fluctuated as a result of
the influences of the personal, relational and organisational settings in which they worked. The findings
have implications for initial and in-service professional development programmes, school leadership and
the quality retention of teachers.
Gu, Q., Johansson, O., Qing, G., & Olof, J. (2013). Sustaining school performance: school contexts
matter (Vol. 16, pp. 301-326). United Kingdom.
Author abstract
Drawing upon empirical data from a pan-Europe wide study on successful school leadership in
challenging circumstances, the paper discusses an analytical model designed as a framework of analysis
to investigate the dynamic relationships between challenges in schools’ internal and external contexts and
how leadership interventions mediate these and transform the nature of their influences on school
improvement over time. Illustrative narratives of one English school and one Swedish school are used to
show that the nature and intensity of challenges embedded in apparently similar school contexts vary
across different school improvement phases. The analytical model connects the interactions between
different dimensions of school contexts with the dynamic (and sometimes unstable) change and
development of school performance
Hall, D., & David, H. (2013). Drawing a veil over managerialism: leadership and the discursive
disguise of the New Public Management (Vol. 45, pp. 267-282). United Kingdom.
Author abstract
Through a focus upon the simultaneous rise of leadership and the New Public Management (NPM) within
the context of education in England this article offers an analytical account of these developments and
their entry into the field of education. This analysis is located within contradictions and tensions arising
out of the agential promises inherent in the construction of leadership and the simultaneous managerialist
and directive intent of the NPM. The way in which discourses of leadership and, more latterly, distributed
leadership act to draw a veil over these tensions and contradictions is demonstrated within the context of
research in two schools. The article concludes by examining how discourses of leadership have enabled
schools and teachers to adapt to educational modernisation in ways that have undermined teacher
professionalism
Hall, D., Gunter, H., & Bragg, J. (2013). Leadership, New Public Management and the Re-
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Modelling and Regulation of Teacher Identities. International Journal of Leadership in
Education, 16(2), 173-190.
Author abstract
This article examines the rapidly shifting relationship between teachers and the state and efforts to remodel teacher identities within the wider context of public sector modernization and the New Public
Management. The construction and development of officially authorized and normative discursive
practices relating to leadership and the accompanying potential for the socio-ideological control of
teachers are examined within a shifting social, cultural and political environments. Our interruption as
critical leadership researchers is through a focus upon identity theory and how it reveals the ways in
which normative discursive leadership practices operate and act as a form of identity work inscribing
upon and working their way into the professional lives of teachers.
Hallinger, P. (2010). Making education reform happen: is there an ‘Asian’ way? School Leadership
& Management, 35(5), 18. doi:10.1080/13632434.2010.502524
Author abstract
This paper presents a descriptive analysis of education reform in selected Southeast Asian nations
between 1995 and 2007. It reports the results of a purposive survey of elite informants comprising
scholars and educational leaders involved in education reform in Thailand, Malaysia, Taiwan, Hong Kong
and Singapore. The paper addresses two main questions: What have been the main obstacles to education
reform in Southeast Asia? And is there anything unique about the process of educational reform and
change in Southeast Asia or anything different from processes reported in the Western literature?
Although the paper finds more similarities than differences in the process of education reform in
Southeast Asia, the author notes distinctive obstacles to reform in these societies. These differences are
linked to a cultural explanation of educational change.
Halsall, R. (2001). School Improvement: The need for vision and reprofessionalisation. British
Educational Research Journal, 27(4), 505-508. doi:10.1080/01411920120071498
No abstract available
Halverson, R., Grigg, J., Prichett, R., & Thomas, C. (2007). The New Instructional Leadership:
Creating Data-Driven Instructional Systems in School. Journal of School Leadership, 17(2),
159-194.
Author abstract
The recent press for high-stakes accountability has challenged school leaders to use data to guide the
practices of teaching and learning. This article considers how local school leaders build data-driven
instructional systems to systematically improve student learning. Such systems are presented as a
framework involving data acquisition, data reflection, program alignment and integration, program
design, formative feedback, and test preparation. The article reviews data collected in a yearlong study of
four schools to describe how leaders structure opportunities to engage in data-driven decision making.
Hamilton, L. S., Schwartz, H. L., Stecher, B. M., & Steele, J. L. (2013). Improving Accountability
through Expanded Measures of Performance. Journal of Educational Administration, 51(4),
453-475.
Author abstract
The purpose of this paper is to examine how test-based accountability has influenced school and district
practices and explore how states and districts might consider creating expanded systems of measures to
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address the shortcomings of traditional accountability. It provides research-based guidance for entities
that are developing or adopting new measures of school performance. Design/methodology/approach: The
study relies on literature review, consultation with expert advisers, review of state and district
documentation, and semi-structured interviews with staff at state and local education agencies and
research institutions. Findings: The research shows mixed effects of test-based accountability on student
achievement and demonstrates that teachers and administrators change their practices in ways that
respond to the incentives provided by the system. The review of state and district measurement systems
shows widespread use of additional measures of constructs, such as school climate and college readiness.
Research limitations/implications: There is a clear need for additional research on the short- and longterm effects of expanded systems of measures. In particular, currently little is known about how the
inclusion of input and process measures influences educators' practices or student outcomes. Practical
implications: The research suggests several practical steps that can be taken to promote effective systems
of measurement, including providing supports for high-quality teaching to accompany new measures,
offering flexibility to respond to local needs, and conducting validity studies that address the various
purposes of the measures. Originality/value: The paper provides new information about how states and
districts are expanding their systems of measures for various purposes, and informs accountability policy
by highlighting the benefits and limitations of current outcomes-based approaches to accountability and
by clarifying the trade-offs and decisions that should be considered.
Hamilton, L. S., Stecher, B. M., Marsh, J. A., McCombs, J. S., Robyn, A., Russell, J., . . . Barney, H.
(2007). Standards-Based Accountability under No Child Left Behind: Experiences of Teachers
and Administrators in Three States. MG-589-NSF: RAND Corporation. P.O. Box 2138, Santa
Monica, CA 90407-2138.
Author abstract
Since 2001-2002, standards-based accountability (SBA) provisions of the No Child Left Behind Act of
2001 (NCLB) have shaped the work of public school teachers and administrators in the United States.
NCLB requires each state to develop content and achievement standards in several subjects, administer
tests to measure students' progress toward these standards, develop targets for performance on these tests,
and impose a series of interventions on schools and districts that do not meet the targets. Many states had
such systems in place before NCLB took effect, but, since 2001-2002, every state in the United States has
had to develop and implement an SBA system that met the requirements of the law, and its provisions
have affected every public school and district in the nation. This book sheds light on how accountability
policies have influenced attitudes and been translated into actions at the district, school, and classroom
levels in three states, with a focus on mathematics and science. SBA is leading to an increased emphasis
on student achievement, and many educators laud this focus, but a single-minded emphasis on student
proficiency on tests has some potentially negative consequences such as narrowing curriculum and
declining staff morale. This book is divided into the following chapters: (1) Introduction; (2) Study
Design and Methods; (3) SBA Systems in California, Georgia, and Pennsylvania; (4) Educators' Opinions
about Standards, Assessments, and Accountability; (5) School and District Improvement Strategies; (6)
Instructional Practices Related to Standards and Assessments; (7) Perceived Barriers to School
Improvement; and (8) Conclusions and Implications. The following are appended: (1) Sampling and
Survey Responses; (2) Supplementary Tables; and (3) Superintendent, Principal, and Teacher Surveys.
Hammersley-Fletcher, L. (2013). Value(s)-Driven Decision-Making: The Ethics Work of English
Headteachers within Discourses of Constraint. Educational Management Administration &
Leadership.
Author abstract
This article considers the experiences and perceptions of practising English headteachers and the tensions
that they face when juggling government prescription and government initiatives, which may be
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antagonistic to their educational values and beliefs. Managerial control over teachers work has been
particularly acute and destructive to ‘human flourishing’. Headteachers have a moral and ethical
responsibility for the welfare and education of pupils. Such professional ethics oblige the professional to
seek the good of the pupil and therefore good is viewed as intrinsic to the work of an educator. Thus
headteachers are directly involved in negotiating between sometimes contradictory imperatives and
drivers. How then does the headteacher cope with what Colley refers to as ‘situated ethics work’? This
article presents data derived from written responses from 10 headteachers that begin to open up this
question. I argue that it is not uncommon for people to weaken in their values-driven stance when under
great pressure. It is however important to recognize the extent to which educational values are constrained
by neo-liberal value-based market agendas in order to continually question and re-evaluate what is
happening within education rearticulating this for the benefit of pupils.
Hammersley-Fletcher, L., & Qualter, A. (2010). Chasing improved pupil performance: The impact
of policy change on school educators’ perceptions of their professional identity, the case of
further change in English schools. British Educational Research Journal, 36(6), 903-917.
doi:10.1080/01411920903215853
Author abstract
Changes in education systems across Europe are a response to perceived needs to improve academic
performance. The recent workforce remodelling agenda in England (2003–2005) reflected a growing
concern that centralisation and the associated deskilling of teachers had gone too far. The resultant
restructuring of the work of teachers, giving roles previously performed by teachers to staff without
teaching qualifications, needs to be considered from the perspective of those involved. What is clear from
comparative studies is that experiences of the implementation of such policies are influenced by local
factors. The study reported here focuses on the effect of a significant policy change on teachers in two
English local authorities through a mixture of 557 questionnaires and 86 semi-structured interviews
collected from five secondary and nine primary schools. The data focus on the changing roles of teachers
and teaching assistants and the lessons to be learned for system changes beyond remodelling.
Hammersley-Fletcher, L., Qualter, A., Linda, H.-F., & Anne, Q. (2010). Chasing improved pupil
performance: the impact of policy change on school educators' perceptions of their
professional identity, the case of further change in English schools (Vol. 36, pp. 903-917).
United Kingdom.
Author abstract
Changes in education systems across Europe are a response to perceived needs to improve academic
performance. The recent workforce remodelling agenda in England (2003-2005) reflected a growing
concern that centralisation and the associated deskilling of teachers had gone too far. The resultant
restructuring of the work of teachers, giving roles previously performed by teachers to staff without
teaching qualifications, needs to be considered from the perspective of those involved. What is clear from
comparative studies is that experiences of the implementation of such policies are influenced by local
factors. The study reported here focuses on the effect of a significant policy change on teachers in two
English local authorities through a mixture of 557 questionnaires and 86 semi-structured interviews
collected from five secondary and nine primary schools. The data focus on the changing roles of teachers
and teaching assistants and the lessons to be learned for system changes beyond remodelling
Hangartner, J., Svaton, C. J., Judith, H., & Carla Jana, S. (2013). From autonomy to quality
management: NPM impacts on school governance in Switzerland (Vol. 45, pp. 354-369).
United Kingdom.
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Author abstract
This article reviews the impact of discourses on ‘New Public Management’ (NPM) on compulsory
schooling in Switzerland during the last two decades and traces its implementation in the Canton of Bern.
The analysis suggests that while NPM reformers initially promoted increased school autonomy, the
introduction of market elements and school choice, the focus subsequently shifted to a concern with
school management, supervision and accountability. NPM-guided reforms led to the introduction of
headteachers and quality management procedures in a majority of cantons. Ethnographic research in the
Canton of Bern shows that NPM-influenced decentralisation policy results in a growing standardisation of
schools' conditions and processes. Additionally, lay school boards as traditional, democratically
legitimised bodies of local supervision are coming under threat
Hansen, M. (2012). Investigating the Role of Human Resources in School Turnaround: Evidence from
Two States.
Author abstract
Teachers are generally recognized as the schooling factor accounting for the highest proportion of student
learning outcomes (Aaronson et al., 2007; Hanushek, 1986). This implies the quick and dramatic
improvement in school performance observed in turnaround (TA) schools was associated with a major
change in the performance of its teachers. This change could be manifest in one of two ways--either the
teachers in the school dramatically improve or previously ineffective teachers are replaced with effective
teachers. This paper seeks to understand how each of these potential changes in the school's human
capital stock contributed to turnaround in Florida and North Carolina. Specifically, the study investigates
the following research question: is the improved achievement observed in successful turnaround schools
most strongly associated with workforce "development" or "turnover" (or, some combination of the two)?
The results suggest TA schools improved through a combination of improving the stable teachers who
had been in the school even when it was performing poorly and bringing in relatively effective talent into
the school. Recommendations and limitations based on findings are also presented.
Hanson, M. (2001). Institutional Theory and Educational Change. Educational Administration
Quarterly,
37(5),
637-661.
Retrieved
from
http://eaq.sagepub.com/cgi/content/abstract/37/5/637
Author abstract
Are some educational organizations “smarter” than others in their capacity to solve problems and
introduce change initiatives? Rather recent developments in organization theory suggest the answer is
quite probably yes. The objective of this article is to integrate three key segments of the research literature
(organizational memory, organizational learning, and institutional theory) into an overall conceptual
framework. An argument is made that the framework lends insight into three progressively
comprehensive types of change: homogenization (where one school adjusts its composition to look like
other schools), evolution (where first steps into unknown territory are taken), and reform (where
significant transfiguration takes place).
Hanushek, E. A., Warren, J. R., & Grodsky, E. (2012). Evidence, Methodology, Test-Based
Accountability, and Educational Policy: A Scholarly Exchange between Dr. Eric A.
Hanushek and Drs. John Robert Warren and Eric Grodsky. Educational Policy, 26(3), 351368.
Author abstract
This exchange represents a follow-up to an article on the effects of state high school exit examinations
that previously appeared in this journal (Warren, Grodsky, & Kalogrides 2009). That 2009 article was
featured prominently in a report by the National Research Council (NRC) that evaluated the efficacy of
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test-based accountability systems. Hanushek (2012) was highly critical of the NRC's interpretation of the
existing evidence, including Warren, Grodsky, & Kalogrides' 2009 piece. Here, Warren and Grodsky
explain why they believe that Hanushek incorrectly evaluated their original article on state high school
exit examinations. Hanushek then responds.
Hardy, I. (2012). 'Managing' managerialism : the impact of educational auditing on an academic
'specialist' school. European Educational Research Journal, 11(2), 274-289.
doi:http://dx.doi.org/10.2304/eerj.2012.11.2.274
Author abstract
This article seeks to nuance arguments about the impact of broad policy technologies of auditing
processes upon teachers' practices by providing empirical evidence of the effects of such processes, in
context. Specifically, the article draws upon a cross section of teachers' accounts of schooling practices in
a specialist, academically oriented secondary school and languages college in the British Midlands to
reveal the complex ways audit practices influence teachers' work, professional development and student
learning under current policy conditions. The article reveals that teachers endeavoured to actively
'manage' audit processes by strategically focusing upon student needs, and critiquing and problematising
the more superficial aspects of performance management, systemic inspections and a narrow focus upon
academic results. However, even as these tactics were employed, there was also evidence of a
simultaneous focus upon simply 'managing' to cope, particularly when audit processes added considerable
pressure upon teachers to improve students' test scores, and when they encouraged conditions antithetical
to more educative concerns. This sometimes had dramatic effects upon student and teacher learning and
teacher identity. Capturing this empirical complexity, in the context of specific schooling settings,
provides evidence to nuance the more general literature on educational auditing, including in European
and other transnational settings, and existing understandings of such practices at local sites more
generally.
Hardy, I. (2014). A logic of appropriation : enacting national testing (NAPLAN) in Australia.
Journal of Education Policy, 29(1), 1-18. doi:http://dx.doi.org/10.1080/02680939.2013.782425
Author abstract
This paper explores how the strong policy push to improve students' results on national literacy and
numeracy tests - the National Assessment Program, Literacy and Numeracy (NAPLAN) - in the
Australian state of Queensland influenced schooling practices, including teachers' learning. The paper
argues the focus upon improved test scores on NAPLAN within schools was the result of sustained policy
pressure for increased attention to such foci at national and state levels, and a broader political context in
which rapid improvement in test results was considered imperative. However, implementation, (or what
this paper describes more accurately as 'enactment') of the policy also revealed NAPLAN as providing
evidence of students' learning, as useful for grouping students to help improve their literacy and numeracy
capabilities, and as a stimulus for teacher professional development. Drawing upon the sociology of
Pierre Bourdieu, the paper argues that even as more political concerns about comparing NAPLAN results
with other states were recognised by educators, the field of schooling practices was characterised by a
logic of active appropriation of political concerns about improved test scores by teachers, for more
educative purposes. In this way, policy enactment in schools is characterised by competing interests, and
involving not just interpretation, translation and critique but active appropriation of political concerns by
teachers.
Hargreaves, A. (1994). Restructuring Restructuring: Postmodernity and the Prospects for
Educational Change.
Journal of Education Policy 9.1: 47-65.
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Author abstract
Change by school restructuring has followed quickly on the heels of school reform that sought to mandate
improvement upon teachers by bureaucratic control and compliance. It did not take long for problems of
the reform paradigm to surface as teacher improvement could not be mandated. A complete restructuring
of teaching and learning organization was called for. Two possible scenarios in restructuring include
meeting needs for new educational structures to generate new skills and qualities in a postindustrial
society. Restructuring involves many choices and dilemmas. One of the key restructuring tensions is the
orchestration of educational vision. More controversy arises from tension between mandates and menus
as preferred ways of delivering and developing educational improvement. A dilemma also arises in
choosing between investing trust in people or in processes as the establishment of trust is central to
restructuring. A fourth tension is between using school structure or culture as the proper focus for change.
Harris, D. M. (2012). Postscript: Urban Schools, Accountability, and Equity--Insights regarding
NCLB and Reform. Education and urban society, 44(2), 203-210.
Author abstract
As the postscript for this special issue of Education and Urban Society, this article considers the struggles
urban schools report confronting as they implement standards-based reform and high stakes testing and
discusses the implications these challenge have for future accountability policy aimed at promoting
educational equity. Among the issues for future policy to consider with Race to the Top and the
reauthorization of the Elementary and Secondary Education Act include the need for adequate resources
to develop capacity among school personnel to aid with instructional reform. However, there are three
factors that may derail the future effectiveness of accountability policy in urban schools. First, the
ongoing federal deficit may limit the availability of resources needed to improve teacher practice. Second,
the use of teacher evaluation may cause a narrow focus on tested subjects. Third, the limiting beliefs of
teachers may restrict the organizational change within urban schools.
Hartong, S. (2012). Overcoming Resistance to Change: PISA, School Reform in Germany and the
Example of Lower Saxony. Journal of Education Policy, 27(6), 747-760.
Author abstract
During the last 30 years, a new model of transnational educational governance including a specific
knowledge production regime has been implemented. Its increasing national impact has caused enormous
change within the German educational system. Particularly, the Organisation for Economic Co-operation
and Developments statistical reports and benchmarking procedures like the "Programme for International
Student Assessment" have challenged the German system, which has usually been remarkably resistant to
reform, and have pushed it towards fast and deep transformation. Demonstrated with the case of Lower
Saxony, one of Germany's largest states, effects of massive political uncertainty in terms of educational
principles, rules of governance as well as school practice can be identified. They result in an increasing
authorization of so-called "agents of change" who offer both knowledge production and education service
to policy and school practice. In the case of Lower Saxony, the Bertelsmann Foundation has been such an
agent of change. It supported school reform while heavily promoting the adoption of a new selfevaluation instrument called "self-evaluation in schools," which not only measures school quality, but
creates a new certainty by generating knowledge about what is perceived as being real within school
practice. In the end, there seems to be evidence that both the teacher profession and the classroom
practice are made susceptible--not only to this new reality, but also to a new leadership.
Hasse, J. (2010). Space of performativity "augenblicksstätten" in situational space of social
interaction. Geographische Zeitschrift, 98(2), 65-82.
Author abstract
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Hatch, A. J. (2002). Accountability Shovedown: Resisting the Standards Movement in Early
Childhood Education. Phi Delta Kappan, 83(6), 457-462.
Author abstract
Identifies and discusses several reasons why the proliferation of standards for early childhood education is
harmful to children and teachers: Pressure on children and teachers, narrowing of experience,
accountability as punishment, teacher deprofessionalization, performance over learning, individual
devaluation, corporate mentality.
Hatcher, R. (2008). System Leadership, Networks and the Question of Power. Management in
Education, 22(2), 24-30.
Author abstract
The author's argument revolves around the relationships between government agendas and the agency of
teachers, and between them the intermediary role of management as "system leaders" of network forms.
Network is a pluralistic concept: networks can serve very different educational-political interests. They
offer the potential of new participatory relationships among teachers across schools, but also the potential
of simply being vehicles for the transmission and implementation of government agendas. The role of
system leaders is clearly pivotal, but again it is ambivalent. Will they be rooted in and primarily
responsible to grassroots initiatives or will their role be to manage them on behalf of government, creating
themselves in the process as a new super-managerial elite? His own view is that networks and system
leadership can best be understood as a reconfiguring of state power, attempting to create new vehicles for
the implementation of policy under the control of a reliable new technocratic management cadre. As for
what it will mean in practice: whether the project of creating sufficient system leaders succeeds, and the
extent to which network forms are capable of resolving the crisis of "performativity", remains to be seen.
Within each network the tensions and contradictions he has described will no doubt work themselves out
in different ways and, perhaps, with different outcomes.
Hayes, D. (2001). Professional status and an emerging culture of conformity amongst teachers in
England. Education 3-13, 29(1), 43-49. doi:10.1080/03004270185200091
Author abstract
The present United Kingdom government has continued its predecessor's close involvement with
influencing education policy in England, affecting both the curriculum content of schools and the
teaching methods used in its delivery. This article argues that by doing so, the government is bringing
about a significant change in teachers' professional status. A new breed of teacher is emerging,
characterised by a willingness to comply with the government's wishes and concentrate wholly on raising
pupils' examination results. At the same time, those teachers who place an equal emphasis upon
establishing and maintaining harmonious relationships with their pupils are being marginalised. As well
as regretting the abandonment of the nurturing principle, the article concludes that a culture of compliance
is at the expense of divergent thought and critical practice. Teachers are in danger of losing their ability to
exercise autonomy, influence education decisions or oppose unsatisfactory, centrally imposed measures.
Such impoverishment degrades rather than enhances professional status.
Hayward, L. E., & Hutchinson, C. (2013). "Exactly What Do You Mean by Consistency?"
Exploring Concepts of Consistency and Standards in Curriculum for Excellence in
Scotland. Assessment in Education: Principles, Policy & Practice, 20(1), 53-68.
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Author abstract
Scotland, in common with many other countries internationally, has paid considerable attention to the
development of assessment for learning. Currently, schools in Scotland are engaged in a major
programme of curriculum and assessment reform, entitled Curriculum for Excellence. As part of the
reform process, there is concern amongst practitioners, researchers and policy-makers about
"consistency" and "standards". In this article, we explore international issues of consistency and standards
through a Scottish lens. In particular, we focus on how standards, and the idea of consistency of
judgements and standards, are understood and applied in practice. We draw on international research and
policy, and reflect on how that evidence relates to the findings from a recent government-funded research
project in Scotland, "Assessment at Transition". We conclude by identifying what the different
communities need to do to help build an integrated, assessment-capable system that will be sustainable in
the longer term.
Heineke, A. J., & Cameron, Q. (2013). Closing the Classroom Door and the Achievement Gap:
Teach for America Alumni Teachers’ Appropriation of Arizona Language Policy.
Education & Urban Society, 45(4), 483-505. doi:10.1177/0013124511413123
Publisher abstract
This qualitative study explored Teach for America (TFA) alumni teachers’ discourse on Arizona language
policy, conducted with eight teachers in the Phoenix metropolitan area who received their professional
teacher preparation from TFA, a national organization that uses alternative paths to certification to place
teachers in low-income schools. During the 2009-2010 school year, we investigated how TFA alumni
teachers described the state-mandated English-only language policy, which requires all labeled English
language learners (ELLs) to enroll in English language development (ELD) classrooms for 4 hr of daily
skill-based English instruction. In addition to their open evaluation and critique of the language policy,
teachers’ discourse revealed language policy appropriation, as the teachers tweaked and stretched the
language policy directives to match their ideology, pedagogy, and classroom context. Findings from our
discourse analysis of the interview data demonstrate that the teachers’ discourse reflected their TFA
preparation regarding recognizing the flaws in the educational system and taking action to make change
within the four walls of their urban classrooms. The research holds implications for language education
reform through recognizing the active role of the teacher in language policy formation and
implementation.
Hemric, M., Eury, A. D., & Shellman, D. (2010). Correlations between Perceived Teacher
Empowerment and Perceived Sense of Teacher Self-Efficacy. AASA Journal of Scholarship
& Practice, 7(1), 37-50.
Author abstract
Empirical research has linked teacher efficacy with student achievement. In this study, the authors
determined the perceived levels of empowerment and self-efficacy from 70 elementary teachers in two
schools. Descriptive and predictive statistics were used to explore the degree to which perceived
empowerment and self-efficacy were related in an attempt to discern if empowerment serves as an enabler
to support teacher self-efficacy, and subsequently student achievement. The findings and inferences from
this study suggest an organizational design that provides teachers control over conditions that influence
their work life, and provides an interactive social system to foster trust, professionalism, collegiality, and
collaboration around teaching and learning, may give teachers access to psychosocial experiences needed
for the growth of their professional self-efficacy.
Herman, R., & Huberman, M. (2012). Differences in the Policies, Programs, and Practices (PPPs)
and Combination of PPPs across Turnaround, Moderately Improving, and Not Improving
Schools. Society for Research on Educational Effectiveness.

49

Author abstract
The TALPS study aims to build on the existing research base to develop promising methodologies to
identify chronically low-performing and turnaround schools, as well as to identify promising strategies for
turning around chronically low-performing schools. By looking specifically at schools identified as
turnaround, in comparison to nonturnaround schools, this study may help discern what lessons from prior
research apply to turnaround efforts and what unique solutions--and challenges--are associated with
turnaround. The TALPS study was composed of Study I and Study II. Study I focused on identifying
turnaround schools, as distinct from moderately improving (MI) and not improving (NI) schools. Study I
used student-level data from Florida, North Carolina, and Texas, spanning Grades 3 to 8 for the six school
years between 2002-03 and 2007-08. The authors focused on student scores on state accountability
assessments in reading/language arts and mathematics. They examined both achievement level (at a given
grade level) and growth (progress students make as they move from one grade to the next). The Study I
identified 1,042 schools as CLP, including TA, MI, and NI schools, which were the population of Study
II sample. Study II sought to examine whether particular policies, programs, and practices (PPPs)
occurred more often in turnaround (TA) schools than in nonturnaround (moderately improving and not
improving) schools. It appears from this study that (1) accountability pressures and support from the
district combined with (2) strong instructional leadership, (3) strategic staffing (i.e., strategic recruitment,
assignment, and "counseling out" of ineffective staff), (4) intensive professional development, and (5)
data use focused on identifying and assisting struggling students are key components of a school's
turnaround process. How these components work together and are implemented should be explored
further in future real-time, qualitative research efforts.
Hess, F. M. (2002). I Say "Refining," You Say "Retreating": The Politics of High-Stakes
Accountability. Paper prepared for the "Taking Account of Accountability: Assessing Politics and
Policy" Conference(Cambridge, MA, June 10-11, 2002)
Author abstract
This paper examines ways in which context influences the implementation of high-stakes accountability
systems. The trajectory of implementation efforts has followed a familiar course, with the emergence of
scattered opposition prompting officials to "refine" testing systems in predictable ways. These efforts
placate critics while softening the coercive impact of accountability. Whether these revisions eviscerate
the larger system depends largely on the balance of political pressure. The paper addresses such questions
as "Why do high-stakes accountability systems launched to widespread acclaim meet growing pockets of
resistance even as student performance soars? Why are accountability provisions softened or made more
flexible in predictable ways? and What are the implications of these issues for the promise of
accountability-driven reform?" The paper outlines the general political dynamic by discussing the
minimum-competency-testing push of 2 decades ago. It then surveys more recent efforts in California,
Massachusetts, Texas, and Virginia to distill some insights regarding the role of context in the politics of
coercive accountability. It argues that the fate of high-stakes reform turns on the willingness of the public
and officials to accept high levels of concentrated costs and on the relative strength enjoyed by key critics.
Hess, F. M. (2013). Cage-Busting Leadership and the "Culture of Can't". Education Outlook No. 2.
Washington, American Enterprise Institute for Public Policy Research.
Author abstract
When it comes to reforming American education, today's would-be reformers only get it half right. On the
one hand, they correctly argue that statutes, rules, regulations, and contracts make it difficult for schools
and school system leaders to drive improvement and lead. On the other hand, they wrongly overlook the
fact that school officials have far more freedom to transform, reimagine, and invigorate teaching,
learning, and schooling than is widely believed. This "culture of can't" in K-12 education threatens to
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undermine the success of hard-won reforms, and makes policy impediments appear more burdensome
than they truly are. Reformers must help district superintendents and principals combat the culture of can't
by encouraging these leaders to better understand teacher contracts, hire reform-minded lawyers, and
partner with the advocacy, business, and philanthropic communities.
Hoerr, T. R. (2013). Who Decides What? Educational Leadership, 70(7), 86-87.
Author abstract
The article discusses relationships between school principals and teachers and other school employees,
and argues that an essential part of leadership for principals is trusting employees and allowing them
room to make decisions. The assertion that allowing teachers autonomy is a way of showing respect for
their judgment is offered, and the importance of mutual respect as a part of authority and leadership is
commented on. The corollary that principals must be willing to step in when necessary is also offered.
Hofman, R. H., de Boom, J., Meeuwisse, M., & Hofman, W. H. A. (2013). Educational Innovation,
Quality, and Effects: An Exploration of Innovations and Their Effects in Secondary
Education. Educational Policy, 27(6), 843-866. doi:10.1177/0895904811429288
Author abstract
Despite the extensive literature on educational innovations, there is only limited empirical research
available into the impact of innovations on student achievement. In this article, the following research
questions will be answered: What form do innovations in secondary education take, are there types of
innovative schools, and what effect do these innovations have on school quality and student careers? The
findings show that types of innovative schools differ significantly on quality assessments aspects of the
Inspectorate of Education, quality of “time,” and of the “teaching-learning process.” Furthermore, the
school output data showed that in the lower education tracks the more innovative schools obtain good
results with their students, whereas in the higher education tracks the less innovative schools perform
significantly better.
Honig, M. I. (2004). Where's the "Up" in Bottom-Up Reform? Educational Policy 18:4, 527-561.
Author abstract
Bottom-up reform as a policy strategy for decades has faltered in implementation. This article starts from
the premise that these disappointing results stem from researchers' and practitioners' almost exclusive
focus on implementation in schools or on what some call "the bottom" of hierarchical education systems
but not shifts in policy makers' roles that might enable school change - the "up" in bottom-up reform.
These gaps are addressed with a strategic, comparative case study of city-level policy makers in bottomup reform implementation in Oakland, California, during the 1990s. The author demonstrates that
organizational learning theory defines basic dimensions of policy makers roles in implementation and that
they faced four paradoxes in adopting these roles. Over time, they tended to favor avenues consistent with
traditional top-down, not bottom-up, policy making. Findings highlight policy makers as important
participants in bottom-up reform implementation and suggest that new institutional supports for them may
enable implementation.
Honig, M. I., & Rainey, L. R. (2012). Autonomy and School Improvement: What Do We Know and
Where Do We Go from Here? Educational Policy, 26(3), 465-495.
Author abstract
New "autonomy initiatives" aim to increase schools' decision-making authority as a strategy to leverage
school improvement. These policies build on lessons of previous reforms such as site-based management
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in ways that bode well for their success. However, how are these policies actually faring in
implementation? The authors addressed that question with a comprehensive research review. Findings
reveal that these reforms are posting better results than previous efforts but, overall, results are still quite
limited. The autonomy provisions of the policies generally go unimplemented. Accordingly, improved
results for participating schools may stem from supports for implementation other than the promised
autonomy.
Honingh, E. M., & Hooge, H. E. (2009). Reconsidering the Tension between Bureaucracy and
Professionalism in Publicly and Privately Funded Schools. School Leadership &
Management, 29(4), 405-420.
Author abstract
This article sheds new light on the so-called "natural tension" between bureaucracy and professionalism
in schools. As it is quite common in the educational field to appoint teachers, it is debatable whether the
assumed tension really exists. It seems more reasonable to find hierarchical control "within" the
professional group. This notion forces to discuss the professional bureaucracy antagonism and to examine
the interplay between teachers and managers within schools more concretely. The presented findings are
based on a recent empiric study that compared the interplay between teachers and middle managers in
publicly and privately funded schools.
Honingh, M., & Hooge, E. (2014). The effect of school-leader support and participation in decision
making on teacher collaboration in Dutch primary and secondary schools. Educational
Management
Administration
&
Leadership,
42(1),
75-98.
doi:http://dx.doi.org/10.1177/1741143213499256
Author abstract
Over the last three decades, the concept of teacher collaboration has been embraced as a promising
concept in the sphere of educational policy and educational research. Teacher collaboration is now
considered crucial to strengthening the position of teachers, shaping their professional space and
improving their professionalism. However, the concept of teacher collaboration lacks consensus: both its
definitions and its purpose are the subject of discussion and criticism. Against this background, we
present a theoretical and empirical analysis of teacher collaboration. We carried out secondary analyses
on existing data from a large quantitative study conducted in primary schools (n = 271) and secondary
schools (n = 343) to examine the extent to which teachers collaborate and to identify organizational
characteristics and teachers' personal characteristics that affect teacher collaboration. The models we
developed using structural equation modelling reveal that teacher collaboration in primary schools is
influenced by the extent to which teachers perceive school-leader support, teachers' satisfaction
concerning their participation in decision making and teachers' orientation towards student performance.
The model for secondary schools is more straightforward: only perceived school-leader support directly
influences teacher collaboration.
Howard, R. D., McLaughlin, G. W., & Knight, W. E. (2012). The handbook of institutional research.
San Francisco: Jossey-Bass.
Publisher review
Institutional research is more relevant today than ever before as growing pressures for improved student
learning and increased institutional accountability motivate higher education to effectively use everexpanding data and information resources. As the most current and comprehensive volume on the topic,
the Handbook describes the fundamental knowledge, techniques, and strategies that define institutional
research. The book contains an overview of the profession and its history, examines how institutional
research supports executive and academic leadership and governance, and discusses the varied ways data
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from federal, state, and campus sources are used by research professionals. With contributions from
leading experts in the field, this important resource reviews the analytic tools, techniques, and
methodologies used by institutional researchers in their professional practice and covers a wide range of
topics such as: conducting institutional research; statistical applications; comparative analyses; quality
control systems; measuring student, faculty, and staff opinions; and management activities designed to
improve organizational effectiveness.

Hoyle, E., & Wallace, M. (2014). Organisational studies in an era of educational reform. Journal of
Educational Administration & History, 46(3), 244-269. doi:10.1080/00220620.2014.919900
Publisher abstract
One social science base for educational administration proposed in the Baron and Taylor collection was
organisation theory. In the event this expectation turned out to be over-optimistic. Organisation theory
was much too contested and insufficiently pragmatic for the British taste. Major developments in this
field occurred mainly in the USA. Nevertheless, the more general approach of organisational studies
continues to enhance our understanding of schools where a ‘both-and’ perspective is adopted towards
organisational dualities, particularly in the face of what we have provocatively termed ‘transformania’.
The article explores the unintended consequences of relentless transformania through three examples of
duality: organisation–institution, bureaucracy–professionality, and the culture of teaching–the culture of
managerialism. Finally, it is suggested that a revival of an interest in the somewhat dormant theory of
ambiguity would be timely.
Jackson, K. M. (2012). Influence Matters: The Link between Principal and Teacher Influence over
School Policy and Teacher Turnover. Journal of School Leadership, 22(5), 875-901.
Author abstract
This study outlines the relationship between teachers' and principals' perceptions of their influence over
policies within their school and teachers' actual employment decisions--specifically, teachers' decisions to
stay (continue their affiliation with their school), to move (transfer to a different school), or to leave the
teaching profession. This article outlines a theoretical orientation that brings the exercise of influence
within an organization together with three theories of school leadership to focus on the extent to which
teachers' and principals' perceptions of their exercise of influence over school policy affects teachers'
turnover decisions. Using data from the 1999-2000 Schools and Staffing Survey in a series of
multinomial logistic regressions, the analysis finds that increases in teacher influence over school policy
are associated with greater teacher job stability (stayers), whereas increases in principal influence over
school policy are associated with a higher incidence of teachers leaving the teaching profession (leavers).
This study highlights the important role that principals' perceptions of their own influence over school
policy play in teachers' employment decisions and, therefore, the employment stability of teachers in their
schools.
Jeffrey, B. (2002). Performativity and primary teacher relations. Journal of Education Policy, 17(5),
531-546. doi:10.1080/02680930210158302
Author abstract
A performativity discourse currently pervades teachers' work. It is a discourse that relies on teachers and
schools instituting self-disciplinary measures to satisfy newly transparent public accountability and it
operates alongside a market discourse. The introduction of the performativity discourse has affected
teacher relations at three levels of professional work: with students, colleagues and local
advisor/inspectors. Ethnographic research with primary teachers ? which focused on their experience of
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Ofsted inspections in six schools over periods of up to four years ? is the source of this paper. The paper
argues that a humanist discourse prevalent in teacher relations with students, colleagues and
advisor/inspectors has been challenged by a performativity discourse that: distances teachers from
students and creates a dependency culture in opposition to previous mutual and intimate relations; creates
self disciplining teams that marginalize individuality and stratifies collegial relations in opposition to
previous relations where primary teachers sought consensus; and creates subjugatory, contrived and depersonalized relations between local advisors/inspectors in preference to previous partnership relations.
The paper concludes that the change in relations is an indicator of fundamental change to social relations
but that primary teachers are in a good position to influence the performativity discourse, albeit it a
struggle, by reconstituting it through the maintenance of humanist relations.
Jeffrey, B., & Troman, G. (2011). The Construction of Performative Identities. European
Educational Research Journal, 10(4), 484-501.
Author abstract
The influence of policy texts upon learners depends largely on how much influence such texts wield.
Policy discourses are one of the main means whereby policy texts, in the settings in which they operate,
influence the value, the implementation and the inscribing of those texts on learners. The Economic and
Social Research Council-based research project described in this article examines the ways in which
Lyotard's performative practices affect the identities of primary school learners and how they are
constructed by Key Stage exam process; it also examines performative progression through a system of
learning targets. It uses a Foucauldian approach to show how learners are influenced by performativity
discourses and how they take part in constructing these performative identities. Employing an
ethnographic approach, it illustrates how Foucault's social relations characteristic of extra/intra/inter
dependencies is explicated through governmentality and the construction of knowledge and subjectivity,
which act as major relays through which learners' performative identities become embedded.
Johnson, A. W. (2013). "Turnaround" as Shock Therapy: Race, Neoliberalism, and School Reform.
Urban Education, 48(2), 232-256.
Author abstract
"Turnaround" strategies of educational reform promise that school closure, reconstitution, privatizing, and
reopening them will bring miraculous results. Questioning the implications, this article situates
"turnaround" strategies locally, following the closure of a predominantly minority high school in 2008, in
Austin, Texas. The neoliberal reforms, intending to "clean the slate" and privatize school management,
constituted "shock therapy." The school's closure also reflected an increasingly punitive approach to statebased support systems. Furthermore, although the state articulated the closure as a benefit to students, the
community experienced closure as a type of social and civic death.
Johnson, P. E., & Chrispeels, J. H. (2010). Linking the Central Office and Its Schools for Reform.
Educational Administration Quarterly, 46(5), 738-775.
Author abstract
Purpose: This study investigates how linkages between a central office and its schools served as
administrative controls while fostering professional accountability and organizational learning. Method:
Using qualitative data sources (interviews, focus groups, observations, field notes, and document
reviews), the study examines how resource, structural, communication, relational, and ideological
linkages interacted in response to three reform efforts as perceived by 45 school leadership team
members, 5 principals, and 10 central office leaders. Findings: Attending to relational linkages was
central to initiating reform. Introducing external resources served to link central office leaders and schools
enhancing relational and communication linkages but also increased controls. Initially, teachers viewed
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many of the structural linkages as constraining their ability to provide good instruction, and there was a
lack of ideological agreement on instructional approaches. Central office leaders, principals, and school
leadership teams recognized the important role that teams, with professional development, could play in
supporting the district’s efforts to improve teaching and learning. Conclusions: A major contribution of
this research is that it begins to clarify how linkages need to be coordinated and which ones may need to
be in place for reform success. Relational and ideological linkages are essential for enhancing
commitment and professional accountability and for ensuring a coherent instructional focus and
organizational learning. In contrast, the structural linkage was the primary vehicle used by the district to
exert control, complete organizational tasks, and enforce desired changes. The communication and
resource linkages can be seen as boundary spanners between these two theories of organizational change.
Keddie, A. (2013). Thriving amid the performative demands of the contemporary audit culture : a
matter of school context. Journal of Education Policy, 28(6), 750-766.
doi:http://dx.doi.org/10.1080/02680939.2013.768706
Author abstract
The predominant focus in this article is on issues of school context and, in particular, on the dimensions
of context at a large English comprehensive school that enable it to thrive within the current demands of
the contemporary audit culture. Featuring interview data gathered from a number of senior educators, the
article draws on Braun et al's 'Taking Context Seriously: Towards Explaining Policy Enactments in the
Secondary School' heuristic device for thinking about the 'situated', 'professional' and 'external'
dimensions of context at the school. This device supports an analysis of the school's intake (in particular
the high cultural and class related aspirations of parents and students) and its values (namely the school's
traditional ethos of academic and behavioural excellence). The central argument of the article is that these
contextual dimensions contribute significantly to the school's capacity to forge a worthy school identity
within the current hyper-accountable and competitive environment where academic achievement (along
increasingly narrow and conservative lines) and maintaining standards in relation to this achievement are
utmost priorities.
Keddie, A. (2014). ‘It's like Spiderman … with great power comes great responsibility’: school
autonomy, school context and the audit culture. School Leadership & Management, 1-16.
doi:10.1080/13632434.2014.938040
Author abstract
This paper explores issues of school autonomy within the context of the performative demands of the
audit culture. The focus is on a case study of Clementine Academy, a large and highly diverse English
secondary school. Specific situated, professional, material and external factors at the school were
significant in shaping Clementine's response to and take-up of the policy of academisation (a key reform
within broader government mandates to create an increasingly autonomised education system). Factors
such as the school's intake and history, its ethos and values, its access to human and economic resources
and its status and power as an outstanding school supported its confident and ?morally? focused take-up
of this policy. Clementine's privileged position in relation to these factors enabled the school to mediate
and challenge some of the negative effects of the audit culture. This paper highlights the significance of
considering these contextual factors in understanding the different ways in which schools are currently
engaging their autonomy to cope with the demands of the audit culture.
Keddie, A., Mills, M., & Pendergast, D. (2011). Fabricating an identity in neo-liberal times:
performing schooling as ‘number one’. Oxford Review of Education, 37(1), 75-92.
doi:10.1080/03054985.2010.538528
Author abstract
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This paper presents interview data from a case study of ‘Lemontyne College’; a large government school
situated in a ‘master planned community’ (MPC) in Australia. The paper draws on Ball’s (2003)
theorising of performativity and fabrication to analyse this school’s take up of the status oriented
corporate discourses of performance, competition and accountability. This theorising brings to light the
ways in which the managerial processes at the school, driven by the administration’s embracing of these
discourses, shape Lemontyne into an auditable commodity and fabricate
an identity around being ‘number 1’. The paper highlights the lack of authenticity of this fabrication by
drawing attention to its careful and deliberate construction. Our focus here is on the surveillance and
accountability measures required to discipline teachers into this performative sociality and on the
alternative reality articulated by teachers in terms of their resistance to this sociality. To these ends, the
paper highlights how Lemontyne’s embracing of performative discourses results in a desocialisation of
schooling relations. We propose that such de-socialisation compromises efforts in schools to respond
productively to social change and in particular to the new equity challenges arising in contexts such as
Lemontyne situated in a MPC.
Kezar, A., & Sam, C. (2013). Institutionalizing Equitable Policies and Practices for Contingent
Faculty. Journal of Higher Education, 84(1), 56-87.
Author abstract
This study is a qualitative inquiry into the institutionalization of equitable policies for non-tenure-track
faculty. Through the theoretical framework of institutionalization, we examine factors and strategies
forwarding various policies and practices and the challenges that arise. The results highlight themes
throughout the stages of mobilization, implementation, and institutionalization.
Klinger, D., & Wade-Woolley, L. (2012). Supporting Low-Performing Schools in Ontario, Canada.
Case Study. WestEd (NJ3).
Author abstract
This case study describes the school turnaround programs underway as of summer 2009 in Ontario,
Canada. In particular, it focuses on the policies and efforts of the Ontario Ministry of Education (MOE)
and an MOE department, the Literacy and Numeracy Secretariat (LNS), to support low-performing
schools across the province. The report begins with a description of public schooling in Ontario, followed
by a review of the existing school improvement efforts, especially those related to specific turnaround
efforts for low-performing schools. It highlights the relevant MOE priorities that have guided the
ministry's policies and directions. It then focuses more intensively on the work of the LNS, the provincial
government organization responsible for supporting the improvement of students' literacy and numeracy
achievement. Finally, the report offers the authors' recommendations, based on recent evaluation findings
and other relevant empirical work.
Koyama, J. (2011). Generating, comparing, manipulating, categorizing: reporting, and sometimes
fabricating data to comply with No Child Left Behind mandates. Journal of Education
Policy, 26(5), 701-720. doi:http://dx.doi.org/10.1080/02680939.2011.587542
Author abstract
This article ethnographically examines the ways in which No Child Left Behind (NCLB) links local
practices to the centralized processing of data through its narrowing of procedures and measurements
aimed at accountability. Framed by actor-network theory, it draws upon data consistently collected
between June 2005 and October 2008, and then intermittently through October 2010, to consider the ways
in which policy technologies, such as standardized testing, bring together New York City (NYC) public
schools, district administrators, for-profit educational support businesses, and government officials to
address the accountability requirements of NCLB. This article reveals how, through a range of
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sophisticated mechanisms that support the generation and comparison of data, NYC schools become
reduced to data calculation and management centers. NCLB's standardization, privatization, and
marketization encourage local policy actors to become complicit in standardizing and quantifying
academic assessment through their reliance on services and products marketed to schools and districts that
are not meeting academic benchmarks. These services, mostly offered by for-profit vendors, help keep
schools in compliance with policy requirements, but replace a focus on student learning with the
production, management, and sometimes the fabrication, of data.
Koyama, J. P., & Varenne, H. (2012). Assembling and Dissembling: Policy as Productive Play.
Educational Researcher, 41(5), 157-162. doi:10.3102/0013189X12442799
Publisher abstract
In this piece, the authors examine educational policy by focusing on the ways in which actors “play” or
selectively follow, negotiate, and appropriate cultural instructions and rules. They outline a framework
that situates assemblage, a notion utilized in actor-network theory, within the critical cultural study of
policy. Treating policy assemblage as a dynamic cultural form, they argue, provides a way of revealing
the complexities of sociomaterial connections inherent to policy implementation. The authors pay
particular attention to what happens when disparate actors join together to perform policy-directed tasks.
It is within these heterogeneous and hybrid linkages that policy negotiations and controversies can
become productive play. The authors briefly discuss the dynamic composition of productive policy play.
Then, applying it to a controversy revealed in the ethnographic analysis of No Child Left Behind
conducted by the first author, they demonstrate the framework’s usefulness in considering the
sociocultural processes of policy in action.
Krumm, A. E., & Holmstrom, K. (2011). Enacting and Justifying Local Reforms: Implications for
Understanding Change in Educational Organizations. Leadership & Policy in Schools, 10(3),
294-321. doi:10.1080/15700763.2011.585538
Author abstract
This article argues that the processes of enactment and justification comprise two key, underdeveloped
aspects of sensemaking theory as applied to educational organizations. Enactment and justification are
illustrated using examples drawn from a school that significantly changed the way in which it coordinated
reading instruction. Examples drawn from the school demonstrate that teachers and administrators
enacted an environment around reading instruction and singled out various aspects of their redesign
efforts to justify the expansion of their continually developing reading program. The ways in which
enactment and justification can be used to better understand change processes in educational
organizations are discussed.
Kyridis, A., Fotopoulos, N., Chronopoulou, A., Papadakis, N., & Zagkos, C. (2011). Filling in the
Implementation Gap? Problems in the Greek Educational System--An Evidence-Based
Explanatory Framework and Critical Reflections. Current Issues in Education, 14(3), 19.
Author abstract
The Greek educational system during last 50 years recounts among numerous reformations and
counterreformations. All the continuous changes seem not to be characterized by a clearly defined
operational aim and rational continuity. Currently, educators, pupils, university students, parents,
politicians and citizens criticize various structural and functional aspects of the Greek educational system.
The main scope of this piece of research is recording and analyzing the problems of the Greek educational
system according to the opinions of Greek undergraduate students. We asked about 400 undergraduate
students for written answers to the following question: "According to your opinion which are the main
problems of the Greek educational system?" The written answers have been analyzed according to the
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methodological standards of the classical thematic content analysis. 1468 statements have been
summarized and taxonomized in ten main thematic categories. The Cohen test has showed a high degree
of taxonomic accordance among the reviewer of the written texts (kappa=0,97). The content analysis has
showed that statements can be categorized in 7 main thematic categories. Themes like institutional,
political and social aspects are in the epicenter of students' perception revealing that the educational issue
is a dialectically complicated process with many facets and parameters. Additionally, the sample of the
research focuses on specific issues which provoke dysfunctions to the effective operation of the
educational system revealing the domination of symptoms like mediocrity, bureaucracy or lack of
rationalization.
Lee, M., Walker, A., & Chui, Y. L. (2012). Contrasting Effects of Instructional Leadership
Practices on Student Learning in a High Accountability Context. Journal of Educational
Administration, 50(5), 586-611.
Author abstract
Purpose: The purpose of this paper is to examine the effects of different dimensions of instructional
leadership on student learning in Hong Kong secondary schools, whose broader institutional contexts are
critically characterized by high accountability policy environments. Design/methodology/approach: This
study utilizes standardized test scores collected from (n = 2,037) students in 42 secondary schools and
data collected from key staff's perceptions of leadership practices, to investigate two dimensions of
instructional leadership, which are conceptually interdependent but distinctive--i.e. instructional
management and direct supervision of instruction. A cross-level interaction analysis of hierarchical linear
modeling was employed to investigate the effects of the two dimensions of instructional leadership on
student learning. Findings: Leadership practices focused on instructional management were found to
enhance student learning by boosting the positive effect of students' attachment to their school on
academic achievement. In contrast, leadership practices related to direct supervision of instruction were
found to undermine student learning by weakening the positive effect of student perceptions of school
attachment on academic performance when other school- and student-level characteristics are held
constant. Originality/value: The paper reveals the contrasting effects of instructional leadership as a multidimensional construct which is central in the current education reform agenda, rooted in accountabilityoriented policy of Hong Kong. It draws a number of implications for principal instructional leadership in
Hong Kong Schools as they deal with demands for external accountability.
Leggett, B. (1997). Pressures of managerialism and its implications: perspectives from the centre
and the secondary school. Australian Journal of Education, 41(3), 276-288.
Author abstract
Centrally prescribed managerialist practices have become part of the assumed processes of secondary
school administration. But the logic which linked the new practices for central office bureaucrats was
absent in the understandings of teachers in Western Australian secondary schools in 1992. There were
substantial differences in the meanings attributed to key concepts and the value ascribed to the required
procedures. The implications of these differences are established in this paper, using insights from central
office and school personnel. Particular attention is given to the three agendas of school improvement,
accountability and participative decision making. The pressure to re-norm the management of schooling
has been applied through a range of discursive practices including the use of language, the presumption of
meaning and the enforcement of policy. Although claims have been made that these changes have
resulted in a more professional approach to teaching and learning, questions remain as to their real
impact.
Leimer, C. (2009). Imagining the future of institutional research. San Francisco: Jossey-Bass.
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Publisher review
In this volume, the editor and authors take a proactive, strategic stance by proposing a roadmap for the
reinvention of institutional research. A decade ago, in volume 104 of New Directions for Institutional
Research, M. W. Peterson proposed that the future would challenge institutional research not only to help
improve institutions but also to help facilitate their redesign and transformation. It appears that Peterson?s
future has arrived. With the increasing demands placed on colleges and universities requirements for
continuous improvement, evidence-based decision-making, and accountability institutional research
offices must now do more than report and fill data requests. Moreover, with budgets shrinking,
institutions must search for more efficient and effective ways of working, make decisions about which
work will continue to be performed and how, and perhaps reorganize their existing programs, structures,
and patterns. These needs may also demand more of institutional research. At most schools, however, for
institutional research to play this new, substantive role, the field will first need to redesign and transform
itself.
Lendrum, A., & Humphrey, N. (2012). The importance of studying the implementation of
interventions in school settings. Oxford Review of Education, 38(5), 635-652.
doi:10.1080/03054985.2012.734800
Author abstract
Implementation refers to the process by which an intervention is put into practice. Research studies across
multiple disciplines, including education, have consistently demonstrated that interventions are rarely
implemented as designed and, crucially, that variability in implementation is related to variability in the
achievement of expected outcomes. Put simply, implementation matters (Durlak & DuPre, 2008). This
paper reviews several key issues in the study of implementation and calls for an increasing emphasis on
this often neglected aspect of evaluation research in UK journals. These issues include programmespecific reasons for studying implementation as an intervention passes through the various stages of
development, advancing knowledge and understanding about the processes of implementation (including
the balance required between fidelity and adaptation, and the range of factors that may facilitate or
impede implementation), and improving measurement and assessment of implementation. Through
discussion of these issues the case is made for more research that focuses specifically on the examination
of implementation in school settings.
Leonardatos, H., & Zahedi, K. (2014). Accountability and "Racing to the Top" in New York State:
A Report from the Frontlines. Teachers College Record, 116(9), 1-23.
Author abstract
Background & Purpose: This article focuses on the current educational reform movement in New York
State resulting from the state's receipt of $700 million in Race to the Top (RTTT) money. Specifically, the
article will focus on one aspect of the RTTT requirement, which requires that school districts develop
teacher accountability systems that are based in part on test data, i.e., the Annual Professional
Performance Review (APPR). We will provide an account of how the New York State Education
Department's implementation of RTTT has changed the role of educators, eroded autonomy in publicly
controlled schools, promoted a culture of mistrust, diverted funds from the classroom to meet
governmental directives, and paved the way for corporate vendors to profit from taxpayer money. Finally,
we will examine whether the APPR policy developed to hold teachers accountable using an objective
metric is a reliable and valid one. Research Design: We examine the APPR legislation passed by both the
legislative and executive bodies of New York State by focusing onfield guidance documents and
legislation released by the State Education Department (SED) as well as memos we received from SED.
We also review how school districts have decided to implement APPR in their local environment. Finally,
articles appearing in the press about the APPR have also been surveyed to ascertain key themes about the

59

question whether teacher effectiveness can be objectively measured by those standards set forth by the
SED. Conclusions: The APPR policy as it is currently implemented is an unreliable tool in measuring
teacher performance. Its subjectivity and inconsistent implementation calls into question the core purpose
of this reform, i.e. to rid schools of poor performing teachers, while identifying those that are excellent.
The implementation of RTTT and APPR has deteriorated the quality of public education in New York
State by creating confusion through untested policies, creating a culture of distrust, diverting money from
the classroom to for profit vendors, and developing a pedagogical methodology of teaching to the test.
Levin, B. (2008) Education change and its implications for teachers. Professional magazine,23, 5-7.
Author abstract
Education has had a tumultuous few years: as governments have emphasised the importance of human
capital to economic competitiveness and social cohesion, they have sought to improve their education
systems. Unfortunately, many measures have been misguided or ineffective. Too much attention has been
given to policies or strategies that do not have the desired results or have been de-motivating. Steps that
are relatively easy to take, such as changing governance or accountability systems, or adopting school
choice plans, have been widely implemented, even though these alone do not yield better education for
students. Teachers' pay and working conditions, and their public image, have been attacked, leading many
good people to leave the profession and making it harder to attract and retain good young teachers. When
there is strife in the public education system people move their children to other options. We live in an era
in which people do not have the same degree of trust in professionals or institutions such as schools. That
being said, people do care what teachers think. Teachers and their organisations need to be aware of how
they contribute to building and sustaining confidence in public schools, because if this confidence
declines enough the situation will worsen significantly. The welfare of teachers must be linked, in a way
the public believes, to the welfare of students. It requires real demonstration that teachers and their
organisations are committed to better outcomes for students. Teacher unions taking the lead on
developing standards of practice would give powerful positive messages to the profession and the public
about teachers' commitment to effective schools and to student success. Teacher unions can and must
continue their role of supporting and protecting teachers. That role is also important to quality schools,
which have to be places in which talented people want to work. However, this objective is best achieved
in the longer term through a proactive strategy that builds public support for public education.
Lewis, A. L. School Leaders as both Colonized and Colonizers: Understanding Professional Identity in
an Era of No Child Left Behind. Doctoral dissertation, University of Illinois at UrbanaChampaign.
Author abstract
This study positioned the federal No Child Left Behind (NCLB) Act of 2002 as a reified colonizing
entity, inscribing its hegemonic authority upon the professional identity and work of school principals
within their school communities of practice. Pressure on educators and students intensifies each year as
the benchmark for Adequate Yearly Progress under the NCLB policy is raised, resulting in standardsbased reform, scripted curriculum and pedagogy, absence of elective subjects, and a general lack of
autonomy critical to the work of teachers as they approach each unique class and student (Crocco &
Costigan, 2007; Mabry & Margolis, 2006). Emphasis on high stakes standardized testing as the indicator
for student achievement (Popham, 2005) affects educators' professional identity through dramatic
pedagological and structural changes in schools (Day, Flores, & Viana, 2007). These dramatic changes to
the ways our nation conducts schooling must be understood and thought about critically from school
leaders' perspectives as their professional identity is influenced by large scale NCLB school reform. The
author explored the impact No Child Left Behind reform had on the professional identity of fourteen,
veteran Illinois principals leading in urban, small urban, suburban, and rural middle and elementary
schools. Qualitative data were collected during semi-structured interviews and focus groups and analyzed
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using a dual theoretical framework of postcolonial and identity theories. Postcolonial theory provided a
lens from which the author applied a metaphor of colonization to principals' experiences as colonizedcolonizers in a time of school reform. Principal interview data illustrated many examples of NCLB as a
colonizing authority having a significant impact on the professional identity of school leaders. This
framework was used to interpret data in a unique and alternative way and contributed to the need to better
understand the ways school leaders respond to district-level, state-level, and national-level accountability
policies (Sloan, 2000). Identity theory situated principals as professionals shaped by the communities of
practice in which they lead. Principals' professional identity has become more data-driven as a result of
NCLB and their role as instructional leaders has intensified. The data showed that NCLB has changed the
work and professional identity of principals in terms of use of data, classroom instruction, Response to
Intervention, and staffing changes. Although NCLB defines success in terms of meeting or exceeding the
benchmark for Adequate Yearly Progress, principals' view AYP as only one measurement of their
success. The need to meet the benchmark for AYP is a present reality that necessitates school-wide
attention to reading and math achievement. At this time, principals leading in affluent, somewhat
homogeneous schools typically experience less pressure and more power under NCLB and are more often
labeled "successful" school communities. In contrast, principals leading in schools with more
heterogeneity experience more pressure and lack of power under NCLB and are more often labeled
"failing" school communities. Implications from this study for practitioners and policymakers include a
need to reexamine the intents and outcomes of the policy for all school communities, especially in terms
of power and voice. Recommendations for policy reform include moving to a growth model with multiyear assessments that make sense for individual students rather than one standardized test score as the
measure for achievement. Overall, the study reveals enhancements and constraints NCLB policy has
caused in a variety of school contexts, which have affected the professional identity of school leaders.
Liew, W. M. (2012). Perform or Else: The Performative Enhancement of Teacher Professionalism.
Asia Pacific Journal of Education, 32(3), 285-303.
Author abstract
The Singapore Ministry of Education's Enhanced Performance Management System (EPMS) was
instituted in 2005 as a system of professional accountability to enhance the standards and stakes of
teacher professionalism in schools. This essay explores how the EPMS, with its underlying paradigm of
performance management, functions as a "technology of discipline" within the political economy of
teacher professionalization in Singapore. The analysis centres on the discursive mechanisms of a
standardized appraisal instrument known as the Work Review Form. Applying speech act theory via the
insights of J.L. Austin and J. Butler, I argue that teachers' professional qualities are not only described and
prescribed but also produced by the appraisal protocols of the EPMS--a process contingent on the
discursive performativity of the Work Review Form. Implicated in this notion of performativity are the
rhetorical manoeuvres by which teachers perform "on paper" under the pressure to perform. Such
performance pressures point to a range of ethical ambiguities surrounding the "enhanced management" of
teachers' work under the profit-motive of performance excellence.
Lim, S., & Eo, S. (2014). The mediating roles of collective teacher efficacy in the relations of
teachers' perceptions of school organizational climate to their burnout. Teaching & Teacher
Education, 44, 138-147. doi:10.1016/j.tate.2014.08.007
Author abstract
This study examined the relationships between school organizational climate, collective teacher efficacy,
and burnout in a sample of Korean middle school teachers. Using SEM, the results showed that school
organizational climate reflecting higher levels of reflective dialogues was associated with both higher
levels of collective teacher efficacy and lower levels of teachers' burnout. In contrast, school
organizational climate reflecting higher levels of organizational politics was associated with lower levels
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of collective teacher efficacy, and did not have a direct effect on teachers' burnout. The relationship
between school organizational climate and teachers' burnout was mediated by collective teacher efficacy.
Lima, J. C. (2013). The Possibilities and Constraints of Three Teachers' Perspectives and
Enactment of Critical Praxis in Public Schools. Journal for Critical Education Policy Studies
(JCEPS), 11(2), 282-323.
Author abstract
Given the structural, pedagogical and individual tensions inherent in critical teaching for social change,
this research looks at the possibilities and constraints of 3 teachers' perspectives and enactment of critical
praxis in their classroom, school and community. This interpretative qualitative study adds to the
literature by employing an expansive and critical definition of praxis. It looks across multiple educational
stakeholders and structures and identifies specific trajectories of critical educational praxis. Findings
revealed that critical praxis trajectories consisted of specific tensions and strategic actions that included
interpersonal mediation, resource management, and political mobilization. Implications of the three
teachers' critical praxis demonstrate ways to navigate constraints and concrete possibilities to create
radical changes for greater justice in underserved public schools.
Lingard, B. (2013). Historicizing and contextualizing global policy discourses : test- and standardsbased accountabilities in education. International Education Journal : Comparative
Perspectives, 12(2), 122-132.
Author abstract
This paper demonstrates the necessity of historicising and contextualising the rise of test- and standardsbased modes of accountability in contemporary education policy globally. Both are imperative for
understanding specific national manifestations of what has become a globalised educational policy
discourse, namely, that such modes of accountability will drive up student performance and thus enhance
the global economic competitiveness of nations. New modes of testing might be seen as a new-old
system, given the provenance of testing in schooling systems. The paper argues that there are global and
national elements to this policy situation, with national and global testing of students and school systems
sitting in symbiotic relationships with each other. It also argues that high-stakes testing has become a
fourth message system of schooling that steers today the practices of schools and teachers in classrooms,
often with reductive anti-educational effects. Comment is also made about how these educational
developments fit within the broader structure of feeling and how they open up possibilities for edubusinesses to take an increasing role in policy.
Lo, L. N.-K., Lai, M., & Wang, L. (2013). The impact of reform policies on teachers' work and
professionalism in the Chinese Mainland. Asia-Pacific Journal of Teacher Education, 41(3),
239-252. doi:http://dx.doi.org/10.1080/1359866X.2013.809054
Author abstract
This article examines the impact of reform policies on the work of Chinese teachers. It explores the policy
context in which a fragile teaching profession attempts to develop and discusses the dynamics of
interacting societal forces that have created the dilemmas for the teachers. The authors argue that while
the continual implementation of reform policies has fostered a new outlook in Chinese schools, calls for
profound change in schooling have caused much anxiety among teachers. The teachers' anxiety stems
from the incongruence between their professional outlook, which is intimately linked to student academic
achievement, and the dictates of state reform measures, which seek to broaden the conception of
education to include other areas of human development. Throughout the years of reform, teachers have
had to stretch their professional capacity in order to satisfy competing demands engendered by reform
measures and educational reality. It is in the tensions caused by the implementation of reform policies that
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the humanism of teacher professionalism is magnified. The authors discuss the educational and social
issues that surround the teachers' preference for conventional practices.
Locke, T. (2001). Questions of professionalism : erosion and reclamation. Change : Transformations
in Education, 4(2), 30-50.
Author abstract
The term professionalism continues to be a disputed one. However, there is still widespread agreement on
three of its distinguishing characteristics. Definitions of professionalism and the status of professionals
cannot, however, be divorced from considerations of context. In the current climate, it can be argued that
teacher professionalism is being eroded. This erosion can be mapped by considering the current state of a
profession
viz-a-viz
six
markers
which
can
serve
as
indicators
in
the
professionalisation/deprofessionalisation process. Faced with a deprofessionalisation crisis, there are a
number of ways a profession can react. One of these is the adoption of an activist professional agenda.
Locke, T., Vulliamy, G., Webb, R., & Hill, M. (2005). Being a ‘professional’ primary school teacher
at the beginning of the 21st century: a comparative analysis of primary teacher
professionalism in New Zealand and England. Journal of Education Policy, 20(5), 555-581.
doi:10.1080/02680930500221784
Author abstract
This article analyses findings from two studies conducted collaboratively across two educational settings,
New Zealand and England, in 2001-2002. These studies examined the impact of national educational
policy reforms on the nature of primary teachers’ work and sense of their own professionalism and
compared these impacts across the two countries. Adopting a policy ethnography approach, using indepth interview data from samples of teachers in each country, it is argued that there have been discursive
shifts in the meaning of the three key terms, autonomy, altruism and knowledge, embodied in the classical
professionalism triangle. These shifts reflect policy-makers’ moves from a ‘professional-contextualist’
conception of teacher professionalism towards the ‘technocratic-reductionist’ conception that
accompanies neo-liberal educational reforms in many countries. Teachers in both countries experienced
increasing constraints on their autonomy as they became far more subject to extrinsic accountability
demands. Whether these demands were perceived as enhancing or diminishing teacher professionalism
depended on the manner in which they were filtered through the profession’s defining quality, namely
teachers’ altruistic concerns for the welfare of the children in their care.
Loeb, H., Knapp, M. S., & Elfers, A. M. (2008). Teachers' Response to Standards-Based Reform:
Probing Reform Assumptions in Washington State. Education Policy Analysis Archives,
16(8), 1-29.
Author abstract
Because teachers' efforts are central to the success of standards-based reform, it behooves the policy
community to look carefully at the beliefs about instruction that are rooted in this reform theory. Building
on teacher-centric research on standards-based reform and ideas about teaching practice from research on
multicultural education, this paper focuses on the assumptions embedded in Washington state's approach.
Survey data from a representative sample of teachers suggest that the state's program of high student
learning standards, aligned assessments and an accountability system has shaped teachers' instructional
practice and their students' learning in ways that the state's reform theory assumes. However, teachers'
concerns about student achievement and instructional supports indicate problems with the inherent logic
of the state's reform regarding how well it serves a diverse student population.
Loh, J. K. K. (2012). The (re)construction of beginning teachers: a narrative journey. (Ph.D. thesis),
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University of Sheffield (United Kingdom).
Author abstract
In a performativity-driven school system, where academic results determine the annual assessment of its
teachers, an undeniable amount of pressure is exacted on beginning teachers. Within each school in such a
system, there exists a set of cultural practices that dictate how teaching is done, so as to maximize the
academic output of its pupils. It is within such an environment that beginning teachers learn to survive
after their initial teacher training. It is thus important to understand how such a school culture impacts and
influences the beliefs and practices of beginning teachers. In the midst of the massive recruitment of
teachers, the questions that naturally arise are `Are beginning teachers’ identities and their pedagogical
approaches socialized by school systems?’ and `If so, in what ways?’. This narrative study is set within
the context of Singapore, where the performativity discourse is dominant. It explores the journey of four
beginning teachers from their pre-service training to their second year of teaching. The beginning
teachers¿ narratives reveal how the micropolitics of the schools shape their values, beliefs and practices.
It uncovers the process of teacher socialization in the Singapore school system. Through a narrative
approach their, otherwise suppressed, stories are heard. And with this revelation, teacher education and
the teacher education institutes’ existing relationship with schools must fundamentally change.
Lumby, J. (2009). Performativity and identity: mechanisms of exclusion. Journal of Education
Policy, 24(3), 353-369. doi:10.1080/02680930802669284
Author abstract
National policy discourses imply rational and positive pathways to greater equality and inclusion for
public sector workers, including those in education. However, radical feminist and critical race theory
suggests that whatever measures are undertaken to disassemble systems which impact negatively on those
who are minority or excluded, systems which sustain current inequalities are likely to be synchronously
constructed. Analysis of the UK performativity environment has variously identified a range of intended
and unintended effects. The mechanisms by which performativity may impact on the inclusion or
exclusion of diverse staff in leadership have not been widely explored empirically. This paper draws on
data from five case studies of further education colleges. It interrogates the data to explore how the
performativity culture relates to the multiple identities of leaders at various levels of hierarchy within the
organisation. It concludes that while previous commentaries may have correctly discerned a relationship
between managerialism and a centralisation of power to men and to senior leaders, they may have
inadequately considered the complex impact of changes in public management culture on deeper power
structures within organisations, including not only gender, but also socioeconomic class, ethnicity and
disability amongst others.
Lunneblad, J., & Carlsson, M. A. (2012). Performativity as pretence: a study of testing practices in
a compulsory school in Sweden. Ethnography and Education, 7(3), 297-309.
Author abstract
Our aim in this article is to analyse the impact of the standardised test on classroom practices in grade 5 in
a compulsory school in western Sweden. In our analysis, the use of the concept of the pedagogical device
(Bernstein 1996) provides a framework for understanding how high-stakes, standardised testing regulates
classroom discourse and teachers’ and students’ classroom behaviours. The study was conducted during
2006_2007 as part of a larger ethnographic inquiry. The results reveal how the demands of the test impact
upon the daily work in the classroom.
In the neo-liberal approach to governance, standardised tests have become an important measure of
quality. School practices run the risk of being viewed as valuable, only relative to the performance of
teachers and students at the individual level. This view shifts the focus from a discussion about a societal
responsibility to ensure that all children have equitable access to education, to a debate centred on the
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individual’s responsibility to perform. The analysis reveals that the test was not carried out as intended.
However, both teacher and the students respond to the
test situation and the results as if it had been and as if the test really mattered.
Lunneblad, J., & Dance, L. J. (2014). Performativity pressures at urban high schools in Sweden and
the USA. Ethnography & Education, 9(3), 298-312. doi:10.1080/17457823.2014.907746
Publisher abstract
This article reveals how test-based performativity pressures interfere with the pedagogical approaches
preferred by teachers of second-language learners. Our findings derive from ethnographic research
conducted in two non-mainstream high schools: one in a US city and other one in a Swedish city. Both
schools serve immigrant students who speak English/Swedish as a second language, the majority of
whom are from low-income, non-mainstream backgrounds. Unlike many schools that serve low-income
immigrants, both are fairly well-resourced schools; teachers at each school foster productive learning
environments and pedagogical practices conducive to academic success. Yet these practices are eroded by
a mode of regulation that is hyper-fixed on ‘performativity’ as discussed by Stephen J. Ball. Swedish
teachers report less pressure than American teachers but teachers at both schools provide clear examples
of the instances when performativity pressures intrude upon preferred pedagogical approaches.
Lupton, R., & Hempel-Jorgensen, A. (2012). The importance of teaching: pedagogical constraints
and possibilities in working-class schools. Journal of Education Policy, 27(5), 601-620.
Author abstract
This paper starts from the propositions that (a) pedagogy is central to the achievement of socially just
education and (b) there are existing pedagogical approaches that can contribute to more socially just
outcomes. Given the ostensible commitments of the current English Government to reducing educational
inequality and to the importance of teaching, we set out to explore the conditions that would need to be
put in place to enable these approaches to be developed and sustained consistently in disadvantaged
schools in England. We start by analysing classroom observation and interview data from four primary
schools with contrasting socio-economic composition, highlighting the different pedagogical practices
that emerge in working- and middle-class schools and also in working-class schools in different
circumstances. Interviews with pupils show the impact of these practices on learner identities. We then
draw on a variety of literatures on school composition, markets, leadership and teacher identities to
present an account of the ways in which these different pedagogies are consciously or unconsciously
produced. We point to systemic constraints: a mismatch between student demands and organisational
capacity; teachers’ attitudes and professional identities and performative pressures on school leaders. All
of these suggest the need for fundamental reforms to educational purposes and system architecture, rather
than the naïve reliance on teacher agency to transform educational outcomes. Nevertheless, the current
policy environment in England does offer some possibilities for action and we close the paper with some
suggestions about ways in which capacity for more socially just pedagogy could be built within English
schools.
MacBeath, J. (2008). Stories of Compliance and Subversion in a Prescriptive Policy Environment.
Educational Management Administration & Leadership, 36(1), 123-148.
Author abstract
In their commitment to raising standards successive Conservative and Labour governments have moved
progressively to tighter prescription of school policy and more far reaching proscription of practices
deemed unacceptable. This article examines how 12 headteachers construct the policy environment and
how they respond to it in the schools they lead. The evidence base is 12 in-depth interviews with
headteachers, in six primary schools and six secondary at the outset of the TLRP/ESRC research project
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Learning How to Learn. This subset of headteacher interviews from the total number were selected for
this article because these 12 interviews were accompanied by the fullest data set of complementary
interviews, questionnaire and observation data which will be the subject of other papers to follow. The
interviews provide a baseline picture of how these school leaders were talking about leading learning in
their schools and the authority, or `warrant' they referred to in validating their views. Patterns of
compliance and subversion are examined with reference to theories of organizational, and `double loop'
learning.
MacBeath, J. (2009). Border Crossings. Improving Schools, 12(1), 81-92.
Author abstract
This article comments on international consequences of performativity cultures and curriculum
standardization, focusing particularly on the situation in England. It highlights the divide between youth
culture and school learning, and the particular damage for poorer students. It argues the impact of the
English performativity regime on teacher morale and learner engagement, the negative effects of
"workforce remodelling" and the problems arising from incoherent inclusion policies. Despite the
problems caused by the policy regime, the article ends by highlighting innovative schools which have
been courageous enough to swim against the tide.
Machin, S., McNally, S., & Wyness, G. (2012). Education across the UK Nations: Performance,
Inequality and Evidence. Program on Education Policy and Governance Working Papers
Series. PEPG 12-08.
Author abstract
The four "home countries" of the United Kingdom are becoming increasingly different with regard to
education policy. Nevertheless, they are still highly comparable as compared to education systems
elsewhere. Over time, they have had a similar legislative framework (particularly in England, Wales and
Northern Ireland) and, in a broader sense, there is a similar social context across the four countries. For
example, there is a comparable level of inequality across many education indicators, with similar trends
emerging in recent times. In-depth analysis by the National Equality Panel (2010) attributed this to the
fact that policies most important for influencing distributional outcomes (such as tax and benefits) are
UK-wide. In this paper, the authors take the opportunity to appraise differences and similarities in
educational policies and outcomes in the four UK nations. The fact that England has pursued very
different policies in the recent past than Scotland, Wales and Northern Ireland provides a good testing
ground to undertake such a comparative review of what has and has not worked so well in terms of the
education reforms that have taken place. The content of the paper is structured as follows. In Section 2,
the authors discuss some key areas of education policy in England, Wales, Scotland and Northern Ireland.
In Sections 3 and 4, they compare the countries in terms of educational performance and inequality. In
Section 5, the authors then discuss evaluation evidence as it relates to key educational issues and the
differences and similarities in educational outcomes across the different UK nations. Section 6 offers
some concluding remarks. Data Appendix is included. (Contains 8 tables, 1 figure and 6 footnotes.)
Macruairc, G., & Harford, J. (2008). Researching the Contested Place of Reflective Practice in the
Emerging Culture of Performativity in Schools: Views from the Republic of Ireland.
European Educational Research Journal, 7(4), 501-511.
Author abstract
This article examines the role of reflective practice in a growing culture of new managerialism and
performativity which has emerged in schools in the Republic of Ireland over recent years. Ten student
teachers participating in a Postgraduate Diploma in Education and 24 experienced teachers participating
in a Master's in Education programme participated in the study. Through a series of open-ended
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questionnaires and focus group discussions, these teachers' experiences of the evaluative framework
which now typifies schooling in Ireland, and their capacity within this paradigm to engage in critical
reflection, were examined. The study comments on the extent to which meaningful reflection can be part
of a performance-driven agenda, and examines the implications of performativity cultures for initial
teacher education and teacher professional development.
Maguire, M., Ball, S., Braun, A., Meg Maguire, S. B., & Annette, B. (2010). Behaviour, classroom
management and student "control": enacting policy in the English secondary school International
Studies in Sociology of Education 20:2, 153-170.
Author abstract
This paper draws on an ESRC-funded study of policy enactments in English secondary schools
(RES-062-23-1484) based on case-study work in four similar ‘ordinary’ schools. The study has two main
objectives; to develop a theory of policy enactment and to explore empirically the differences in the
enactment of policy in similar contexts. Taking these objectives as drivers for analysis, this paper
explores the way that managing behaviour is translated and enacted in institutional policy and practice.
This paper argues that behaviour, classroom management and student ‘control’ continue to be significant
aspects of education policy and practice in schools. It examines what is involved in policy enactment
from a policy sociology perspective. Some examples of ‘doing’ discipline policy work are then
considered. The paper argues that policy, even when it is centrally mandated, is translated, adjusted and
worked on differently by diverse sets of policy actors. Thus, variability and distinctiveness characterise
policy enactments at the different levels of practice within and between individual, but similar, schools.
Maguire, M., Ball, S. J., Braun, A., Meg Maguire, S. J. B., & Annette, B. (2013). What ever
happened to …? "Personalised learning" as a case of policy dissipation Journal of
Education Policy 28:3, 322-338). United Kingdom.
Author abstract
While a great deal of attention has been given to evaluating how well policies are implemented, that is,
how well they are realised in practice, less attention has been paid to understanding and documenting the
ways in which schools actually deal with the multiple, and sometimes opaque and contradictory demands
of different ‘types’ of policy. This paper addresses the question of how it is that some education policies
‘fail’ to translate into a continuing and effective set of practices in schools, and instead, are subjected to
processes of dissipation and mutation. In this paper, we take as our case personalised learning (PL)
launched in England in 2004. In understanding complex processes of enactment, the challenge is to
understand how policies differ and analyse why some policies ‘work’ in ways that are unexpected – not as
failures of implementation but as mutations. As a ‘case’ of policy dissipation, PL highlights the changing
relationships between national and institutional imperatives, and the creative mutations to which some
policies are subject within schools. It is not that they have no effects, but rather their effects are marginal
or nuanced rather than immediate and obvious
Malen, B., & Rice, J. K. (2004). A Framework for Assessing the Impact of Education Reforms on
School Capacity: Insights from Studies of High-Stakes Accountability Initiatives.
Educational Policy, 18(5), 631-660.
Author abstract
This article offers a framework for assessing how education policy initiatives may affect a school’s
capacity to improve its performance. Drawing on the theoretical literature regarding school capacity and
case studies of high-stakes accountability policies, the authors develop and illustrate a framework that
includes both a resource dimension and a productivity dimension. They argue that this dual dimensional
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construction of school capacity encourages a more complete exploration of the manner in which
education reform policies might alter school capacity.
Maroy, C. (2009). Convergences and hybridization of educational policies around 'postbureaucratic' models of regulation. Compare: A Journal of Comparative & International
Education, 39(1), 71-84. doi:10.1080/03057920801903472
Author abstract
Our purpose is to document convergences and divergences in the mode of institutional regulation of the
education systems in five European countries (Belgium, England, France, Hungary and Portugal). On the
national level, partially convergent policies create, to varying degrees and with different temporal
rhythms, variants of a post-bureaucratic regulation regime which seeks to go beyond the bureaucraticprofessional model which remains dominant today, by highlighting either the traits of an 'evaluative state'
or those of the 'quasi-market' model. However, beyond the influence of these transnational models, path
dependencies also exist and, in addition, we witness hybridization of these models with institutional,
political and/or ideological constraints specific to each country.
Marsh, D. D., & Bowman, G. A. (1988). State-Initiated Top-Down versus Bottom-Up Reform in
Secondary Schools.
Author abstract
A comparison is made between two broad strategies for instituting reform in secondary schools: the
bottom-up, process-oriented approach typified by the California School Improvement Program and the
top-down content-oriented approach typified by the more recent reform effort in California, the School
Reform approach. The comparison was made in terms of the types of innovation undertaken, the local
implementation process used, and the impact of the reform on school climate, teachers, students, and
ongoing capacity for change at the local level. Specifically, the comparison of the two strategies focused
on: (1) what content areas were addressed, what type of students were targeted, and what methods of
instruction were pursued; (2) in what ways the people at the school conceived of, and implemented, the
process of change; and (3) how did the innovations affect student outcomes, staff morale, or the capacity
of the organization to make ongoing changes. Findings indicated that: (1) top-down strategies are
effective for implementing comprehensive reforms; (2) the bottom-up process is most effective for unique
programs targeted to specific student needs; (3) bottom-up changes are difficult to institutionalize within
the regular program; and (4) top-down strategies must include bottom-up participation.
Marsh, D. D., & LeFever, K. (2004). School Principals as Standards-Based Educational Leaders:
Looking across Policy Contexts. Educational Management Administration & Leadership,
32(4), 387-404.
Author abstract
Is it possible for principals/heads to be effective educational leaders? In this study, we compared the work
of principals/heads in two policy contexts. In Policy Context 1, standards for student performance were
common and well-established, and authority was devolved to the school level for reshaping the school to
meet those standards. In contrast, Policy Context 2 involved attention to more locally defined standards,
and authority was more rule-driven rather than directed by local self-management. Policy Context 1
provided several advantages for educational leaders. Principals/heads were able to use the formal
leadership structure of the school and to be more focused on actually achieving student results as
measured against standards. In contrast, principals in Policy Context 2 often had to spend considerable
personal energy helping the school define its purpose/mission, and could not hold the collaborative focus
tightly on a specific set of student standards or results. Implications for job structuring, principal
development, and connections between policy and practice are discussed.

68

Marsh, J. A., Strunk, K. O., & Bush, S. (2013). Portfolio District Reform Meets School
Turnaround: Early Implementation Findings from the Los Angeles Public School Choice
Initiative. Journal of Educational Administration, 51(4), 498-527.
Author abstract
Purpose: Despite the popularity of school "turnaround" and "portfolio district" management as solutions
to low performance, there has been limited research on these strategies. The purpose of this paper is to
address this gap by exploring the strategic case of Los Angeles Unified School District's Public School
Choice Initiative (PSCI) which combined both of these reforms. It examines how core mechanisms of
change played out in schools and communities during the first two years of implementation.
Design/methodology/approach: The paper draws on a mixed methods study, combining data from
surveys, case studies, leader interviews, observations, and document review. It is guided by a conceptual
framework grounded in research on school turnaround and portfolio districts, along with the district's
implicit theory of change. Findings: The paper finds early success in attracting diverse stakeholder
participation, supporting plan development, and ensuring transparency. However, data also indicate
difficulty establishing understanding and buy-in, engaging parents and community, attracting sufficient
supply of applicants, maintaining neutrality and the perception of fairness, and avoiding unintended
consequences of competition--all of which weakened key mechanisms of change. Research
limitations/implications: Data from parent focus groups and school sites may not be representative of the
entire population of parents and schools, and data come from a short period of time. Practical
implications: The paper finds that developing processes and procedures to support complex reform takes
time and identifies roadblocks others may face when implementing school turnaround and portfolio
management. The research suggests districts invest in ways to ensure neutrality and create a level playing
field. It also indicates that leaders should anticipate challenges to engaging parents and community
members, such as language and literacy barriers, and invest in the development of unbiased, high-quality
information and opportunities that include sufficient time and support to ensure understanding.
Originality/value: This paper begins to fill a gap in research on popular reform strategies for improving
low-performing schools.
Mattei, P. (2012). Market Accountability in Schools: Policy Reforms in England, Germany, France
and Italy. Oxford Review of Education, 38(3), 247-266.
Author abstract
This article concentrates on the policy reforms of schools in England, Germany, France and Italy, from
1988 to 2009, with a focus on the introduction of market accountability. Pressing demands for
organisational change in schools, shaped by the objectives of "efficiency" and competition, which were
introduced in England in the 1980s, have been adopted in other European countries, albeit at a slower
pace and within the continuing need for domestic institutional conformity. How does the increasing
predominance of market accountability in state schools change traditional bureaucratic and professional
accountability relationships between politicians, managers, professionals and users? The article argues
that despite some evidence of convergence between different education systems, England remains the
outlier and continental European countries have been much more reluctant to adopt choice and
competition policies.
Mausethagen, S., & Granlund, L. (2012). Contested discourses of teacher professionalism: current
tensions between education policy and teachers' union. Journal of Education Policy, 27(6),
815-833.
Author abstract
This article addresses constructions and redefinitions of teacher professionalism by focusing on the
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discursive negotiations between the government and the teachers' union in Norway. Based on an
examination of three white papers on teacher education from the past 15 years and policy documents put
forth by the Union of Education Norway during the past decade, the authors argue that new constructions
of teacher professionalism are produced both by the government and from within the teachers' union.
However, there are differences between the government and the teachers' union concerning what the main
aspects of teacher professionalism are. The government emphasises teacher accountability, research-based
practice and specialisation. By contrast, the teachers' union highlights research-informed practice,
responsibility for educational quality and professional ethics. There are three main areas of discursive
struggle focused by the teachers' union: the resistance to accountability policies, the redefining of
research-based practice and the lengthening of teacher education. The authors argue that the teachers'
union is adopting an increasingly more active approach, thereby also challenging the idea that the
teachers' union is less interested in developing and taking responsibility for the quality of school
education.
Mawhinney, H. B. (2013). Reactive Sequences in the Evolution of Maryland's Consequential
Accountability Regime. Educational Policy, 27(2), 279-306.
Author abstract
An institutional analysis is presented of the policy, political, and legislative events associated with the
failure of an attempt in 2006 by the state of Maryland to take control of 11 schools in Baltimore City and
turn them over to independent managers or into charter schools under No Child Left Behind. The place of
the failed takeover-to-turnover is analyzed using a path dependent approach. Analysis suggests although
state-local governing cultures may mediate the evolution of state education accountability regimes, they
do so in embedded sequences of reactions and counterreactions. Findings have implications for further
research on localized, performance-based federalism.
Mayerson, D. R. The Relationship between School Climate, Trust, Enabling Structures, and Perceived
School Effectiveness. Ed D dissertation, St. John's University (New York), School of
Education and Human Services.
Author abstract
The purpose of Deborah R. Mayerson was to assess the relative impact of climate, trust, and bureaucratic
structure upon teachers' perceptions of organizational effectiveness. An existing data set compiled by
Nancy Casella (2006) for her dissertation was analyzed. The data consisted of questionnaire responses of
a random sample of 220 public school teachers in the state of New York. Scores were provided for a
measure of climate (OCI, Hoy, Smith, and Sweetland, 2001), trust (Omnibus Trust Scale, Hoy and
Tschannen-Moran, 2003), enabling bureaucracy (ESS, Hoy and Sweetland, 2001), and teachers'
perceptions of school effectiveness (IPOE, Miskel, Fevurly, and Stewart, 1979). The relative
contributions of the eight independent variables: Collegial Leadership, Achievement Press, Teacher
Professionalism, Institutional Vulnerability, Trust in Principal, Trust in Colleagues, and Trust in Clients
to predicting Perceived Organizational Effectiveness was assessed. Simultaneous multiple regression was
used to determine which variables made a significant unique contribution. The full regression model was
significant (R[superscript 2] Adj.=0.451, p less than 0.001). Only two of the independent variables made
significant unique contributions to predicting Perceived Effectiveness, Teacher Professionalism
(beta=0.309, p less than 0.001) and Achievement Press (beta=0.264, p less than 0.002).
Meadmore, D., & Meadmore, P. (2004). The boundlessness of performativity in elite Australian
schools. Discourse, 25(3), 375-387.
Author abstract
This paper examines how prominent private schools in Australia are performing in a market context
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according to the tenets of performativity. From a discourse analysis of promotional materials that include
prospectuses, advertisements, and school publications, it considers the 'value-addedness' that these
schools purport to offer. In this regard, ideas such as building self-esteem and emotional intelligence are
not only being used for market advantage but are also being nicely conflated with religious principles to
produce the 'whole' child with market edge. This paper draws on a recent research study of 30 elite
Australian schools. As new practices of identity formation and self-presentation are investigated,
questions are raised about issues of fabrication in performativity-inspired practices of marketisation.
Meier, K. J., & Favero, N. (2013). Evaluating urban public schools: parents, teachers, and state
assessments.
Public
administration
review,
73(3),
401-412.
doi:http://dx.doi.org/10.1111/puar.12022
Author abstract
Among the most contentious questions in public administration is how the performance of public
organizations should be evaluated, and nowhere is this issue more salient than in urban public schools.
While significant attention has been devoted to studying administrative measures of public organizations,
the views of citizens concerning performance have been widely criticized and are not frequently gathered
by schools. How these assessments relate to each other is central to many questions in education policy
(e.g., choice, equity) and has important implications for democracy, bureaucratic professionalism, and
public performance. This debate can be viewed as focusing on the distinction between convergent validity
and discriminant validity. Using data from New York City's public school system with a cross-sectional
time-series approach, parent and teacher evaluations are compared to government records of schools'
characteristics and performance. The findings suggest that parents and teachers are able to conduct
intelligent, meaningful evaluations of school quality.
Mette, I. M. (2013). Turnaround as Reform: Opportunity for Meaningful Change or Neoliberal
Posturing? Interchange: A Quarterly Review of Education, 43(4), 317-342.
Author abstract
This study explores the neoliberal agenda of turnaround school reform efforts in America by examining
the application and transformation of a Midwest State Turnaround Schools Project for the public school
system. Perceptions of administrators and state-level policy actors are considered. Data were collected
from 13 participants during the implementation of the statewide turnaround program and the analysis
focused on the neoliberal ideology during the implementation of the State Turnaround Schools Project.
Corporate infiltration and funding leverage reflect the sticky web of policymakers and private
corporations and their influence. District communication, support, and shared accountability underscore
important lessons in leadership for turnaround school programs. Successful schools transformed the
turnaround policy implementation by involving communities and restructuring their school district.
However, the neoliberal agenda revealed the impact of government labeling, restructuring, and
reallocating resources for under-performing schools and unveiling the infiltration of private corporations
behind turnaround policy and student achievement. This alarming finding points to how turnaround
school policy implementation weakens control of democratically elected authorities and stagnates critical
thinking that challenges the interests behind turnaround school policy.
Meuret, D. (2012). The effects of accountability on education policies in the USA. Education et
sociétés, 30, 75-87. doi:http://dx.doi.org/10.3917/es.030.0075
Author abstract
In the USA, "accountability" refers to the results-based procedures towards the regulation of education. It
was initiated in the 1970s and extended to the whole country after the No Child Left Behind was passed
in 2002. It includes standards (what pupils need to know and the level they must achieve), tests that
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evaluate what students know and incentives based on what the tests reveal of the completion or not of the
targets set. These tests raise many controversies brought to light by the article. US procedures and recent
empirical research findings on their effects are presented. The author remains cautious on the conclusions
to be drawn from this research into controversial systemic policies: the effects of accountability-based
regulation are neither as tragic as imagined by its opponents as positive as imagined by its supporters. In
the author's opinion, it is more risky not to engage in accountability-based regulation than to engage in it
for reasons of effectiveness and equity. However, it is crucial to remain cautious. At political level, it is
necessary for officials to make sure that the objectives and tests are subject to broad public and teacher
agreement through the implementation of ad hoc democratic procedures. At technical level, it is up to
each State to manage this policy on the basis of rigorous evaluations.
Meyer, H. D., & Rowan, B. (2006). The New Institutionalism in Education. Albany: State University
of New York Press.
Publisher’s review
Gives researchers and policy analysts conceptual tools and empirical assessments to gauge the
possibilities for institutional innovation.
The New Institutionalism in Education brings together leading academics to explore the ongoing changes
in K–12 and higher education in both the United States and abroad. The contributors show that current
educational trends—including the increased globalization of education, the growing emphasis on
educational markets and school choice, the rise of accountability systems, and the persistent influence of
business groups like textbook manufacturers and test makers on educational policy—can best be
understood when observed through an institutional lens. Because schools and universities are
organizations that are stabilized by deeply institutionalized rules, they are subject to the enduring problem
of substantive educational reform. This book gives researchers and policy analysts conceptual tools and
empirical assessments to gauge the possibilities for institutional reform and innovation.
“The volume—and the authors who contributed to it—have an opportunity to move the field significantly
forward in understanding and shaping further research applying new institutional theory.” — Carolyn
Kelley, coauthor of Paying Teachers for What They Know and Do: New and Smarter Compensation
Strategies to Improve Schools, Second Edition
Contributors include Janice Aurini, David P. Baker, Andres Bernasconi, Charles Bidwell, Patricia Burch,
Scott Davies, Daniel C. Levy, Heinz-Dieter Meyer, Linda Quirke, Francisco O. Ramirez, Brian Rowan,
and James P. Spillane.
Meyer, J. W., & Rowan, B. (1992). Institutionalized Organizations: Formal Structure as Myth and
Ceremony In J. W. Meyer & W. R. Scott (Eds.), Organizational Environments; Ritual and
Rationality (pp. 21-45). Newbury Park: Sage Publications.
Meyer, J. W., & Rowan, B. (1992). The Structure of Educational Organizations, 71-99. In: J.W.
Meyer and W.R. Scott (1992) (Eds). . In J. W. Meyer & W. R. Scott (Eds.), Organizational
Environments; Ritual and Rationality (pp. 71-99). Newbury Park: Sage Publications.
Meyer, J. W., Scott, W. R., & Deal, T. E. (1992). Institutional and Technical Sources of
Organizational Structure: Explaining the Structure of Educational Organizations. In J. W.
Meyer & W. R. Scott (Eds.), Organizational Environments; Ritual and Rationality. (pp. 4571). Newbury Park: Sage Publications.
Book sections. Publisher’s review for book
The original edition (1983) of this important book has had a significant impact on organizational
theorizing throughout the past decade. Meyer and Scott are both well known for their significant
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contributions to institutional theories of organizations and this Updated Edition blends original articles
and compilations of other works to create the most complete explication of the authors' theoretical
notions.
Montecinos, C., Madrid, R., Fernández, M., & Ahumada, L. (2014). A goal orientation analysis of
teachers' motivations to participate in the school self-assessment processes of a quality
assurance system in Chile. Educational Assessment, Evaluation & Accountability, 26(3), 241261. doi:10.1007/s11092-014-9190-5
Author abstract
The current study examined the goal orientations that could be inferred from how teachers from six
municipal schools in Chile described their understandings, emotions, and behaviors during their
participation in the assessment phase of the School Management Quality Assurance System. Content
analysis of focus group interview transcripts evidenced three school-level patterns of participation,
associated with distinct goal orientations. Projective participation to judge the quality of the school's
practices was associated with a learning orientation (one school). Consultant participation to demonstrate
competence to external inspectors was associated with a performance-approach orientation (one school).
Simple participation to complete tasks imposed by administrators was associated with a performanceavoidance orientation (four schools). School-level differences highlighted teachers' perceptions of the
characteristics of their school's culture associated with the adoption of these goal orientations. These
included existing internal accountability practices, the social capital the school could leverage to
implement self-assessment and use external feedback, and the existing structures for teacher participation
in decision making. These factors may prove to be a useful guide for the development of induction
strategies to support the use of school assessment in ways that foster, rather than diminish, teachers'
motivation.
Montgomery, K., Darling-Hammond, L., & Campbell, C. (2011). Developing Common Instructional
Practice across a Portfolio of Schools: The Evolution of School Reform in Milwaukee.
Stanford Center for Opportunity Policy in Education.
Author abstract
In this multi-method case study, the authors explore the success of school reform in Milwaukee Public
Schools (MPS), whose school reform combines a portfolio strategy and a managed instruction approach.
Portfolio strategy is a term used to describe an approach that decentralizes resources and decision-making
to school sites--increasingly in conjunction with the creation of charters and other schools of choice. In
this approach, choice among a diverse set of options is a strong element and there is an expectation that
choice and market-based accountability will drive improvements in schooling. Managed instruction is an
approach that calls for strong district oversight of school and classroom practices, with strong guidance
and support for teaching. This strategy is based on the expectation that direction around "best practices"
and support for professional development will lead to improved teaching and learning.
Moore, A., Edwards, G., Halpin, D., & George, R. (2002). Compliance, Resistance and Pragmatism:
The (re)construction of schoolteacher identities in a period of intensive educational reform.
British Educational Research Journal, 28(4), 551-565. doi:10.1080/0141192022000005823
Author abstract
Drawing on empirical research, this article explores the ways in which schoolteachers 'reposition'
themselves in the face of rapid and extensive educational change, some of which they may view with
ambivalence or hostility. Arguing that local responses to public policy are prompting teachers to become
increasingly pragmatic in their philosophies and practice, the article identifies and illustrates two distinct
forms of pragmatism: 'principled pragmatism', through which teachers who feel generally positive
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towards recent reforms feel able to strengthen and affirm their pedagogic identities by drawing
eclectically on a range of educational practices and traditions; and 'contingent pragmatism', adopted by
teachers in oppositional orientations to reform, whereby enforced reactions to policy change take on
something of the function of a survival strategy. The article suggests that a consequence - and possible
cause - of the adoption of self-consciously pragmatic teacher identities is the effective depoliticisation of
teachers through an internalisation of current dominant discourses of compromise.
Morgan, R., & Blackmore, J. (2013). How Parental and School Responses to Choice Policies
Reconfigure a Rural Education Market in Victoria, Australia. Journal of Educational
Administration and History, 45(1), 84-109.
Author abstract
Market principles now dominate the education and social policies of many Anglophone countries,
including Australia, but articulate differentially within specific contexts. Existing historical legacies, local
economic and social conditions, and geographical settings interact with federal and state funding and
transport policies to shape the nature of regional education markets and the choices families make in a
rural school market in Australia. Through two school case studies, this article explores the effects of
policy shifts on parental choice and student movement within a regional Victorian community. Informed
by policy sociology, the article views the policy as a dynamic, often "ad hoc" process with contradictory
effects. It indicates how an ensemble of federal and state funding and conveyancing policies enable some
schools to develop marketing practices that reconstruct the local education market to their advantage
through the introduction of transport and flexi-boarding policies. It demonstrates that education markets
are not confined to urban settings and that while choice is not a new phenomenon in this rural area,
federal and state funding and transport policies have reconfigured local markets and intensified the market
work undertaken by schools and parents with, in this instance, unequal effects on the provision of
schooling in a rural region.
Mulcahy, D. (2011). Assembling the "Accomplished" Teacher: The Performativity and Politics of
Professional Teaching Standards. Educational Philosophy and Theory, 43, 94-113.
Author abstract
Set within the socio-political context of standards-based education reform, this article explores the
constitutive role of teaching standards in the production of the practice and identity of the "accomplished"
teacher. It contrasts two idioms for thinking about and studying these standards, the representational and
the performative. Utilising the material-semiotic approach of actor-network theory, it addresses the issue
of how the representational idiom of teaching standards has become so authoritative that it readily
eclipses other ways to think and "do" them. In tracing the development of a specific set of teaching
standards as part of a national research project, the argument is made that standards should be understood
as performative knowledge and identity practices. And, accounting them should also be performative.
Accordingly, attention is given to key locales in which this development is taking place. Teaching
standards emerge as ontologically variable and it is struggles around this variability that can create
conditions for a renewed practice and politics of education reform.
Müller, J., Norrie, C., Hernández, F., & Goodson, I. (2010). Restructuring teachers' work-lives and
knowledge in England and Spain. Compare: A Journal of Comparative & International
Education, 40(3), 265-277. doi:10.1080/03057920902830061
Author abstract
This article explores the restructuring of education in England and Spain. Against a presumably
homogeneous global streamlining of educational systems according to competition-driven goals, the
comparison of teachers' work-lives and professional knowledge evidences a variety of experiences under-
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represented in discourses on global restructuring. Our argument highlights how in England political
reforms have worked their way deep into the working lives of professionals, giving rise to a 'managerial'
model of professionalism, whereas in Spain reforms are more loosely coupled with teachers' work,
favoring a 'social service'-oriented model. However, despite the different professional ideals, teachers
uniformly stressed the challenges they face were predominantly due to broader social transformations for
which policy reforms provided few if any remedies. Our study emphasizes the variety of educational
reforms and teachers' experiences in the European context and argues further educational change should
be bound to the historical trajectory and the concrete needs of the professionals in question.
Munday, I. (2014). Creativity: performativity’s poison or its antidote? Cambridge Journal of
Education, 44(3), 319-332. doi:10.1080/0305764X.2014.904274
Publisher abstract
A common move in the study of creativity and performativity is to present the former as an antidote to the
latter. Might we, therefore, see work on creativity in education as heralding an era of post-performativity?
In this paper I argue that the portrayal of performativity in the literature on creativity presents an overly
simplistic (vulgar?) understanding of what the former involves. In this literature, performativity is used to
represent the tightening control over curriculum and pedagogy to meet externally imposed targets.
Though this represents a ‘manifestation’ of performativity, it is not constitutive of it. During this paper, I
contend that a vulgar or partial understanding of performativity is what leads writers to view creativity as
its antidote. To demonstrate what is at stake here, I draw on Lyotard’s understanding of performativity.
For Lyotard, performativity is a narrative in which effectiveness has usurped Enlightenment narratives of
truth and justice and ultimately comes to shape our understanding of the world. During the paper, I try to
show that the literature on creativity in education focuses on effectiveness, jettisons concerns with ‘truth’
and partakes in the nihilism of performativity.
Murphy, J., Meyers, C. V., National Staff Development Council (U.S.), & American Association of
School Administrators. (2008). Turning around failing schools : leadership lessons from the
organizational sciences. Thousand Oaks, Calif.: Corwin.
Publisher review
Provides an in-depth examination of the causes and symptoms of degeneration and a two-part model for
preventing educational collapse and crafting an effective turnaround.
Nicholl, B., & McLellan, R. (2008). 'We're all in this game whether we like it or not to get a number
of As to Cs.' Design and technology teachers' struggles to implement creativity and
performativity policies. British Educational Research Journal, 34(5), 585-600.
doi:http://dx.doi.org/10.1080/01411920802223875
Author abstract
Education reform in England has seen many policies and initiatives introduced by central government.
This article discusses two such policies, performativity and creativity. Performativity has been central to
the government's agenda of raising standards and includes monitoring mechanisms such as Office for
Standards in Education (Ofsted) inspections, performance management and school league tables, all of
which are used to measure or judge the value or worth of a school or individual teacher. At the same time
as policies on performativity have been implemented, policy makers have introduced a number of policies
to encourage creativity in education. This article foregrounds teachers of design and technology (D&T) at
secondary level (11-16 years), describing how they struggled to implement both strategies. Teachers
valued creativity and thought it was an important part of the subject, but the pressure to be seen to be
performing and getting favourable positions in school league tables and Ofsted inspections meant the
teaching of D&T became rather formulaic, which allowed very little opportunity for creative learning.
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Individual interviews were conducted with 14 D&T teachers across six schools and an open-ended email
survey was conducted with a further 17 D&T teachers from 15 schools during the preliminary phase of a
research and intervention project. In addition, 69 D&T teachers across eight schools completed a
questionnaire at the start of the main intervention period. Data from 126 student interviews across six
schools are used to support the teacher data outlined above.
Niesz, T. (2010). "That School Had Become All about Show": Image Making and the Ironies of
Constructing a Good Urban School. Urban Education, 45(3), 371-393.
Author abstract
The last two decades have seen dramatic change in U.S. schooling as a response to high-stakes
accountability and market-based reform movements. Critics cite a number of unfortunate consequences of
these movements, especially for students in urban schools. This article explores the troubling ironies
related to one strategy for survival in this environment: constructing an image of a "good school."
Drawing from an ethnographic study of an urban middle school, the author argues that the administration
developed and promoted an image of a good school in the public sphere but this image did not reflect the
experiences of students and teachers. The author develops this argument by drawing out four ironies that
resulted from image-building in a climate of high-stakes accountability and market-driven reform.
Nir, A. E. (2012). School-based management and the centralisation trap : an evidence-based
perspective. Curriculum and Teaching, 27(2), 29-45. doi:http://dx.doi.org/10.7459/ct/27.2.03
Author abstract
This article assesses whether research benefits school empowerment, as argued by the evidence-based
literature, or, whether an education system under centralised circumstances, may be another expression
for the centralisation trap which undermines school empowerment. This study follows an official Call for
Research initiated by the Chief Scientist's office at the Israeli Ministry of Education during the academic
year 1999-2000, shortly after the implementation of a School-Based Management (SBM) policy began.
The findings show that teachers' increased financial autonomy is the only positive effect found from the
introduction of SBM. At the same time, however, teachers perceive that they have less authority in terms
of the influence they have over schooling processes compared to teachers of the comparison group. No
statistically significant differences are found between SBM schools and schools in the comparison group
in students' academic achievements. It is suggested that an evidence-based orientation may be efficient
when attempting to rationally establish a policy plan. However, at the same time, this may also serve
those attempting to ensure that centralised power relations in the educational system are unchanged. The
unique contextual implications created by centralised structures for evidence-based school empowerment
policies are further discussed.
O’Leary, M. (2013). Expansive and restrictive approaches to professionalism in FE colleges: the
observation of teaching and learning as a case in point. Research in Post-Compulsory
Education, 18(4), 348-364. doi:10.1080/13596748.2013.847164
Author abstract
What it means to be a ‘professional’ in further education (FE) in England has been the subject of ongoing
debate over the last two decades. In an attempt to codify professionalism, New Labour developed a
package of reforms, crystallised by the introduction of professional standards and qualifications and a
new inspection framework under Ofsted. These reforms reflected a political desire to improve FE
teachers’ professional skills and knowledge and prioritised teaching and learning as the main driver for
‘continuous improvement’. The observation of teaching and learning (OTL) subsequently emerged as a
pivotal tool with which to evaluate and measure improvement, whilst also promoting teacher learning and
development. Drawing on recent research into the use of OTL, this paper focuses on two case-study
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colleges in the West Midlands, whose contrasting OTL practices serve to exemplify expansive and
restrictive approaches to professionalism in FE.
O'Leary, M., & Matt, O. L. (2013). Surveillance, performativity and normalised practice: the use
and impact of graded lesson observations in Further Education colleges. Journal of Further
and Higher Education, 37: 5, 694-714.
Author abstract
In little over a decade, the observation of teaching and learning (OTL) has become the cornerstone of
Further Education (FE) colleges’ quality systems for assuring and improving the professional skills and
knowledge base of tutors. Yet OTL remains an under-researched area of inquiry with little known about
the impact of its use on the professional identity, learning and development of FE tutors. This paper
examines the specific practice of graded OTL and in so doing discusses findings from a mixed-methods
study conducted in 10 colleges situated across the West Midlands region of England. Data from a
questionnaire survey and semi-structured interviews were analysed within a theoretical framework that
drew largely on aspects of Foucauldian theory as well as the twin phenomena of new managerialism and
performativity. This analysis revealed how OTL has become normalised as a performative tool of
managerialist systems designed to assure and improve standards, performance and accountability in
teaching and learning. It is argued that FE has now outgrown graded OTL and it is time for a moratorium
on its use. Colleges and tutors need to be given greater professional autonomy with regard to OTL and be
allowed to develop their own systems that place professional learning and development at the forefront,
rather than the requirements of performance management systems
Opfer, D. V., Henry, G. T., & Mashburn, A. J. (2008). The District Effect: Systemic Responses to
High Stakes Accountability Policies in Six Southern States. American Journal of Education,
114(2), 299-332.
Author abstract
High stakes accountability (HSA) reforms were enacted in state after state and federally through the No
Child Left Behind law, based on the belief that incentives that have consequences attached are effective
ways to motivate educators to improve student performance. Our focus for this article is on school district
level responses to HSA reforms that could produce positive changes in teaching and learning. We set out
to determine whether a district effect was present in the implementation of HSA systems in six southern
states and whether that effect was accompanied by the types of activities previously identified in the
research literature as being associated with changes in teaching and learning and student achievement. We
tested a theory of action that assumed that HSA would cause school districts to develop coherent
instructional strategies that would be evidenced by the provision of coherent, high-quality professional
development and the alignment of district policy and resources in support of school improvement. These
activities on the part of districts would then improve student achievement as measured by state tests.
Osganian, S. K., Parcel, G. S., & Stone, E. J. (2003). Institutionalization of a School Health
Promotion Program: Background and Rationale of the Catch-on Study. Health Education &
Behavior, 30(4), 410-417. doi:http://dx.doi.org/10.1177/1090198103252766
Author abstract
Research is lacking on how to make effective programs available on a large scale and how to maintain
levels of implementation. CATCH: A Study of Institutionalization (CATCH-ON) was designed to help us
understand the conditions under which such programs are institutionalized after the trial has ended. The
Child and Adolescent Trial for Cardiovascular Health (CATCH) was the largest field trial of school-based
health promotion in the United States conducted in 96 schools in four geographic areas of the United
States: California, Louisiana, Minnesota, and Texas. The intervention was multicomponent, targeting
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school policy and practices in nutrition, physical activity, health education, and smoking. This report
provides background on the CATCH study design, the conceptual framework for research on
institutionalization of the CATCH program, and an overview of the seven original reports that present
results from the CATCH-ON study in this theme issue.
Pacheco, M. (2010). Performativity in the Bilingual Classroom: The Plight of English Learners in
the Current Reform Context. Anthropology & Education Quarterly, 41(1), 75-93.
Author abstract
This article analyzes illustrative classroom events documented during an ethnographic study of bilingual
classrooms in a "high-achieving" school. Through a performativity lens that emphasizes the discursive
constitution of subjectivities, I demonstrate how discourses around achievement and success in the current
reform context exacerbated one bilingual teacher's deficit-oriented ideologies about English learners and
their families. This analysis has implications for practitioners and researchers interested in effectively
supporting our most vulnerable student populations, and their teachers, in public schools.
Palmer, D., & Rangel, V. S. (2011). High Stakes Accountability and Policy Implementation:
Teacher Decision Making in Bilingual Classrooms in Texas. Edcational Policy, 25(4), 34.
doi:10.1177/0895904810374848
Author abstract
This article contributes to an emerging body of literature on the impact of high stakes testing
accountability policies on implementation and teaching practice. It uses a theory of implementation,
sense-making, to highlight the process by which policy and context shape teacher decision making. We
focus on teachers in bilingual classrooms in an urban district in Texas where we found that teachers make
decisions in an environment that exerts both formal and informal pressures to limit the curriculum they
offer their students and privilege test preparation. Teachers struggle to reconcile their context, constituted
by their students’ specific pedagogical and linguistic needs, with the pressures of their high stakes testing
environment.
Park, J.-H., & Jeong, D. W. (2013). School Reforms, Principal Leadership, and Teacher Resistance:
Evidence from Korea. Asia Pacific Journal of Education, 33(1), 34-52.
Author abstract
Many countries design and implement school change with a focus on the fundamental reconfiguration in
the structures of schooling. In this article, we examined the relationship between principal leadership and
teacher resistance to school reforms driven by external interveners. For an empirical analysis, we took
advantage of extensive data derived from 967 teachers and 32 principals in Korean vocational high
schools that are now experiencing school reforms launched by the government. Our results revealed the
importance of human aspects of school changes and reforms, in particular, driven by the external
intervener. We first showed that a principal's initiative leadership is significantly related to the reduction
of teacher resistance to change, in particular on the emotional and behavioural dimensions. Not
surprisingly, teachers showed a higher level of resistance when their schools participate in the
government-driven reform. Finally, teacher resistance depended upon characteristics of teachers as well
as principals. These findings provide some useful policy implications for facilitating successful school
reform efforts. Foremost, school reformers are advised to rethink the school change model design in a
way of fully capturing human aspects in the reform process.
Parker, G. (2015) Teachers' autonomy. Research in Education. 93(1), 19-33. doi:10.7227/RIE.0008
Author abstract
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This literature review begins by considering the concept of autonomy. The focus narrows to teacher
autonomy specifically and a range of conceptualisations are summarised. Its influences and impact are
discussed and the role which teacher autonomy plays in the wider issue of teacher professionalism is
addressed. Central influences, including the UK government and teachers themselves, are scrutinised and
trends since the 1988 Education Act are discussed. Within the current context, this literature review is
important. A two-tier system of autonomous academies and straight-jacketed maintained schools is
developing and, amongst the profession, Government policy is unpopular. This article aims to raise
teachers' awareness of an important issue, as well as highlight the need for future empirical research.
Parsons, S. A., & Harrington, A. D. (2009). Following the Script. Phi Delta Kappan, 90(10), 748-750.
Author abstract
Title I schools that want desperately to raise student scores on high-stakes tests often have found it hard to
resist the lure of scripted literacy programs, especially in the face of pressure from No Child Left Behind
to raise test scores. In recent years, many high-poverty elementary schools have adopted such programs in
spite of evidence about effective literacy instruction. Darling-Hammond, citing a study by Dreeben
(1987), notes "that differences in reading outcomes among students were almost entirely explained not by
socioeconomic status or race but by the quality of instruction the students received" (2007). Teachers
using scripted programs often do not have the autonomy to do what good teachers have always done:
think and respond to students' progress in a variety of research-based and theoretically driven ways,
designing and redesigning literacy instruction to meet students' needs. As a result, both student learning
and teacher professionalism suffer. Before adopting a scripted literacy program, teacher leaders and
administrators in Title I elementary schools should consider their answers to the four questions presented
in this article.
Pease-Alvarez, L., & Thompson, A. (2014). Teachers working together to resist and remake
educational policy in contexts of standardization. Language Policy, 13(2), 165-181.
Author abstract
Recently, those examining the role teachers of language minority students play in the language policymaking process have found that their autonomy has been threatened by increasing standardization as
reflected in rigid one-size fits all curricular mandates focused on the learning of discrete skills in the
national language, enforced high-stakes standardized testing, and external monitoring. Given the
pervasive nature of this policy environment, we are heartened by our experiences working with a teacher
collective in Northern California that has resisted policies of standardization requiring them to teach in
ways that ignore students' instructional needs, interests, and experiences. In elucidating a perspective that
considers all educational stakeholders, including teachers, as engaged in the LPP process, this article
provides an account of how the collective is negotiating educational policies concerning the teaching of
language and literacy to students designated as English language learners. As a members of the collective,
the authors draw on participatory and ethnographic approaches to describe how resistance and agency are
implicated in the LPP processes, paying special attention to the processes, actions, and impacts that have
comprised our collaboration. In addition to discussing how these findings contribute to a dynamic and
complex view of the role teacher agency and resistance play in the LPP process, the authors discuss the
implications of their findings for promoting agentive teacher education.
Penuel, W. R., Frank, K. A., Min, S. U. N., Kim, C. M., & Singleton, C. A. (2013). The Organization
as a Filter of Institutional Diffusion. Teachers College Record, 115(1), 1-33.
Author abstract
Background/Context: Institutional theories sometimes characterize the normative influence of institutions
as diffusing like waves and as exerting uniform pressures on individuals. This article contributes to a
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growing literature on the microfoundations of institutions, investigating how intraorganizational networks
mediate the diffusion of institutions on teachers' instructional practices. Purpose/Objective/Research
Question/Focus of Study: This study focused on the normative influence of reading policy on teaching
practice in the early 2000s. We chose to focus on reading during this period, which was marked by an
unusual level of policy coherence. Federal and state agencies, as well as school districts, implemented a
number of policies and programs to encourage teachers to follow the National Reading Panel's (2000)
recommendations to emphasize basic skills development in reading instructional practices. Setting: The
research took place in 11 elementary schools. An important note is that the pressure teachers experienced
in these schools to adopt the practices recommended by the National Reading Panel was indirect. The
schools in the study did include three Title I schools, but no schools in programs that required them to
adopt these practices. All schools used state-adopted curricula in reading that were aligned with
recommended practices. Population/Participants/Subjects: All faculty members in the 11 schools were
part of the study from 2004 to 2008. The sample in the final analysis (n = 136) included teachers with
direct responsibilities for teaching reading in a single school over these 4 years. This figure represents
84.47% of our original sample (N = 161). Research Design: This study is a longitudinal observational
study that includes social network data and multilevel analysis. We surveyed faculty four times in waves
conducted in 2004, 2005, 2007, and 2008. Data Collection and Analysis: The primary source of data was
a survey that asked teachers to identify their close colleagues and colleagues who provided them with
help on reading instruction (including measures of frequency of interaction). The dependent measure in
our analyses was based teachers' responses to items about instructional practices in reading, especially
skills-based instructional practices. We fit multilevel models to estimate the extent to which reading
practices were a function of teachers' interactions with colleagues and their membership in subgroups,
which were identified from the indicators of closest colleagues using Frank 's algorithm.
Findings,/Results: Teachers' practices did not conform exclusively to the new normative regime but rather
depended on exposure to external professional development in reading instruction and on local norms of
practice in their schools and collegial subgroups. Over time, moreover; subgroups' practices diverged with
respect
to
teachers'
implementation
of
skills-based
reading
instructional
practices.
Conclusions/Recommendations: Our study findings provide strong evidence that local social dynamics
such as the ones we illuminate here are key in shaping the implementation trajectory of any instructional
practice or reform. Policies may set the stage for adopting particular practices and direct resources toward
certain kinds of supports through curriculum and professional development programs they incentivize.
However, teachers' interactions with colleagues mediate the response to these directions and incentives in
ways that can produce outcomes that diverge widely from policy makers' intentions.
Penuel, W. R., Riel, M., Joshi, A., Pearlman, L., Kim, C. M., & Frank, K. A. (2010). The Alignment
of the Informal and Formal Organizational Supports for Reform: Implications for
Improving Teaching in Schools. Educational Administration Quarterly, 46(1), 57-95.
Author abstract
Previous qualitative studies show that when the formal organization of a school and patterns of informal
interaction are aligned, faculty and leaders in a school are better able to coordinate instructional change.
This article combines social network analysis with interview data to analyze how well the formal and
informal aspects of a school’s social context are aligned. The focus is on two elementary schools engaged
in initiatives aimed to use data to inform instructional decision making. The multimethod case study
integrated findings from questionnaire and interview data. Data were collected over two years from case
study schools. By fitting multilevel social selection models to longitudinal social network data collected
from surveys, the authors estimated the relative influence of formal and informal processes on patterns of
advice giving in each school. They used interview data to contextualize and corroborate findings. The
social selection models they fit revealed distinct patterns in each school that helped explain why one
school had been successful in developing a shared vision for change and a second school had been
unsuccessful. The authors’ research shows that efforts to promote formal collaboration can and do vary in
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their success in ways that are evident from social network analyses. These case studies imply directions
for future analyses of the social context of teaching and schools.
Perryman, J. (2006). Panoptic Performativity and School Inspection Regimes: Disciplinary
Mechanisms and Life under Special Measures. Journal of Education Policy, 21(2), 147-161.
Author abstract
This paper looks at Ofsted and particularly special measures regimes as part of a disciplinary mechanism.
It examines issues such as school effectiveness theories, the increasing powers of Ofsted, and life under
special measures and links it to performativity, discipline and surveillance using the metaphor of the
panopticon. The change in teachers' accountability is traced, along with the rise in the audit culture in
teaching, and the increase in the power of Ofsted. The research context is a case study of a school over the
period 1999-2003. During this time the school was placed into special measures and provided an
opportunity to examine the effects of a key Government policy. The issues researched were Ofsted,
special measures and the effects that these had on schools and teachers. The paper argues that a special
measures regime is an example of panoptic discipline which I call panoptic performativity. The primary
research is echoed by much of the existing research and first hand accounts of Ofsted inspections. I also
locate special measures regimes in the context of Lyotard's "performativity", Foucault's "normalization",
and the school effectiveness literature.
Perryman, J. (2007). Inspection and performativity: life after special measures. (U237287 Ph.D.),
University of London, Goldsmiths' College (United Kingdom).
Author abstract
This thesis tells the story of an English secondary school and its teachers' experiences of life after the
intensive inspection regime of Special Measures. There is a particular focus on the preparation for and
experience of a subsequent OfSTED inspection. They key themes are; inspection as performance, the
experience of inspection as a disciplinary mechanism, and inspection as a vehicle for improvement. I
interviewed middle and senior managers in the school over three academic years, following them through
life after the school had come out of Special Measures and interviewing them about the preparation,
experiences and aftermath of inspection. I was also able to work as a consultant in the school during the
period of the inspection, so experienced it as a participant observer. In the thesis, I examine the effects of
inspection on the school and use this to discuss the role of inspection from a Foucauldian perspective. I
focus on the experience of living through inspection, the emotional impact on teachers, and the effect that
living with an external enemy has on the management of a school. I also discuss how the most recent
changes to the Inspection Framework will affect schools. I conclude that the inspection framework can be
described as a situation of panoptic performativity. Like prisoners in Bentham's Panopticon, schools and
teachers alter their systems and behaviour so that when they are inspected, they can perform in a way
likely to 'pass' inspection. This has a number of effects. Firstly, inspection can undermine the authority of
leadership in schools, as they come to rely on an external enemy to set the agenda and unite the staff
behind a common cause. Secondly, performing for this external agenda can lead to emotional pressure for
teachers, which in the short-term causes post-inspection anti-climax, complacency and depression.
Finally, because inspection is of performance and not of reality, schools do not get the intervention and
support they need.
Perryman, J. (2009). Inspection and the Fabrication of Professional and Performative Processes.
Journal of Education Policy, 24(5), 611-631.
Author abstract
This paper is about the issue of the performance of inspection. Based on research conducted in an English
secondary school in the years following its time under Special Measures, I discuss the idea that during an
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inspection the school becomes focussed around performing for inspection. I discuss performance theory
here as well as notions of performativity. I set the scene with middle and senior managers' recollections of
life under Special Measures, in effect the time in which they learnt to perform. I then use data from time
spent in the school before and during the school's OfSTED inspection, and discuss inspection as
performance.
Perryman, J., Ball, S., Maguire, M., & Braun, A. (2011). Life in the Pressure Cooker – School
League Tables and English and Mathematics Teachers’ Responses to Accountability in a
Results-Driven Era. British journal of educational studies, 59(2), 179-195.
doi:10.1080/00071005.2011.578568
Author abstract
This paper is based on case-study research in four English secondary schools. It explores the pressure
placed on English and mathematics departments because of their results being reported in annual
performance tables. It examines how English and maths departments enact policies of achievement, the
additional power and extra resources the pressure to achieve brings and the possibility of resistance.
Peters, M. A. (2004). 'Performative', 'Perfomativity' and the Culture of Performance: knowledge
management in the new economy (Part 2). Management in Education, 18(2), 20-24.
Author abstract
This article explores the views of several UK officials on the concepts of performativity and the culture of
performance on knowledge management. In his recorded statement in a new BBC4 series, Chancellor
Gordon Brown stated that the markets provide opportunities for prosperity, but equally they are not
automatically equated with the public interest. Meanwhile, in his recent speech, Tony Blair makes several
comments about education in relation to four principles such as standards and accountability, devolution
and diversity, flexibility of employment, and greater choice. Joe McKenzie has offered an explanation of
"performance" considered as a new social attitude in his recently published book "Perform or Else: From
Discipline to Performance." (Contains 1 note.)
See also (Peters, M. A. (2004). Performative',performativity'and the culture of performance Knowledge
management in the new economy1 (Part 1). Management in Education, 18(1), 35-38.)
Philippou, S., Kontovourki, S., & Theodorou, E. (2014). Can autonomy be imposed? Examining
teacher (re)positioning during the ongoing curriculum change in Cyprus. Journal of
Curriculum Studies, 46(5), 611-633. doi:10.1080/00220272.2013.856033
Publisher abstract
For the past few years, the Republic of Cyprus has been pursuing a major educational reform across all
levels of mandatory education, focusing especially on curriculum change, for the implementation of
which in-service teachers have undergone a series of professional development seminars. Individual and
focus group interviews with in-service elementary teachers, regarding their sense of professionalism
within this curriculum change process, revealed that teachers positioned themselves largely onto different
points on a continuum. These are conceptualized as positions veering between teachers’ sense of
minimum and maximum autonomy over their participation in the development and introduction of the
new official curriculum. Framed by a traditionally centralized context, these positions were discursively
negotiated in contradictory ways which allowed multiple positionings by each teacher. The paper
concludes with the implications of these findings for understanding teacher professionalism and
positioning, as well as for considering how this might relate to curriculum change and implementation
processes.
Picower, B. (2011). Resisting Compliance: Learning to Teach for Social Justice in a Neoliberal
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Context. Teachers College Record, 113(5), 1105-1134.
Author abstract
Background/Context: This study examines education in the context of neoliberalism and how current
educational policies such as high-stakes testing and mandated curriculum create schooling environments
hostile to social justice education. Relying on education for liberation literature, teacher education for
social justice scholarship, and work on critical pedagogy, this study explores how new teachers who teach
from a social justice perspective navigate the challenges of their first year in teaching.
Purpose/Objective/Research Question/Focus of Study: This study asks, What strategies do new teachers
use to stay true to their vision of teaching for social justice despite the challenges they face in their school
environments? Population/Participants/Subjects: During the course of the study, 4 of the 6 participants
were full-time classroom teachers. The 2 other participants were still taking education classes while
student- and assistant teaching. All worked in a variety of urban elementary schools.
Intervention/Program/Practice: The participants were all members of a social justice critical inquiry
project (CIP) group that met at the university from which they graduated. Research Design: This was a
qualitative study that used design-based research. Data Collection and Analysis: Data were collected from
three sources: transcripts from audio and videotaped CIP sessions, ethnographic interviews with
participants, and participants' written reflections. Data were analyzed using grounded theory method.
Findings/Results: The teachers developed four strategies for teaching for social justice. First, by
participating in a critical inquiry project, the teachers supported each other by building a safe haven that
protected their vision. Second, the participants camouflaged their critical pedagogy by integrating it with
the mandated curriculum, which allowed them to teach from a social justice perspective without rousing
the concerns of their administration. The third strategy was to develop their students as agents of change.
Finally, in a few instances, the teachers went public with their work by rejecting or speaking against
policies that they felt were not in the best interests of their students. Conclusions/Recommendations:
Although these four strategies allowed participants to successfully create critical classrooms, they did not
impact the larger neoliberal forces that maintain unjust schooling experiences. This has implications for
teacher education, and the author suggests recommendations for schools of education.
Powell, W. W., & Dimaggio, P. J. (Eds.). (1991). The New institutionalism in organizational analysis.
Chicago: The University of Chicago Press.
Introduction
to
the
book
may
be
viewed
at
https://books.google.co.uk/books?hl=en&lr=&id=jbTbAgAAQBAJ&oi=fnd&pg=PR5&dq=The+
New+institutionalisation+in+organizational+analysis&ots=pCifDcKd6L&sig=INXTbJJDN4WE3
XKZZy_tMMWi2Do#v=onepage&q=The%20New%20institutionalisation%20in%20organizatio
nal%20analysis&f=false
Includes the following chapters:
Brint, S., & Karabel, J. (1991). Institutional Origins and Transformations: The Case of American
community Colleges. In W. W. Powell & P. J. Dimaggio (Eds.), The New institutionalisation in
organizational analysis. Chicago: The University of Chicago Press.
Dimaggio, P. J., & Powell, W. W. (1991). Introduction. In W. W. Powell & P. J. Dimaggio (Eds.), The
New institutionalism in organizational analysis (pp. 1-41).
Dimaggio, P. J., & Powell, W. W. (1991). The Iron Cage Revisited: Institutional Isomorphism and
collective Rationality in Organizational Fields, p.63-82. In: W.W. Powell and P.J. Dimaggio
(1991) (Eds). Chicago: The University of Chicago Press. In P. J. Dimaggio & W. W. Powell
(Eds.), The New institutionalism in organizational analysis. Chicago: The University of Chicago
Press.
Jepperson, R. L. (1991). Institutions, Institutional Effects, and Institutionalism In W. W. Powell & P. J.
Dimaggio (Eds.), The New institutionalism in organizational analysis (pp. 143-163). Chicago:
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The University of Chicago Press.
Powell, W. W. (1991). Expanding the Scope of Institutional Analysis. In W. W. Powell & P. J. Dimaggio
(Eds.), The New institutionalism in organizational analysis (pp. 183-203). Chicago: The
University of Chicago Press.
Scott, W. R. (1991). Unpacking Institutional Arguments, p.164-182. In: W.W. Powell and P.J. Dimaggio
(1991) (Eds). . In W. W. Powell & P. J. Dimaggio (Eds.), The New institutionalism in
organizational analysis. Chicago: The University of Chicago Press.
Scott, W. R., & Meyer, J. W. (1991). The Organization of Societal Sectors: Propositions and Early
Evidence In W. W. Powell & P. J. Dimaggio (Eds.), The New institutionalism in organizational
analysis (pp. 108-140). Chicago: The University of Chicago Press.
Zucker, L. G. (1991). The Role of Institutionalization in Cultural Persistence. In W. W. Powell & P. J.
Dimaggio (Eds.), The New institutionalism in organizational analysis (pp. 83-107). Chicago: The
University of Chicago Press.
Rabichund, S., & Steyn, G. M. (2014). The contribution of the integrated quality management
system to whole school development. Mediterranean journal of social sciences, 5(4), 348-358.
Author abstract
The effectiveness of educational reform initiatives depends on the impact of the policy on the whole
school. The Integrated Quality Management System (IQMS - 2005) in South Africa is a performance
management system aimed at improving the quality of education. This article reports on the investigation
done for a doctoral thesis (Rabichund 2011). The study adopted a mixed-method approach within
purposefully selected schools. Its aim was to explain the impact of the integrated quality management
System on Whole School Development in the light of the national policy. The findings reveal educators
views on IQMS and the impact of IQMS on schools. The difficulty with IQMS implementation was that it
did not necessarily translate easily into a plan of action in the schools that led to effective whole school
development. An ongoing challenge therefore exists for South African schools in their search for quality,
in particular in the effective implementation of IQMS for the sake of whole school development.
Rayner, S. (2014). Playing by the rules? The professional values of head teachers tested by the
changing policy context. Management in Education (Sage Publications, Ltd.), 28(2), 38-43.
doi:10.1177/0892020613508972
Author abstract
School leaders face potential conflicts between the demands of national and local education policy and
the values and ethics that brought them into teaching and subsequently into school leadership. This article
asks whether head teachers’ values are changed by the policy context, and looks at incidents in head
teachers’ professional lives that have put their values to the test. It draws on case study work undertaken
with one primary school and two secondary school head teachers in an English urban local authority. The
article concludes that, for all the opportunities and limitations of educational policy, the greatest influence
on the agency of school leaders is the personal history that has shaped their values and given direction to
their moral compass.
Reeves, J., Drew, V., Jenny, R., & Valerie, D. (2012). Relays and relations: tracking a policy
initiative for improving teacher professionalism. Journal of Education Policy 27:6, 711730).
This paper offers a new way of exploring some of the complexities inherent in attempts by policy makers
and others to promote educational change. The focus of this study is on the current drive in education
policy to alter the basis of teacher professionalism through the application of principles of lifelong
learning to teachers’ professional development. Drawing upon data from two studies of the Chartered
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Teacher (CT) initiative in Scotland the paper examines the formation of successive transmission points as
material relays of relations during the process of implementing this policy objective. It explores how three
key discursive elements of a professional standard for accomplished teaching: collaborative action,
critical reflection and enquiry, and teacher leadership, were progressively recontextualised during the
introduction of CT status in schools. The findings indicate some of the conceptual and political struggles
involved at the critical junctures where policy implementation requires the movement of a discourse from
one social context to another. The paper suggests that a discursive analysis of how a centrally mandated
initiative is transmitted can help to promote an understanding of the complexities of this process and
increase critical awareness of the issues at stake for those involved
Reich, G. A. g. v. e., & Bally, D. (2010). Get Smart: Facing High-Stakes Testing Together. Social
Studies, 101(4), 179-184. doi:10.1080/00377990903493838
Author abstract
Using personal narratives and research on teacher “communities of practice,” the authors outline a
proactive response to high-stakes testing policies that places teacher learning at its center. Although
research on the effects of these policies is mixed, the authors are troubled by the ways in which the
policies have been used to strip teachers of their autonomy and the erosion of the value placed on their
professional knowledge. The authors—who have both taught in urban schools where students had to pass
high-stakes social studies tests to graduate—argue that teachers must work together to reclaim their role
as leaders in response to the policies. They provide key questions that social studies teachers can use to
guide an inquiry into the tests themselves and suggest ways to use the knowledge gained to better serve
their students’ learning and raise test scores.
Reichman, R. G., & Artzi, S. (2012). "The Road Not Taken"--Israeli Teachers' Reactions to TopDown Educational Reform. Qualitative Report, 17, 29.
Author abstract
The authors have investigated teachers' reactions towards an imposed reform initiated by the Israeli
Ministry of Education in collaboration with one of two teachers' unions based on the messages and letters
sent by high school teachers to an internet forum during a teachers' strike which took place between
October and December of 2007. This study is the result of collaborative work between a teacher educator
and a veteran teacher studying towards her Master of Education degree in Learning and Instruction. The
research question was: What were the teachers' attitudes regarding the "New Horizon" reform as
conveyed on an internet forum during the strike? The article focuses on the teachers' opposition to the
proposed reform. The authors explore the use of the internet for sustaining this strike while also
discussing the methodological issues related to this type of analysis and relation to collaborative research.
Recommendations are suggested for successful implementation of educational reforms.
Resnick, L. B. (2006). Making Accountability Really Count. Educational Measurement: Issues and
Practice, 25(1), 33-37.
Author abstract
Standards-based education has now reached a stage where it is possible to evaluate its overall
effectiveness. Several earlier papers in the special issue of "Educational Measurement: Issues and
Practice" on "Test Scores and State Accountability" (Volume 24, Number 4) examined specific state
policies and their effects on schools and students. This paper provides a context for understanding state
accountability policies by briefly sketching the history of America's standards movement. It then situates
the findings of the four special issue papers in the context of theories of how state policies exert their
influence, focusing on school capacity building, governmental authority, and educator motivation.
Broader forms of assessment may be needed to meet the goals of the standards effort. Several kinds of

85

evidence that could better ground state decisions in knowledge of the actual functioning of schools and
districts are suggested.
Rhodes, C., & Greenway, C. (2010). Dramatis personae: enactment and performance in primary
school headship. Management in Education, 24(4), 149-153.
Author abstract
This article offers insights into the leadership enactment of primary school heads in terms of the dramatis
personae or ‘masks of the drama’ they perceive themselves to portray during interactions with staff in
their schools. The article draws on the reported identities and performances of ten heads in their day-today leadership of staff and reveals perceptions held about the presence of a dominant performance
supplemented by a wide variety of sub-performances intended to meet particular circumstances. Heads
convey reasons for the performances adopted and report on the real emotional cost involved in the
portrayals they give in daily school life. The study begins to reveal implications for the ongoing study and
practice of leadership, and in particular headship, within contemporary educational settings both in the
United Kingdom and internationally. The article invites reflection upon the preparation and development
of individuals seeking or already cast in this exacting role.
Richmond, K. J. (2005). Professional misrecognition among teachers: the dark side of the moon?
(U218479 Ed.D.), University of London, Institute of Education
Author abstract
Are teachers really conscious of the extent to which their professional thinking is directed? Through this
small-scale study I looked for an answer to this question. My motivation was to understand more about
my own active location within a professional context. This research contributes to wider debates about
what can be metaphorically understood as the dark side of the moon of the collective, occupational
thinking of teachers. It provides an exploration of what lies behind their consciously held views: what
informs teachers' classroom practices and their stated pedagogical beliefs. I build upon a theory that I
have explained as provisional compliance among teachers, a phenomenon identified with the help of
colleagues in earlier I.F.S. pilot work. This focused on teachers' experiences of Ofsted inspections and
their professional responses to being inspected. Here, my colleagues are portrayed as workers for whom
the scope for deep thinking about their roles as primary school teachers is restricted to a limited and
ideological set of possibilities. It is argued that this phenomenon is creating a subtle and real professional
re-orientation in teachers' minds. A clearer understanding of such professional misrecognition at the level
of the individual can provide teachers more widely with an opportunity to counteract the deprofessionalising effect of politically derived, mass thinking in our schools. The research method is
adopted from institutional ethnography for a study located within my own workplace. Data for the
empirical investigation were collected in a loosely structured oblique interview format. The recorded
conversations between colleagues revealed a pattern of professional misrecognition. Such misrecognition
may be understood if teachers are explained as being psychologically defended workers who are
undergoing a fundamental professional re-alignment to prevailing educational ideologies. Crucially, this
research suggests a new means for teachers to exercise greater intellectual freedom by reconciling their
professional identities with ideological imperatives and thinking.
Rinke, C., & Valli, L. (2010). Making Adequate Yearly Progress: Teacher Learning in SchoolBased Accountability Contexts. Teachers College Record, 112(3), 645-684.
Author abstract
his study addresses recent changes in professional development policy, practice, and theory, in which
professional development has increasingly become continual, collaborative, and school based. We
consider both traditional notions of structure and content as well as context in developing a more
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complete understanding of professional development for today's teachers. Purpose: We conducted this
study to understand more fully the delivery of school-based professional development within a highstakes accountability context. We build on the accountability, professional development, and school
context literature and expand the explanatory framework to include teacher experience with, and use of,
school-based professional development in instructional practices. Research Design: We conducted case
studies of professional development in three elementary schools with varying levels of pressure to make
adequate yearly progress. Although these three school sites operated within the same federal, state, and
district policy contexts, the school contexts varied considerably. We focused in particular on professional
development around short constructed responses, a form of paragraph writing required for the state exam.
Conclusions: We argue that school leadership, culture, and resources, as well as the structure and content
of professional development, filter policy initiatives before they ultimately shape teacher learning
experiences. Although high-stakes accountability policies increased the quantity of professional
development, the quality of teacher learning opportunities depended on the context in which it was
delivered.
Roberts, A. (2005). Transposing a culture: reflections on the leadership of a closing school®.
Improving Schools, 8(3), 237-253.
Author abstract
This article explores the leadership of a closing school. It draws on the case of Newley School, a mixed
comprehensive for students aged between 11 and 18 years, and examines the primary leadership activities
undertaken during the 12-month period when the school reopened temporarily as a ‘new’ school. These
activities were driven by the imperative of ensuring the provision of a positive learning environment for
students. The article examines the key factors underpinning the cultural change required to secure this
environment. It moves on to explore the impact of cultural change activities from the viewpoint of some
of the school's main stakeholders – students, parents, teachers and governors. It highlights the importance
of short-term culture building and provides insights into the potential benefits of school federations. The
article concludes with implications for school leaders attempting to manage cultural change.
Robinson, S. (2012). Constructing Teacher Agency in Response to the Constraints of Education
Policy: Adoption and Adaptation. Curriculum Journal, 23(2), 231-245.
Author abstract
Drawing on agency literature, this paper demonstrates how teachers' professional agency emerged when
seemingly conflicting strategies were imposed on them in policy reform. Policy discourse is often linked
to performance and accountability measures, which teachers respond to in a number of ways. Some
education researchers identify tensions caused by such strategies; others warn that if outcomes are defined
by mechanical techniques that are practised and imposed rather than constructed and negotiated then there
is a danger that teachers will be re-shaped as technicians. A number of debates discuss deprofessionalism, the erosion of status and new definitions of the role of the teacher. This ethnographic
study examines how the implementation of policy requirements for writing student reports, stipulated by
two levels of government, emerged through the practices of the teachers in an Australian non-government
school. The analysis of the data is located within the policy in/as practice literature. The evidence
illustrates that, despite the strategies of performance, accountability and control mechanisms in policy
text, the presence of strong collegial relationships enabled the teachers to construct their professional
agency by adaptation and adoption of policy requirements to fit some practices and reshape others.
Rorrer, A. K., Skrla, L., & Scheurich, J. J. (2008). Districts as Institutional Actors in Educational
Reform. Educational Administration Quarterly, 44(3), 307-357.
Author abstract
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Purpose: Intermittent attention to the district as the unit of study has left a void in our understanding of
the complexities associated with the ability of district-level leaders to contribute to successful, systemic
educational reform. In this article, the authors address this void by providing a narrative synthesis of
previous findings, proposing a theory of districts as institutional actors in systemic reform with the goal
being to increase achievement and advance equity, and suggesting areas of future research that extend our
understanding of districts as institutional actors in educational reform and build our knowledge of reform
that improves achievement and advances equity. Proposed Conceptual Argument: The four roles of
districts evident in research to date are (a) providing instructional leadership, (b) reorienting the
organization, (c) establishing policy coherence, and (d) maintaining an equity focus. These four roles,
which are interdependent, variably coupled, and coevolving through a nonlinear process, serve as a
foundation for the authors' proposed framework of districts as institutional actors in improving
achievement and advancing equity. Implications for Research and Practice: The discontinuous and limited
nature of previous research has contributed to the lack of theoretical advancement with regard to a
research-based understanding of district reform and thus to a lack of research-based guidance for district
leaders to follow to create systemically districts that improve achievement and advance educational equity
for all children. The framework presented here contributes toward the resolution of these issues by
developing an intentional, coherent, and integrated framework of districts as institutional actors in reform.
Rose, J., & Rogers, S. (2012). Principles under Pressure: Student Teachers' Perspectives on Final
Teaching Practice in Early Childhood Classrooms. International Journal of Early Years
Education, 20(1), 43-58.
Author abstract
Global concerns about what constitutes an appropriate curriculum and pedagogy for young children
inevitably raises questions for teacher educators and the content of teacher education programmes. These
concerns have been particularly visible in England following recent policy initiatives and the resultant
"academic shovedown" and "high stakes" performativity culture in schools. Against this background, this
article reports on a qualitative study of student teachers' experiences of their final teaching practice,
identifying pressure from a range of sources to deliver a more formalised curriculum than they were
prepared for in their university-based courses. Drawing on Bronfenbrenner among others, we consider the
socio-political and -cultural sources of pressure linked through human agency, and the implications of
these for teacher educators. The study argues that student teachers of young children may be faced with
cognitive and emotional dissonance between the content of university-based training on the one hand,
which promotes a developmentally appropriate, play-based approach in keeping with the Early Years
Foundation Stage (the statutory curricular framework in England), and the reality of pedagogical practice
in early years settings on the other.
Rye Ramberg, M. (2014). Teacher Change in an Era of Neo-Liberal Policies: a neoinstitutional
analysis of teachers perceptions of their professional change. European Educational
Research Journal, 13(3), 9-9. doi:10.2304/eerj.2014.13.3.361
Author abstract
The aim of this article is to explore how neo-institutional theory may be applied as an analytical
framework to investigate the relationships between teachers’ perceptions on their professional change on
the one hand, and the numerous change efforts embedded in recent neo-liberal educational policies in
Norway on the other. Based on biographical interviews with Norwegian teachers, it is argued that the
dynamics of change can be investigated in light of teachers’ institutionalised practices within a certain set
of governing mechanisms including regulative rules, norms and cultural-cognitive beliefs. The findings
suggest that vital, regulative elements in recent neo-liberal policies have managed to penetrate the
teachers’ perceptions of their classroom practices, in a process that is framed by teachers’ pre-existing
normative values and the cultural scripts guiding their practices. This article concludes that the neo-
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institutional analytical framework may serve as a sound approach to investigate and compare how issues
of teacher change are unfolding across European education systems and policies.
Sachs, J. (2001). Teacher professional identity: competing discourses, competing outcomes. Journal
of Education Policy, 16(2), 149-161. doi:10.1080/02680930116819
Author abstract
This paper focuses on issues of the professional identity of teachers in Australia under conditions of
significant change in government policy and educational restructuring. Two discourses, democratic and
managerial professionalism are identified which are shaping the professional identity of teachers.
Democratic professionalism is emerging from the profession itself while managerialist professionalism is
being reinforced by employing authorities through their policies on teacher professional development
with their emphasis on accountability and effectiveness. The second part of the paper examines the types
of professional identity emerging from these discourses. The two identities identified are the
entrepreneurial and the activist identity. While these identities are not fixed, nevertheless at various times
and in various contexts teachers may move between these two professional identities.
Saltrick, S. (2010) Making Sense of Accountability: A Qualitative Exploration of How Eight New York
City High School Principals Negotiate the Complexity of Today's Accountability Landscape.
Ph D dissertation, Columbia University.
Author abstract
Schools and school leaders today contend with a dizzying array of demands, including the need to comply
with high-stakes accountability systems. The ability to make sense of these multiple pressures and guide
the school to craft an appropriate organizational response is an important but little-understood aspect of
school leadership (Firestone & Shipps, 2005; Honig & Hatch, 2004; Spillane, Reiser, & Reimer, 2002;
Spillane et al., 2002). Guided by the theoretical frameworks of sensemaking (Weick, 1995, 2001) and
internal accountability (Carnoy, Elmore, & Siskin, 2003; Elmore, 2002, 2003, 2005) within the context of
educational leadership (Firestone & Riehl, 2005; Fullan, 2001, 2008b; Spillane & Diamond, 2007;
Wagner et al., 2006), I employed a multiple case study methodology (Creswell, 1998; Maxwell, 1996) to
illuminate the ways in which eight current and former New York City high school principals made sense
of and managed the complexity of accountability demands. My qualitative research design encompassed
three rounds of 60-minute interviews with each of the eight participants (or about 24 hours total),
observation data from a principals' network meeting, and numerous policy documents, and a crosscomparison multi-case approach to analyze the resulting data. The study's findings revealed that these
leaders made sense of accountability in three forms--personal, organizational, and external forms--and
that their understandings stemmed in large part from their professional experience and beliefs. These
understandings also shaped their leadership of internal accountability, that is, their school's collective
commitment to meeting accountability demands. Other findings are that school leaders are aided in their
sensemaking by habits of mind, professional relationships, and self-renewal strategies. These findings
expand our understanding of school leadership and add to the theory of sensemaking. This study includes
implications and recommendations for policymakers and practitioners, as well as suggestions for future
research. In particular, the findings here have implications for selecting and developing principals, as they
show the value of broad experience, trusted professional relationships, ongoing professional learning, and
self-renewal in effective school leadership.
Scheid- Cook, T. L. (1992). Organizational Enactments and Conformity to Environmental
Prescriptions. Human Relations. Human Relations, 45(6), 537-554.
Author’s notes
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Organizational researchers have generally defined the environment in terms of various organizational
inputs such as resources, complexity, or organizational interdependence. It is with the development of the
cultural model of organizations that organizational theorists moved beyond systems imagery to examine
organizations as sets of organizing rules. The action-theoretical approach to organizations which is based
on the view that meaning and hence reality is socially constructed.
Organizational form is influenced in large part by the role played by the organization in creating
and maintaining societal meaning.
Organizations are not just rational systems organized around the rational pursuit of organizational
goals. Instead they are systems of shared meanings and must also be analyzed in terms of organizational
culture and symbolism.

Enactment is the process whereby participants create the environment. Enactment processes
logically result in variability of organizational response; organizations construct different environments.
The various strategies of noncompliance do not appear to be the results of rational decisionmaking processes, but is characterized by inconsistent goals, incomplete organizational and
interorganizational linkages, and a general lack of consistent knowledge about rules. In short, bounded
rationality is apparent. It refers to an environment that is perceived, and given organizational members’
imperfect or incomplete knowledge of the environment, different types of information are perceived.
Participant ideologies and values are important in understanding enactments.
Weick also observes the organizational participants with power are in positions to impose their
enactments on others.
On a broader level, the notion of enactment illustrates how a social constructionist approach to
social reality can be pushed beyond the micro level of face to face interactions to the intermediate level of
organizations.
Schraw, G. (2010). No School Left Behind. Educational Psychologist, 45(2), 71-75.
Introduction to special issue
The goal of this special issue of "Educational Psychologist" is to consider the challenges of schooling in
the age of accountability. Four experts were invited to review and evaluate the relationship between
school accountability and school improvement, professional development, assessment, and student
motivation. Each article provides suggestions for improving the effect that high-stakes accountability
associated with No Child Left Behind has on schools and student achievement. A commentary of the
articles is provided by Good, Wiley, and Sabers in which they critique the articles and make four
suggestions for improving the accountability debate in the future. In addition, a conceptual framework is
presented that links standards-based education to assessment, accountability, and school variables such as
improvement, professional development, and motivation.
Scott, C., & Dinham, S. (2002). The beatings will continue until quality improves: using carrots and
sticks in the quest for educational improvement. Teacher Development, 6(1), 15-32.
doi:10.1080/13664530200200154
Author abstract
Education is not alone in becoming the focus of attention and anxiety about the quality of its activities and
outputs, although it is perhaps unique in the degree to which it has been publicly and conspicuously
subject to scrutiny and castigation for its failings. Certainly, public education throughout the Western
world has been under attack and scrutiny for its perceived low standards and the crisis said to characterise
it (although this crisis is, to many, a manufactured one; Berliner & Biddle, 1995). Power (1994) contends
that the tensions and contradictions of high modernity explain the widespread adoption of a model of
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quality assurance based upon the audit, originally a financial phenomenon. The favoured style of auditing,
Style A,has as its characteristics long distance control, usually by external agencies, quantitative
measures, low trust and ex-post control. These important features are linked: for instance, the
involvement of outside bodies of experts in the oversight of activities has facilitated a shift in trust from
operatives, the performers of activities, to auditors, those who police performance. The particular features
of the auditing model adopted come to influence what are seen as acceptable solutions to problems. This
paper discusses some of these solutions to the problems of low quality and the consequences for teacher
practitioners.
Scott, W. R. (1992). From Technology to Environment. In J. W. Meyer & W. R. Scott (Eds.),
Organizational Environments; Ritual and Rationality (pp. 13-21). Newbury Park: Sage Publications.
Scott, W. R., & Meyer, J. W. (1992). The organization of Societal Sectors. In J. W. Meyer & W. R. Scott
(Eds.), Organizational Environments; Ritual and Rationality (pp. 129-155). Newbury Park: Sage
Publications.
Publisher’s review of the book
Meyer and Scott are among the leading proponents of the environmental view of organizational theory,
which sees organizational structures as primarily determined by environment as opposed to technology.
Their view and approach is demonstrated here in a collection of essays, that consider the place of
organizations within a wider institutional structure, paying particular attention to educational systems and
medical services.
Scott, W. R. (2010). Reflections: The past and future of research on institutions and institutional
change. Journal of Change Management, 10(1), 5-21.
Author abstract
The study of institutions has a long history, but recent efforts stress the significance of symbolic elements
in shaping social life. Although institutional processes and structures operate from the most micro
interpersonal level to the most macro transocietal level, most research during the past few decades has
concentrated on higher levels, such as the organization field. Institutional scholarship has been strongly
influenced by structuration theory and, as a consequence, has given increasing attention to processes of
institutional reinforcement and change. Directions of development showing promise include attention to
intermediaries in fields, social movement processes, instituted modes of change, and transnational
institution-building.
Scribner, S. P., & Crow, G. M. (2012). Employing Professional Identities: Case Study of a High
School Principal in a Reform Setting. Leadership & Policy in Schools, 11(3), 243-274.
doi:10.1080/15700763.2012.654885
Author abstract
A problematic trend in the nature of work in educational settings has been the declining emphasis on a
professional orientation to work and a growing emphasis on more technocratic approaches. This
international trend has led to increased attention on skills and competencies and lessened attention to
values, beliefs, motivations, energy, and identities. This article, based on a case study of a high school
leader in a reform setting, identifies the professional identities negotiated by the leader with various
constituencies and how these identities are used to build trust and gain political capital in order to achieve
reform.
Silins, H. C., Mulford, W. R., & Zarins, S. (2002). Organizational Learning and School Change.
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Educational Administration Quarterly, 38(5), 613-642.
Author abstract
This article examines the nature of organizational learning and the leadership practices and processes that
foster organizational learning in Australian high schools. A path model is used to test the relationships
between school-level factors and school outcome measures in terms of students'participation in and
engagement with school. The importance of reconceptualizing schools as learning organizations to
promote successful school change is discussed.
Singh, P. (2014). Performativity and pedagogising knowledge: globalising educational policy
formation, dissemination and enactment. Journal of Education Policy, 1-22.
doi:10.1080/02680939.2014.961968
Author abstract
Critical policy scholars have increasingly turned their attention to: (1) the work of policy actors engaged
in globalised and globalising processes of policy formation, (2) the global flows or movements of
education policies across multifaceted, hybrid networks of public?private agencies, and (3) the complex
politics of global?national policy translation and enactment in local school contexts. Scholars have
emphasised firstly, the economic turn in education reform policies, a shift from a social democratic
education orientation and secondly, policy convergence towards a dominant neoliberal political agenda.
This paper suggests that Bernstein?s concepts of the totally pedagogised society (TPS) and the pedagogic
device, as the ensemble of rules for the production, recontextualisation and evaluation of pedagogic
discourses may add to this corpus of critical policy scholarship. It does this by firstly reviewing the take
up of Bernstein?s concept of the TPS in the critical policy sociology literature, arguing that this
interpretation presents a largely dystopian account of globalising educational policies. In contrast, the
paper argues for and presents an alternative open-ended reading and projection of Bernstein?s concept of
the TPS and pedagogic device for thinking about globalised processes and devices of the pedagogic
communication of knowledge(s).
Singh, P., Heimans, S., & Glasswell, K. (2014). Policy enactment, context and performativity:
ontological politics and researching Australian national partnership policies. Journal of
Education Policy, 29(6), 826-844. doi:http://dx.doi.org/10.1080/02680939.2014.891763
Author abstract
Recently, critical policy scholars have used the concepts of enactment, context and performativity as an
analytic toolkit to illuminate the complex processes of the policy cycle, in particular, the ways in which a
multitude of official education reform policies are taken up, challenged and/or resisted by actors in local,
situation-specific practices. This set of theoretical tools are usually deployed to analyse interview data
collected from a single school or cluster of schools to draw findings or conclusions about the complex
processes of policy enactment. We aim to build on this critical policy studies work by, firstly,
highlighting key aspects of these theoretical/methodological constructs, secondly, exploring the
performative role of research in the materiality of specific contexts and, thirdly, theorising education
policy research in terms of ontological politics. We ground this work in a recent collaborative enquiry
research project undertaken in Queensland, Australia. This research project emerged in the Australian
policy context of National Partnership Agreement policies which were designed to reform public or
government-funded schools servicing low socio-economic communities, in order to improve student
learning outcomes, specifically in literacy and numeracy as measured by high-stakes national testing.
Smith, J. M., & Kovacs, P. E. (2011). The Impact of Standards-Based Reform on Teachers: The
Case of "No Child Left Behind". Teachers and Teaching: theory and practice, 17(2), 201-225.
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Author abstract
Standards-based reform is a trend affecting the educational systems of nations around the world, driven
by desires to create educational systems suited to increasing economic productivity. In the USA, The No
Child Left Behind (NCLB) Act of 2001 includes goals of reducing achievement gaps and getting "highly
qualified" teachers in all classrooms. Critics warned the legislation could exacerbate achievement gaps
and actually drive quality teachers out of the field. To assess these arguments, we surveyed all K-8
teachers in one school district, using both standardized items and an open-ended question. Survey
responses indicate that instructional time and professional development opportunities in non-tested areas
are being reduced and that future teacher retention and recruitment may be problematic for this district.
Open-ended responses reveal numerous sources of dissatisfaction and stress for teachers, allowing us to
make connections between NCLB's outcomes and teacher dissatisfaction. Importantly, these effects and
relationships are not limited to high-minority or low-income schools, but exist in all schools in this
district. Such findings suggest unintended consequences for the legislation as well as failure to achieve its
stated goals.
Smith, T. M., & Rowley, K. J. (2005). Enhancing Commitment or Tightening Control: The
Function of Teacher Professional Development in an Era of Accountability (Vol. 19, pp.
126-154).
Author abstract
During the past decade or so, popular rhetoric has shifted away from site-based management and
participatory governance as the centerpiece of school reform strategies as accountability and standardsbased reform have become the reform mantra of policy makers at all levels of government Critics of
accountability-based reforms have suggested that teacher commitment is likely to be the main casualty of
these control-based reform strategies. Annual polls of teachers, however; tend to show they generally
support key aspects of standards-based reform. Thus, the impact of the apparent shift away from a
commitment strategy of school organization toward a control strategy on teachers ` commitment to the
profession remains unclear Our analysis using the nationally representative Schools and Staffing Survey
suggests that schools organized with a stronger commitment strategy may have better success in
achieving their reform goals because of increased teacher participation in content-related professional
development and greater stability in its teaching staff.
Spillane, J. P. (2012). The More Things Change, the More Things Stay the Same? Education and
urban society, 44(2), 123-127.
Author abstract
Introduction to special issue. The articles included in this volume of "Education and Urban Society"
inform the special issue theme that poses the question "Are We There Yet?" An examination of
educational equity in the era of school reform and accountability. Despite two decades of dramatic shifts
in educational reform and policy among states and local school districts pre- and post-No Child Left
Behind (NCLB), people see that the more things have changed, the more things seem to have stayed the
same. The very rich accounts from teachers in urban schools settings with low to average achievement
illustrates that pedagogical practices have remained very much the same at the level of the classroom.
Content may have changed in classrooms but teacher practice has not necessarily evolved. A consistent
concern embedded within all studies is whether the problem with changing teacher and principal practice
is about beliefs or about knowledge, and what is the relationship between the two? The author contends
that if teachers or principals could imagine alternatives to their current practice, then they might be able to
challenge their preexisting expectations.
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Spillane, J. P., Diamond, J. B., Burch, P., Hallett, T., Jita, L., & Zoltners, J. (2002). Managing in the
Middle: School Leaders and the Enactment of Accountability Policy. Educational Policy,
16(5), 731-762.
Author abstract
This article investigates how mid-level managers make sense of and mediate district accountability
policy. Arguing that teachers’evolving perceptions and understanding of accountability policies are likely
to be mediated by school leaders, the authors explore how school managers enact their policy
environments, focusing chiefly on the ways in which they construct district accountability policies.
Adopting a cognitive or interpretive frame on implementation, the authors illuminate how school leaders’
sense-making is situated in their professional biographies, building histories, and roles as intermediaries
between the district office and classroom teachers.
Srikantaiah, D. (2009). How State and Federal Accountability Policies Have Influenced Curriculum
and Instruction in Three States: Common Findings from Rhode Island, Illinois, and
Washington. Center on Education Policy.
Author abstract
This report takes an in-depth look at how classroom practices in Rhode Island, Illinois, and Washington
State have been influenced by state accountability policies and the No Child Left Behind Act (NCLB). It
examines how teachers and administrators have responded to increased accountability and pressure to
meet state standards. Drawing from case studies of 18 schools in the three states, Center on Education
Policy highlights the national implications for how accountability is impacting curriculum and instruction
and provides recommendations to help mitigate some of the harmful effects of standards-based
accountability systems.
Starr, K. (2011). Principals and the Politics of Resistance to Change. Educational Management
Administration & Leadership, 39(6), 646-660. doi:10.1177/1741143211416390
Author abstract
Governments hold principals accountable for leading and managing significant change for school
improvement, primarily demonstrated through enhanced student test results. Research evidence suggests,
however, that schools are slow to change, that many individuals are resistant to major change and that
school reforms are often cursory or short lived. The stakes for principals to produce measurable
improvements are rising, as are disincentives for failure. This article discusses the experiences of
Australian principals overseeing major change in the context of rapid structural and policy reform. It
focuses specifically on the micro-politics of resistance, through an exploration of principals’ experiences
and perceptions about leading major change. The article closes with suggestions for future research and
leadership practice.
Stillman, J. (2011). Teacher Learning in an Era of High-Stakes Accountability: Productive Tension
and Critical Professional Practice. Teachers College Record, 113(1), 133-180.
Author abstract
Background/Context: With the installation of No Child Left Behind, teachers, particularly those who
serve marginalized students, have increasingly been told what and how to teach. Previous research
demonstrates that teachers can act as mediators between policy and practice, even within coercive
environments such as those generated by high-stakes accountability systems. Yet we know little about
how teachers who have been specially prepared to serve marginalized populations respond to
accountability demands within tightly controlled contexts, such as those commonly found in
"underperforming" schools. Purpose/Objective/Research Question/Focus of Study: This study draws on
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social learning and activity theories to examine the specific factors that support equity-minded teachers to
navigate accountability-driven language arts reforms, the specific barriers that might hinder teachers from
serving marginalized students--particularly English Learners--in an era of accountability, and how
particular contextual factors mediate teachers' responses to accountability pressures. Setting: The study
was conducted in three different "underperforming" schools in California, predominately comprised of
Spanish-speaking English Learners. Population/Participants/Subjects: Three highly qualified, upperelementary teachers, who earned their bilingual (Spanish/English) teaching credentials and Master's
degrees from three different equity-focused teacher preparation programs. Research Design: The research
design is qualitative case study. Data collection and Analysis: Data collection took place between
September 2003 and December 2004 and consisted of teacher interviews, classroom observations,
principal interviews, and focus group interviews. Using the constant comparative method, data analysis
was ongoing. Findings/Results: Initial coding identified patterns in teachers' technical, normative, and
political responses to accountability-related pressures in the area of language arts. Further analyses
illuminated variations in teachers' responses and emphasized how contextual factors, especially that of
local leadership, mediated teacher learning and agency in the context of school change. Specifically,
when principals provided teachers with opportunities to grapple with reforms they found objectionable
and to apply innovations to their classroom practice, a "productive tension" led the teachers towards
important professional learning and instructional improvement. Conclusions/Recommendations: Findings
underscore the importance of balanced leadership in an era of high- stakes accountability, particularly as
it relates to teacher professionalism, learning, and agency.
Stillman, J., & Anderson, L. (2011). To Follow, Reject, or Flip the Script: Managing Instructional
Tension in an Era of High-Stakes Accountability. Language Arts, 89(1), 22-37.
Author abstract
Considerable research indicates that high-stakes accountability policies have the capacity to influence
language arts instruction, particularly in urban, high-needs schools where pressure to increase test scores
tends to be most acute. This article utilizes Cultural Historical Activity Theory to critically examine the
constraints and affordances of situating student teaching in such settings and explores how teacher
educators might re-mediate preservice teachers' learning about literacy instruction accordingly.
Specifically, the article examines in depth one student teacher's account of her own attempts to
supplement a mandated reading program in an urban second-grade classroom and then reimagines how
her practice might have looked had she been supported explicitly to manage tensions between
accountability demands and robust literacy goals. The manuscript concludes with a discussion of the
implications for teacher education practice in today's policy context.
Stitzlein, S. M., & Quinn, S. (2012). What Can We Learn from Teacher Dissent Online?
Educational Forum, 76(2), 190-200.
Author abstract
Given the prevailing spirit of teacher frustration regarding current educational policy, the authors perused
frequently visited teacher blogs and discussion boards in the summer of 2009 to determine whether
teachers are effectively using them to express professionally informed political dissent regarding
educational policy. While many teachers are frustrated with educational policies, they are not particularly
adept at voicing their dissent against such policies. Many downplay their professional knowledge, avoid
overtly political postings, and feel isolated from others who share their views.
Stoll, L. (2013). Systemwide Reform under Pressure: A Global Perspective on Learning and
Change. Journal of Educational Administration, 51(4), 564-570.
Author abstract
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Purpose: The purpose of this paper is to present the author's commentary on the special issue of "Journal
of Educational Administration" entitled "Systemwide Reform: Examining Districts under Pressure".
Design/methodology/approach: In framing her reflections, the author has looked across the five articles in
the special issue, pulling out a number of themes from the perspective of her interest in capacity for
learning. This interest stems from involvement over many years in research and development in school
improvement and its leadership, and the conclusion that real and meaningful educational change requires
much more than superficial tinkering with structures and practices in schools and districts. Findings: The
author's comments draw heavily from her own context, England where, it could be argued, an educational
policy "experiment" is taking place but she also refers to other countries' approaches and experiences.
Originality/value: The author's own work is underpinned by social and organizational learning theories,
and so she welcomes the diversity of theoretical and methodological perspectives taken by the authors in
this special issue in helping to view the special issue topic from different angles.
Stoll, L., & Myers, K. (2002). No quick fixes : perspectives on schools in difficulty. London: Falmer.
Publisher review
The challenge of school improvement for failing schools is a complex and much debated issue. This text
attempts to help those working in, or working with, failing schools and aims to contradict the notion that
there are no quick fixes for schools in difficulty. The issue of failing schools is looked at from a number
of viewpoints. Section one contains policy perspectives; section two contains three schools' perspectives;
section three contains chapters written by three external facilitators; section four addresses the issues from
three prominent school effectiveness researchers; and section five gives international perspectives from
the co-ordinator of the OECD Combating School Failure initiative.
Stone-Johnson, C. (2014). Parallel professionalism in an era of standardisation. Teachers &
Teaching, 20(1), 74-91. doi:10.1080/13540602.2013.848514
Author abstract
Today’s American educational context is characterised by increasing standardisation coupled with
heightened accountability. While some view standardisation as a lever for equity, many view it as
problematic for the work of teachers. Efforts to improve student achievement by focusing on the activities
of teachers have resulted in an over-riding sense that teachers have lost control over their work and that
teachers’ professional identities are being worn away by the changes asked of them. Research has
demonstrated the ways in which understandings of teachers’ professionalism have changed over time.
Here, I argue that not only have views of professionalism changed over time, but that different teachers or
here different groups of teachers, experience and understand professionalism differently. In this article, I
first look at teachers’ professionalism across two decades using data from a large national database and
then focus on how different generations of teachers experience professionalism in a context of
standardisation in multiple ways based on qualitative interviews. The findings show that unlike veteran
teachers from the Boomer generation (born 1943–1960) who started their careers as idealists but have
become increasingly bitter about changes being asked of them, many Generation X (born 1961–1981)
teachers are able to accommodate the changes asked of them in a more neutral fashion. While these
teachers do not particularly like all aspects of standardisation, they feel that it is just part of the work they
do, not who they are. This flexibility is not a function of diminished professionalism but rather a
generational difference, as teachers from Generation X tend to be more flexible, less rule-bound than
those from the Boomer generation whose missioniswho they are. The data presented demonstrate the need
to understand professionalism in a new light. Some teachers feel more control in this era of
standardisation, and some feel less. Rather than viewing professionalism as a singular phenomenon that
everyone experiences in the same way, it is increasingly important to view it as a complex phenomenon
that can be experienced in unique ways at the same time by disparate groups of teachers. In this sense,
professionalism can morph from more than ‘old’ or ‘new’ to complex, or what I term in this articleparallel
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professionalism.
Storey, A. (2007). Cultural Shifts in Teaching: New Workforce, New Professionalism? Curriculum
Journal, 18(3), 253-270.
Author abstract
The last two decades have been witness to the introduction of a series of interlocking government-led
initiatives ostensibly designed to establish and raise performance standards in teaching and learning.
These include target-setting, assessments, appraisals, performance management systems and performance
thresholds. Such measures have often been characterized as part of the "modernization" of the profession.
This plethora of initiatives has been met with a severe critique from many educationalists. Much
education research literature has vigorously critiqued the erosion of creativity and professionalism in
favour of a regime of "managerialism" and "performativity". However, a number of recent changes to the
composition and nature of the workforce, with attendant shifts in their expectations and experiences, may
now be presenting a challenge to that critique. Growing numbers of mid-career new entrants to the
teacher workforce with prior experience of targets, objectives and routine assessment, may trigger and
result in a greater receptivity to the modernizing apparatus. Together with workforce remodelling, there
may now be signs of some significant shifts in the teacher workforce and their receptivity to changes of
this kind. This article draws on a study of a proxy sample of this new workforce and assesses their
meaning systems and expectations. It finds evidence of their willingness to engage both with the language
and the methods of performance and an ease with the characteristic features of the "new professionalism".
The influence and example of this segment of the new workforce may result in the standard critique
appearing less relevant to the concerns of practising teachers than it once was.
Storey, A. (2009). How Fares the "New Professionalism" in Schools? Findings from the "State of
the Nation" Project. Curriculum Journal, 20(2), 121-138.
Author abstract
In a series of policy documents over the past decade, the idea of a "New Professionalism" for teachers has
been constructed. It encompasses three core components: a national framework of professional standards;
performance management; and continuing professional development (CPD). The planned interplay of
these components into a coherent whole has been at the heart of a reframing of the teacher's role. While
much has been said about the vision in both positive and negative terms, few studies have provided
empirical insight into the implementation and experience of this policy. Drawing upon the findings of a
TDA-funded nationwide (England) research project, the extent to which these ideas and policies have
been adopted in practice, and what implications these actual behaviours carry for the debate about "New
Professionalism", are assessed. A key finding was that while the framework of professional standards and
the structures of performance management processes were essentially in place, the third plinth of the New
Professionalism, CPD, remains mainly as a bolt-on, pragmatically allocated and inconsistently accessed
in schools. As such, it is unable to bear the weight of what is required of it, and claimed for it. The
widespread failure to tackle the strategic dimension that links performance management to CPD, to
engage in criterion-based evaluation of training or to identify appropriate development opportunities in
schools, have all tended to obstruct the road to "New Professionalism".
Strain, M. (2009). Some Ethical and Cultural Implications of the Leadership `Turn' in Education.
On the Distinction between Performance and Performativity. Educational Management
Administration & Leadership, 37(1), 67-84. doi:http://dx.doi.org/10.1177/1741143208099332
Author abstract
Leadership, currently prescribed as a key requirement for effective school organization and management,
is examined here as a rhetorical or discursive device, as a `turn', in the sense used in literary and
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sociological discussion of the linguistic turn. In the educational sphere, a tacit separation of leadership
from issues of governance and management is becoming apparent. This move may be significantly related
to an aestheticization of learning, and what is said to be increasingly the performative nature of its
application in educational institutions in England. Leadership is inherently relational, but institutes and
sustains unequal power relations. The paper argues that a significant distinction should be understood
between performance and performativity, analogous to `event' and `possibility', which affords unrealized
ethical and emancipatory opportunities for educational practice.
Sugrue, C. (2009). Performativity and Professionalism: Irish Primary Principals' Experience of
Building Leadership Capacity. European Educational Research Journal, 8(3), 372-386.
Author abstract
The evidence presented in this article regarding policy reforms in the Irish context may suggest that, until
now at least, professionalism prevails over performativity when viewed from the perspectives of primary
principals. Nevertheless, the article argues that the prevalence of professionalism may indeed be short
lived and principals themselves may be complicit in hastening a more performative-driven culture within
school communities as they compete for a share of systemic power and in the process increase
professional distance between themselves and their teaching colleagues while promulgating a rhetoric of
collegiality and shared leadership.
Sun, M. Exploring How School Intra-Organizational Mechanisms Mediate the Effects of External
Interventions on Improving Teaching and Learning. Ph.D. dissertation, University of Michigan.
Author abstract
This dissertation collects three independent but interrelated studies exploring how school intraorganizational mechanism may mediate the impact of external interventions on improving teaching and
learning. This first study examines how high-quality professional development (PD) can promote the
diffusion of effective teaching strategies among teachers through collaboration. Drawing on sociometric
data from a larger experimental evaluation study, this study shows that teachers' participation in
professional development is associated with providing more help to colleagues on instructional matters.
Moreover, the influence of professional development on teachers' instructional practice in writing spreads
through this network of helping interactions in ways that augment the direct effect of participating in
professional development on their practice. These findings suggest that in addition to direct effects of
professional development, there can be spillover effects of professional development through collegial
interactions. Evidence presented in this study will potentially help policymakers develop high-quality PD
programs and distribute PD participants within schools to promote all teachers' performance. The second
study investigates the role of formal and informal leaders in supporting the diffusion of external reforms
within schools. In the context of implementing reading policies as part of the No Child Left Behind
(NCLB) 2001 legislation, this study aims to examine a) how formal and informal leaders promote
instructional changes through professional interactions with teachers; and b) which types of instructional
practices are most responsive to which types of leaders. I analyze longitudinal data concerning both
professional interactions about teaching reading and instructional practices of teachers and leaders in nine
K-8 schools in a single state. I find that formal leaders convey normative influence on general teaching
practices such as setting standards, selecting materials, and assessing students, while informal leaders
convey normative influence on specific pedagogical practices of teaching basic reading skills. Findings
contribute to the theoretical and methodological development of both distributed leadership and policy
implementation within schools. Moreover, this study suggests the importance and several strategies for
developing a strong instructional leadership team that recognizes the complementary influences of formal
and informal leaders. The purpose of the third paper is to investigate the potential of using multilevel item
response theory to estimate the depth of teacher interactions under the ego-centric framework, defined as
the propensity of endorsing collaborative relations with regard to mathematics instruction. Using
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empirical data from a larger study of Middle School Mathematics and the Institutional Setting of
Teaching, beyond estimating item rareness parameters (fixed effects) and the depth of interaction for each
tie (random effects), this study also develops methods to gauge item goodness-of-fit and information
function to examine the quality of social network survey instruments under a multilevel framework.
Finally, this study demonstrates the possibility to incorporate predictors in the measurement model to
investigate Differential Item Functioning (DIF) and explanatory research questions. The methodological
development in this paper significantly contributed to the growing popularity of using network studies to
inform educational policy and practices by providing a psychometrically sound measure of teacher
interaction on professional matters.
Sunley, R., & Locke, R. (2010). Exploring UK secondary teachers' professional values: an overview
of
the
literature
since
2000.
Educational
Research,
52(4),
409-425.
doi:http://dx.doi.org/10.1080/00131881.2010.524751
Author abstract
Background: Professional commitment from teachers requires more than contractual compliance as
personal and professional values are integral to teaching practice. Secondary school teachers are expected
to act as role models and demonstrate positive attributes and attitudes in an evolving educational context.
Little is known about how they understand or interpret their own values, or realise the shared values that
lie at the heart of a school community. Purpose: The purpose of this review is to summarise the literature
relating to values that teachers hold. The review is concerned with theoretical and empirical studies in
which such values are considered, and also any tensions identified between the personal values of
teachers and organisational values of the schools reflected in professional practice. This scoping exercise
is part of two-year funded empirical research carried out by the authors in five secondary schools in
England, using data from individuals, groups and schools on the personal values of teachers and head
teachers. This research explored whether these values are congruent with the organisational values
schools seek to establish. Design and methods: An extensive literature review was undertaken relating to
the values held by secondary school professionals. The search was restricted to more recent works (i.e.
the year 2000 onwards), and was mainly UK and secondary education focused. The search was conducted
using the educational database, Education Indexes on Dialog, and the Electronic Journal Service which is
a database covering wider disciplines. To reach harder-to-find research reports, additional strategies were
adopted including hand searching of key journals and reference to existing publication lists. The review
generated over 1000 published references that were then screened to determine whether publications were
based on empirical research conducted in schools, and/or helped a deeper theoretical understanding about
the meaning of values. Conclusion: The review highlights the integral part values continue to play in
education. This article presents a framework of understanding derived from the literary contexts in which
values are discussed. There is little empirical data to support current understanding about the values that
secondary teachers hold, and how these fit with the organisational values of the schools in which they
work. Studies in the context of values and professionalism stress the need for dialogue and reflection so
that 'implicit' values that teachers hold become explicit, and refined through practice.
Sutherland, M. J. (2013). Building educational bridges: the importance of interconnections in
contemporary education research, policy and practice. (U604322 Ph.D.), University of
Glasgow (United Kingdom),
Author abstract
The arguments presented in this thesis extend the existing discourse in the field of educational research.
With support from empirical evidence and conceptual argument I will contend that the role of the teacher,
and teacher beliefs, are central to changing practice and that a fine-grained understanding of teachers¿
attitudes is crucial if we are to bridge the disjunction between research, policy and practice. The papers
presented in this submission make a significant contribution to our understanding of the complex nature
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of learning and teaching. &nbsp; Empirical research to date has tended to be carried out in discrete
disciplines within education such as psychology, sociology or early years. In contrast the portfolio of
work presented here extends this knowledge by innovatively synthesising different fields of research and
knowledge and challenges traditional practices where evidence was often restricted within a distinct field
of study. There are increasingly nuanced debates in the academic literature about inter-connectedness and
the research/policy/practice nexus. The work presented here is located within this nexus. This portfolio of
publications brings together work I have completed in the field since 2000. The publications are empirical
and conceptual and progress knowledge related to teacher beliefs, classroom organisation, curriculum,
early years and gifted and talented education. This submission provides a unique contribution to
understanding the complex processes of learning and teaching by means of synthesising existing evidence
and generating new evidence that not only contributes to the discourse but crucially is disseminated in a
way that is accessible and practical in nature. The central claim underlying the work in this research
portfolio is that providing for children can best be understood as resulting from three connected
perspectives: 1. The complex interactions between teachers¿ universal understandings about learning,
teaching and ability; 2. The synthesis of previously discrete fields of research; 3. The policy context
teachers find themselves working in and practical application in the classroom. &nbsp; This submission
includes four jointly authored and four single authored peer-reviewed published papers together with two
systematic reviews of literature. A range of work will be presented as evidence of knowledge exchange
outputs emanating from the empirical and conceptual work. The submission will be organised under three
key themes, each of which contributes to the intellectual development of knowledge and understanding
about learning and teaching. Theme 1: Teachers, Learning and Learners &nbsp;The three papers
presented in this theme directly address the teachers¿ role and interrogate through: a literature review; the
development of a model and an empirical study; how teachers might understand their role within the
process. The first paper (1) reports the findings of a systematic review of literature about motivation to
learn. Paper two (2) reports on a two-dimensional model for motivation. Paper (3) presents findings from
a study carried out with teachers undertaking postgraduate qualifications in Special Educational Needs.
Synthesising the findings from these papers contributes to discourse in the field by generating overarching
patterns that relate to learners and effective learning regardless of their age. Theme 2: Classroom
Organisation &nbsp;The four papers in this theme focus on curriculum and the mediation of the
curriculum for learners. They demonstrate how the research undertaken reveals similar concerns within
the field of gifted education and education generally, thus strengthening the thesis that greater synthesis of
discrete fields of research is required. Paper four (4) critiques the current curricular framework being
implemented in Scottish schools in relation to pupils who demonstrate high ability. Paper five (5)
examines findings from a pilot study in one Education Authority in Scotland. Papers six (6) and seven (7)
present findings from a study that exam ned classroom organisation from the perspectives of both
teachers and pupils. Evidence is presented through knowledge exchange outputs in the form of a national
staff development pack. Intellectually the papers contribute to the theoretical debates that exist around the
organisation of pupils for learning and teaching. The findings corroborate the thesis that no one approach
will meet the needs of all pupils. Theme 3: High ability Each of the three papers in this theme provides a
unique contribution to the contentious debate around the most appropriate way to educate gifted and
talented learners. The field is dominated by arguments for the need for specialised education for this
cohort. The papers in this submission challenge this position arguing for the benefits of a more inclusive
approach. Paper eight (8) is a literature review of interventions aimed at improving the educational
achievement of gifted and talented pupils. Paper nine (9) explores parents¿ views about high ability.
Paper ten (10) presents initial findings from a study of staff working in one Education Authority in
Scotland. Further evidence will be presented indicating how my empirical and conceptual work translates
into accessible books and reports for use by teachers, students and Education Authorities, thus
demonstrating impact ¿on the ground¿ and extending my work to include both an academic and
practitioner audience. Conceptually the work submitted in this section evidences the central thesis that it
is the implementation of a variety of methodological and pedagogical approaches by a knowledgeable
educator that will best support gifted and talented learners. Conclusion &nbsp;It is important that the
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individuality, personal knowledge, beliefs and understanding teachers bring to the learning and teaching
processes are explored, challenged and enhanced from a theoretical and methodological base. The
syntheses of findings that are presented in this portfolio provide a critical and fine-grained understanding
of teaching and learning across rarely connected disparate and discrete elements within education. It is
this critical interrogation of existing practice that offers a unique contribution to the field. Explicitly such
insights have yet to pass down into educational practice to produce more critically informed forms of
educational praxis. The work presented in this submission offers a distinctive empirical and conceptual
base from which to move forward.
Sutton, M., & Levinson, B. A. (2001). Policy as Practice: Toward a Comparative Sociocultural
Analysis of Educational Policy. Sociocultural Studies in Educational Policy Formation and
Appropriation: Ablex Publishing, an Imprint of Greenwood Publishing Group, , 88 Post
Road West, Westport
Author abstract
Over the past 20 years, approaches to educational policy analysis have opened up to qualitative research
methods and to sociocultural perspectives on schooling. This volume is a collection of studies that view
educational policy from a variety of angles and at different levels of social life. It consists of 12 chapters:
(1) "Are Pedagogical Ideals Embraced or Imposed? The Case of Reading Instruction in the Republic of
Guinea" (Kathryn M. Anderson-Levitt and Ntal-I'Mbirwa Alimasi); (2) "Linking Research to Educational
Policy and Practice: What Kind of Relationships in How (De)Centralized a Context?" (Donald K. Adams,
Mark B. Ginsburg, Thomas Clayton, Martha E. Mantilla, Judy Sylvester, and Yidan Wang); (3) "Policy
Research as Ethnographic Refusal: The Case of Women's Literacy in Nepal" (Margaret Sutton); (4)
"Multicultural Curriculum and Academic Performance: African American Women Leaders Negotiating
Urban School Accountability Policies" (Khaula Murtadha-Watts); (5) "Teachers' Perceptions of Their
Participation in Policy Choices: The Bottom-Up Approach of the Nueva Escuela Unitaria in Guatemala"
(Martha E. Mantilla); (6) "When Politics Becomes Pedagogy: Oppositional Discourse as Policy in
Mexican Teachers' Struggles for Union Democracy" (Susan Street); (7) "Beyond Educational Policy:
Bilingual Teachers and the Social Construction of Teaching 'Science' for Understanding" (Pamela Anne
Quiroz); (8) "Health Education Policies and Poor Women in Brazil: Identifying Myths That Undermine
Empowerment" (Isabela Cabral Felix de Sousa); (9) "The Impact of Life Histories on Local Policy: New
Immigrant Education in the Rural Midwest" (Sandra L. Cade); (10) "'That School Gotta Recognize Our
Policy!': The Appropriation of Educational Policy in an Australian Aboriginal Community" (R. G.
Schwab); (11) "'We Are Mountain': Appalachian Educators' Responses to the Challenge of Systemic
Reform" (Maureen Porter); and (12) "Myth Making and Moral Order in a Debate on Mathematics
Education Policy" (Lisa Rosen). (RT
Tan, C. (2008). Globalisation, the Singapore State and Educational Reforms: Towards
Performativity. Education, Knowledge & Economy: A Journal for Education and Social
Enterprise, 2(2), 111-120.
Author abstract
In response to the challenges of globalisation, the Singapore government has introduced an array of neoliberal educational strategies to promote two goals: (a) greater diversity and choice in the educational
landscape; and (b) greater autonomy and innovation at the school level. This article argues that the
Singapore government uses the tactic of performativity as a means of state control even as it implements
an education policy of decentralisation. Accompanying the strategies to deregulate the education system
are processes of reregulation introduced by the government to monitor and influence the thinking and
behaviour of key educational stakeholders. What makes the case of Singapore interesting in the
international literature is that it illustrates the tactical changes made by a small and "vulnerable" state in
Asia in an era of globalisation and convergence of educational reforms.
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Taylor, P. H. (2004). The primary school as an institution: Analysis and implications. Education 313, 32(1), 61-67. doi:10.1080/03004270485200111
Author abstract
The aim of this paper is to offer a view of the primary school as an institution with structural properties
comparable to institutions in general. Five studies will provide the basis from which such a view is
developed, those by Sorokin, (1938), Perrow, (1965), Schon (1970), Taylor, et al (1974) and Collins and
Porras, (1998). The common thread running through these studies focuses on three properties — core
purpose, technology and task or social group — necessary to the effective functioning of an institution
which are incidentally the multiple and overlapping, contexts of teaching.
Taylor, W. P. (2008). Re-mapping power in educational micropolitics. Critical Studies in Education,
49(2), 127-142.
Author abstract
This article examines power as a concept that operates covertly and panoptically in schools. The goal in
discussing stealth forms of power is to discuss methodological opportunities that result when formalizing
power other than as a binary of authority-influence. The article offers four methodological axioms for
consideration when researching stealth forms of power in schools. It concludes by arguing that
micropolitical researchers should, at the very least, address units-of-analysis that describe how
organizational structures are reproduced. More importantly, it argues that micropolitical researchers
should identify units-of-analysis that explain how organizational interests are fabricated, or what other
scholars have described as a process of libidinal production. It is here that four methodological axioms are
discussed when mapping desire in education
Teleshaliyev, N. (2013). "Leave Me Alone-Simply Let Me Teach". European Education, 45(2), 5174. doi:10.2753/EUE1056-4934450203
Author abstract
This article examines how, in the context of the increasing deprofessionalization of the teaching
professional both nationally and internationally, teachers have attempted to reshape the notion of
"professionalism" in a post-Soviet Kyrgyzstan, where teachers function within a top-down, bureaucratic
education system. The article employs Evans's (2008) concept of "professionality orientation" to explore
teacher professionalism as it is really practiced by teachers, focusing on teachers in four schools, whose
professional practice is indicative of teacher professionalism across Kyrgyzstan. The article reveals that
teachers in Kyrgyzstan face a demand for professionalism of a dual nature: one inherited from the legacy
of Soviet ideology, the other, the Western managerialism championed by international donors. Both
"demanded professionalisms" limit teachers' participation in shaping their work. The article concludes
with the argument that professional leadership by teachers and teacher-led reform, or "enacted
professionalism," is what is necessary to effectively address falling education standards, deteriorating
learning outcomes, and worsening working conditions for teachers in Kyrgyzstan.
Terhard, E. (2013). Teacher resistance against school reform: reflecting an inconvenient truth.
School Leadership & Management, 33(5), 15. doi:10.1080/13632434.2013.793494
Author abstract
In this article, the contexts, forms and consequences of teacher resistance against school reforms based on
quality assurance policies are discussed. The problems are demonstrated by recurring on research devoted
to the acceptance and/or resistance of (German) teachers against standards-based accountability
policies.These results demonstrate that the majority in the teacher force ignores, misinterprets or misuses
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the feedback information from standards-based performance tests aiming at a data-driven development of
classroom teaching. Only a small part shows an adequate usage of feedback information, especially those
schools that already have developed a culture of internal evaluation. In general, the success or failure of
educational innovations is difficult to estimate, because it
is a matter of interpretation and post hoc reconstruction.
Terry, K. (2010). We Just Can't Seem to Do What NCLB Expects Us to Do: The Case of an Urban
District Focused on NCLB Compliance. Journal of Cases in Educational Leadership, 13(1),
8-22. doi:10.1177/1555458910366026
Author abstract
This case is situated in a Midwestern urban school district, exploring problems faced by its superintendent
and administrators as they work to implement the federal No Child Left Behind Act (NCLB). Developed
from a study examining the response of P-12 districts to legislative policy mandates, the case presents
problems and challenges experienced by a district as it employs bureaucratic strategies to achieve NCLBmandated outcomes. Emergent issues posed by the case study afford graduate students and educators an
opportunity to use discussion questions and exercises to analyze how a P-12 district may build capacity,
enabling a more effective response to educational reform mandates and student needs.
Thomas, M. K. & Wan-Lin, Y. (2013). Neoliberalism, globalization, and creative educational
destruction in Taiwan. Educational Technology Research & Development, 61(1), 107-129.
doi:10.1007/s11423-012-9277-y
Author abstract
In this article, the authors argue that educational technology is chiefly and increasingly being used as a
tool for the privatization of education and the commodification of people by way of top down evaluative
structures put in place by governments in collusion with neoliberal interests. This analysis began as a
study that sought to illuminate the reasons why teachers in Taiwanese technical colleges have been
reluctant to integrate educational technologies for actual instruction. However, what the authors actually
found was that teachers in Taiwan are experiencing a forced obsession with top down evaluations and
these evaluations are locking teachers in what may be called an amplifying causal loop. By looking up the
proverbial food chain of the top-down evaluations, the authors found sociopolitical and economic forces
at work that were less Taiwanese and more global in scope and character and less about teachers and
classrooms and more about the rise of educational administration for neoliberal advancement. This article
argues that a collusion between neoliberal interests, an obsession with evaluation, and the uninterrogated
implementation of educational technologies are giving rise to processes that are wreaking havoc on the
Taiwanese education system and similar processes are at work throughout the world.
Thompson, C. A., & Wolstencroft, P. (2014). ‘Give ‘em the old razzle dazzle’ – surviving the lesson
observation process in further education. Research in Post-Compulsory Education, 19(3),
261-275. doi:10.1080/13596748.2014.920565
Author abstract
This paper examines the key role that graded lesson observations have within the measurement of quality
in the post-compulsory education sector. Using semi-structured interviews, it looks at their impact on
participants and also their execution in light of their stated purpose to ‘improve teaching and learning’.
The sample selected included teachers, quality managers and initial teacher educators and covers a
geographical spread from the north Midlands to London. The findings suggest that the lessons observed
bore scant resemblance to the day-to-day teaching of participants. Instead teachers talked of the need to
‘put on a show’ and how they treated the annual observation with a mixture of trepidation and cynicism.
The realisation that observations failed to measure what they were designed to measure was shared by
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other participants with quality managers, ostensibly the people who were employed to raise standards,
also acknowledging the limitations of the process. The observation process was designed to reward
outstanding practitioners, however, teachers talked about their reluctance to strive for outstanding grades
due to the perceived onerous duties associated with achieving a top grade. Instead teachers talked about
the way in which they aimed for a grade two in order to maintain a low profile. Despite the widespread
cynicism amongst all participants, there was a universal belief that some form of measurement was
needed to ensure that standards were maintained.
Thompson, G. (2010). Acting, accidents and performativity: challenging the hegemonic good
student in secondary schools. British Journal of Sociology of Education, 31(4), 413-430.
Author abstract
Current educational practice tends to ascribe a limiting vision of the good student as one who is well
behaved, performs well in assessments and demonstrates values in keeping with dominant expectations.
This paper argues that this vision of the good student is antithetical to the lived experience of students as
they negotiate their positionality within complex power games in secondary schools. Student voices in
focus group research nominate six rationales of the good student that inform their 'performances' of the
good student. Understanding the multiplicity and dynamism of the good student is an educational
imperative as schools seek to meet the changing needs of society in the new millennium.
Thoonen, E. E., Sleegers, P. J., Oort, F. J., & Peetsma, T. T. (2012). Building School-Wide Capacity
for Improvement: The Role of Leadership, School Organizational Conditions, and Teacher
Factors. School Effectiveness and School Improvement, 23(4), 441-460.
Author abstract
Education policies for greater accountability of schools assume that schools are capable of building their
capacity for continuous improvement. While policy-makers, scholars, and practitioners acknowledge the
importance of building school-wide capacity for continuous improvement, empirical evidence to this
effect remains thin. In this study, we examine the extent to which school improvement capacity develops
over time in a sample of elementary schools in The Netherlands. Leadership practices, school
organizational conditions, teacher motivation, and teacher learning were used to measure school-wide
capacity for improvement. Mixed-model analysis of longitudinal data from 1,010 teachers of 32 Dutch
elementary schools showed that schools are capable of building school-wide capacity, and that sustaining
a high level of capacity seemed to be more difficult. The findings suggest that improving leadership may
be an important first step in the process of building school-wide capacity.
Tornero, B., & Taut, S. (2010). A mandatory, high-stakes National Teacher Evaluation
System:Perceptions and attributions of teachers who actively refuse to participate. Studies
in Educational Evaluation, 36, 11. doi:10.1016/j.stueduc.2011.02.002
Author abstract
This study examines why some public elementary school teachers openly refuse participation in a
mandatory national, standards-based teacher evaluation program. We describe the perceptions these
‘‘rebel’’ teachers have of the evaluation system, studying their open resistance based on the meanings
they construct, and elaborated an explanatory model for their behaviour. In-depth interviews with nine
teachers were analyzed using Grounded Theory. Findings indicate that there are several factors related to
teachers’ refusal, among them teachers’ perceived lack of legitimacy of the evaluation system, their
negative emotions, including fear of results, and characteristics of the culture of the teaching profession in
Chile.
Tosey, P., & Nicholls, G. (1999). OFSTED and organisational learning: the incidental value of the
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dunce's cap as a strategy for school improvement. Teacher Development, 3(1), 5-17.
doi:10.1080/13664539900200074
Author abstract
Abstract In England in recent years, school improvement has been pursued through quality assessment,
notably the Office for Standards in School Education (OFSTED) process. Some schools have been
proclaimed as failures, which has been described as a public shaming. This article examines the OFSTED
process as an intervention strategy for organisational learning and change. The authors review various
forms of emergent or incidental learning (Marsick & Watkins, 1989), which may bear little relation to the
stated intended outcomes of the OFSTED process. They consider, in particular, the practice of ?naming
and shaming? in the context of the notion of transformative learning (Mezirow, 1991). The discussion
considers implications for the extent to which the OFSTED intervention strategy has been effective in its
own terms, the extent to which it has been a catalyst for other changes, and the basis on which its effects
could be evaluated.
In England in recent years, school improvement has been pursued through quality assessment, notably the
Office for Standards in School Education (OFSTED) process. Some schools have been proclaimed as
failures, which has been described as a public shaming. This article examines the OFSTED process as an
intervention strategy for organisational learning and change. The authors review various forms of
emergent or incidental learning (Marsick & Watkins, 1989), which may bear little relation to the stated
intended outcomes of the OFSTED process. They consider, in particular, the practice of ?naming and
shaming? in the context of the notion of transformative learning (Mezirow, 1991). The discussion
considers implications for the extent to which the OFSTED intervention strategy has been effective in its
own terms, the extent to which it has been a catalyst for other changes, and the basis on which its effects
could be evaluated.
Townsend, A. (2012). Rethinking Networks in Education: Case Studies of Organisational
Development Networks in Neoliberal Contexts. Interchange, 43(4), 343-362.
doi:10.1007/s10780-013-9183-1
Author abstract
In 2002 the National College for School Leadership in England launched what they claimed to be the
biggest school networking initiative of its kind. The networks which were members of this programme
involved schools working together to achieve shared priorities and can be viewed as examples of
organisational development networks. These networks, which promoted ideals of collaborative
development and bottom up change, were introduced in a neoliberal market context of education in which
schools were encouraged to compete against each other. Herein I chart the development of this neoliberal
education market and explore ways in which three case study networks, all members of the Networked
Learning Communities programme, related to that context. I highlight some problems with and benefits
of networking, including the aspirations for networks to counteract perceived de-professionalising effects
of prescriptive education policy. I argue that, whilst being able to achieve some of their aims, the focus of
these networks means that their potential to achieve some of their espoused effects is limited. An
alternative is proposed, which is to reconsider educational networks from the perspective of networks that
arise from social movements. An outcome of this reconsideration is a suggestion that the commitments to
collaboration, associated with organisational development networks, and to mobilisation from shared
commitments associated with social movements can broaden the potential scope of changes resulting
from networks.
Troman, G., Jeffrey, B., & Raggl, A. (2007). Creativity and performativity policies in primary
school
cultures.
Journal
of
Education
Policy,
22(5),
549-572.
doi:http://dx.doi.org/10.1080/02680930701541741
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Author abstract
Cultures of performativity in English primary schools refer to systems and relationships of: target setting;
Ofsted inspections; school league tables constructed from pupil test scores; performance management;
performance related pay; threshold assessment; and advanced skills teachers. Systems which demand that
teachers 'perform' and in which individuals are made accountable. These policy measures, introduced to
improve levels of achievement and increased international economic competitiveness, have, potentially,
profound implications for the meaning and experience of primary teachers' work; their identities; their
commitment to teaching; and how they view their careers. At the same time as policies of performativity
are being implemented there is now increasing advocacy for the adoption and advancement of 'creativity'
policies within primary education. These major developments are being introduced in the context of a
wide range of social/educational policies also aimed at the introduction of creativity initiatives into
schools and teaching. This complex policy context has major implications for the implementation process
and also primary teachers' work and how they experience it. The ethnographic research reported in this
article has been conducted over a school year in six English primary schools in order to analyse the
effects of creativity and performativity policy initiatives at the implementation stage. The article
concludes by arguing that in the schools of our research the drive to raise pupil test scores involves both
performative and creative strategies and that this critical mediation goes beyond amelioration toward a
more complex view of professional practice. Implementing creativity and performativity policies
provided important contextual influencing factors on teacher commitment. These were: curriculum
coverage and task completion; and providing psychic rewards of teaching.
Trujillo, T. (2013). The Disproportionate Erosion of Local Control: Urban School Boards, HighStakes
Accountability,
and
Democracy.
Educational
Policy,
27.
doi:10.1177/0895904812465118
Author abstract
This case study of an urban school board’s experiences under high-stakes accountability demonstrates
how the district leaders eschewed democratic governance processes in favor of autocratic behaviors. They
possessed narrowly defined goals for teaching and learning that emphasized competitive, individualized
means of achievement. Their decision making was private; opportunities for local input were missing.
They promoted centrally determined, standardized instructional and administrative practices, not locally
driven ones. It concludes that accountability policies that are framed in terms of their potential to further
democratic aims by granting greater liberty in exchange for results, and by holding all districts to the
same high standards, may disproportionately reduce democratic control in urban settings.
Trujillo, T. (2014). The Modern Cult of Efficiency: Intermediary Organizations and the New
Scientific Management. Educational Policy, 28(2), 207-232. doi:10.1177/0895904813513148
Author abstract
This article analyzes one intermediary organization. It draws on critical policy studies to frame the
agency’s behaviors amid a discourse of managerialism in the public sector, and critical studies of
education markets to explain the relationships between its reforms and education policy. Findings
illustrate how the intermediary enacted managerial data monitoring systems as the core drivers of its
reforms; how it framed leadership and teaching as reductive, managerialist pursuits; and why its reliance
on business-inspired logics, roles, and language enabled it to compete in a marketplace and preserve its
industry niche. In this way, its behaviors resembled those of the “efficiency experts” during the industrial
revolution. The result was an intermediary that erroneously equated data with professional judgment, and
that guided decisions based not on a century’s worth of evidence about the limitations of purely
managerial reforms, but on an enduring ideological faith in technocratic solutions to complex social
problems.
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Trujillo, T., & Renee, M. (2012). Democratic School Turnarounds: Pursuing Equity and Learning
from Evidence. University of Colorado National Education Policy Center.
Author abstract
In 2009, the Obama Administration announced its intention to rapidly "turn around" 5,000 of the nation's
lowest-performing schools. To do so, it relied on the School Improvement Grant program (SIG) to
provide targeted funding for states and schools, and to mandate drastic, school-level reforms. While the
program channels grants to participating schools (up to $2 million a year per school), it does not maintain
funding beyond three years, nor does it alter the basic, inadequate funding structures for public education.
The SIG program's reforms require massive administrative and teacher replacement, particularly under
the "turnaround option." In the public debate about the SIG program, reforms such as this have been
described as new and innovative. In reality, the nation has significant experience with these models,
particularly over the past 40 years. Generations of research show that the SIG reforms are based on faulty
evidence, unwarranted claims and they ignore contradictory evidence. The most prominent error is the
claim that these corporate-based models can yield transformative results. The second most prominent
error is the assumption that the drastic reconstitution of school staff will prove beneficial. Neither claim is
supported by research. This report considers the democratic tensions inherent in the federal SIG policy's
market-based school reforms. It concludes with a set of recommendations that re-center the purposes of
public education for low-income students, students of color, and local communities in developing more
equitable, democratic school turnarounds. These recommendations are: (1) Increase current federal and
state spending for public education, particularly as it is allocated for turnaround-style reforms; (2) Focus
school turnaround policies on improving the quality of teaching and learning rather than on technicalstructural changes; (3) Engage a broad cross-section of schools' communities--teachers, students, parents,
and community organizations--in planning and implementing turnaround strategies that are tailored to
each school and district context; (4) Surround struggling schools with comprehensive, wrap-around
supports that stabilize schools and communities; (5) Incorporate multiple indicators of effectiveness-apart from test scores--that reflect the multiple purposes of schools; and (6) Support ongoing, systematic
research, evaluation, and dissemination examining all aspects of turnaround processes in schools and
districts.
Trujillo, T. M. (2013). The Politics of District Instructional Policy Formation: Compromising
Equity and Rigor. Educational Policy, 27(3), 531-559.
Author abstract
This qualitative case study extends the literature on urban district instructional policymaking by analyzing
the ways in which normative and political pressures shaped district leaders' instructional policy decisions.
Drawing on concepts from the politics of education, it shows how teachers and principals repeatedly
nullified policies that aimed for equity-oriented, rigorous changes in one urban district when leaders opted
to pacify constituents, rather than uphold controversial policies. It complements present explanations of
how district instructional policies come to be by comparing the consistency between the values and
ideologies of district leaders, principals, and teachers and those implicit in district policies.
Tschannen-Moran, M. (2009). Fostering Teacher Professionalism in Schools. The Role of
Leadership Orientation and Trust. Educational Administration Quarterly, 45(2), 217-247.
doi:http://dx.doi.org/10.1177/0013161X08330501
Author abstract
Purpose: Schools necessarily employ elements of a bureaucratic structure to organize the complex task of
educating large and diverse groups of students- elements such as a hierarchy of authority, a division of
labor, policies, rules, and regulations. Although such a structure is useful, there is a danger that school
leaders will overemphasize these elements and so adopt a bureaucratic orientation at the expense of
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cultivating professionalism in schools. The hypothesis that guided this study was that the degree of
teacher professionalism in a school would be related to (a) the professional orientation of principals in
their exercise of administrative authority-especially, the extending of adaptive discretion to teachers in the
conduct of their work-and (b) the trust evident among various actors in the school community. Research
Methods: Data on the five variables under study were gathered via surveys completed by teachers in 80
middle schools in a mid-Atlantic state. Teacher professionalism was assessed using a subscale of the
School Climate Index. Four dependent variables were included: the professional orientation of principals
and the trust of faculty-namely, in their principals, their colleagues, and their clients (parents and
students). The professional orientation of principals was assessed using the Enabling Structure Scale, a
scale of teachers' perceptions of how administrative authority is exercised by school leaders; faculty trust
was assessed using the Faculty Trust Scales. Findings: The evidence supports the hypothesis positing that
degree of teacher professionalism is related not only to the professional orientation of school leaders but
also to faculty trust. Faculty perceptions of their colleagues' professionalism were found to be strongly
related to a professional orientation in the exercise of authority by administrators, as well as to faculty
trust in the principal. In a multiple regression analysis, a professional orientation by the principal and
faculty trust in colleagues were each found to make an independent contribution to explaining teacher
professionalism, whereas faculty trust in the principal and faculty trust in students and parents were found
to play a moderating role. Implications for Research and Practice: For schools to foster greater teacher
professionalism, school leaders would do well to resist adopting a bureaucratic orientation, with its
implicit distrust. They would be better served by exercising their administrative authority with a
professional orientation, extending adaptive discretion to teachers in the conduct of their work, and
adopting practices that lead to strong trust among school leaders, teachers, students, and parents.
Tummers, L., Bekkers, V., & Steijn, B. (2012). Policy alienation of public professionals: a
comparative case study of insurance physicians and secondary school teachers.
International
Journal
of
Public
Administration,
35(4),
259-271.
doi:http://dx.doi.org/10.1080/01900692.2012.651413
Author abstract
Currently, there is an intense debate on the pressures facing public professionals in service delivery.
Several studies show increasing discontent among professionals toward policies they have to implement.
In this article, we aim to contribute to this topic by analyzing this discontent of public professionals in
terms of policy alienation. The policy alienation concept is used to frame the experiences of professionals
in a coherent theoretical framework. We have used a qualitative comparative case study of Dutch
insurance physicians and secondary school teachers to study the factors that influence the degree of policy
alienation across different domains. Our article shows that facets of New Public Management are
important in explaining the pressures on public professionals implementing public policies. However,
others factors are also prominent, and the degree of the implementers' professionalism seems especially
important. These insights help in understanding why public professionals embrace or resist the
implementation of public policies.
Turner-Bisset, R. (2007). Performativity by stealth: a critique of recent initiatives on creativity.
Education 3-13, 35(2), 193-203. doi:10.1080/03004270701318007
Author abstract
This article offers an analysis of recent development in primary education, in particular the prevailing
climate of performativity and new initiatives on creativity. Since 1989 education has been dominated by
the performativity discourse accompanied by the obsession with evidence: of children's learning; of
teachers' performance; and of student teachers' ‘covering’ the standards. Recent initiatives would seem to
signify a shift in official Government thinking on education and a move to embrace the creativity
discourse. The commissioning of a national report on creativity and culture was an important first step.
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There was also the QCA's literature review of creativity, and the development of the QCA web site on
creativity. More recently, we have seen the introduction of the new Primary National Strategy (PNS) via
the DfES document Excellence and Enjoyment and Government support for creative partnerships: a
programme aimed at developing creativity in learning and participation in cultural activities. This article
argues that the new initiatives on creativity do not herald major change in primary education. It offers a
critique of two significant texts: the Primary National Strategy and the QCA web site on creativity. It
presents an alternative analysis of creativity and suggests ways forward to prevent creativity becoming
hijacked by the performativity discourse.
Vaughn, M. (2013). Examining Teacher Agency: Why Did Les Leave the Building? New Educator,
9(2), 119-134.
Author abstract
Effective teachers have been described as possessing a vision for their teaching. However, the current
high-stakes accountability climate has provided challenges for teachers attempting to align their
instruction with their vision for teaching. The goal of this study was to explore 3 in-service teachers'
visions and perceived obstacles they faced as they worked to enact their vision in their respective schools.
Although teachers' visions focused on adapting to fit the needs of their students, this was often at odds
with their schools' recommendations. Findings from this study suggest the challenges associated with
enacting one's vision given the constraints of high-stakes accountability systems.
Vaughn, M. (2014). Aligning Visions: Striking a Balance Between Personal Convictions for
Teaching
and
Instructional
Goals.
Educational
Forum,
78(3),
305-313.
doi:10.1080/00131725.2014.912369
Author abstract
Theory suggests that effective teachers should possess a vision for teaching, but the reality of teaching
within the current educational policy climate raises questions about teachers’ autonomy of their
instructional decisions and ultimately their personal convictions for teaching. This exploratory study
examines 11 teachers’ visions of teaching and the extent to which their reported visions aligned with
instructional goals for their students. Findings suggest that teachers’ reported visions aimed to develop
dispositional qualities in students despite great concern over the pressures of standardized testing and
district mandates.
Vernaza, N. A. (2012). Teachers' Perceptions of High-Stakes Accountability in Florida's Title I
Elementary Schools. Current Issues in Education, 15(1), 12.
Author abstract
Teachers are catalysts to the success of high-stakes accountability policies, yet noticeably absent from
previous studies is an examination of teachers' responses toward being held accountable for their students'
performance on state-mandated, high-stakes assessments in low socioeconomic status (SES) school
settings. An on-line survey instrument was used to determine how third grade, Title I classroom teachers
in two southeastern Florida school districts believed they were capable of being held accountable for their
students' knowledge of reading and mathematics standards assessed on the Florida Comprehensive
Assessment Test. Open-ended survey responses received from 61 respondents acknowledged the need for
teacher accountability in terms of contingencies, students' academic growth, and teachers' instruction, but
raised significant concerns regarding the fairness of high-stakes accountability policy and shared
accountability for student achievement.
Vogt, F. C. (2002). Contextualising new managerial policy enactment in primary schools in England
and Switzerland: teachers' perceptions and experiences of policy change, organisational
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culture and teamwork.Ph.D. thesis, Lancaster University (United Kingdom),
Author abstract
This doctoral thesis explores the enactment of new managerial policy changes in primary schools in
England and Switzerland (Canton of Luzern), with special focus on the teachers' experiences and
perceptions of teamwork and organisational culture. An ethnographic research approach was adopted,
involving fieldwork in four case studies, two primary schools in each country. Different components of
new managerialism are emphasised in the policy change of each country: in England, marketisation,
accountability and standardisation of teaching, and in Switzerland, teamwork and organisational
development and the replacement of the former collegial approach to school co-ordination with
managerial headteachers. The enactment of new managerialism reveals shared concerns across the
countries as well as specific interpretations, which are embedded in the traditions of the education system
and the culture of political decision-making. Teamwork is conceptualised to include a range of activities:
teachers planning together, teamwork for running the school and teamwork as school development. It is
argued that the organisational culture of a school, the power balances between staff of a school and the
interpretation and enforcement strategies for new managerial policy changes within the education system
influence whether teamwork contributes to school development or whether it results in deprofessionalisation of teachers.
Walker, A., & Ko, J. (2011). Principal leadership in an era of accountability: a perspective from the
Hong
Kong
context.
School
Leadership
&
Management,
31(4),
24.
doi:10.1080/13632434.2011.606269
Author abstract
This article presents the findings of a study into the leadership practices of Hong Kong principals working
within an environment of increasing accountability. The study set out to investigate the relationships
between sets of principal leadership practices and the levels of alignment, coherence and structure and
support for students in the school. Results indicated that principals tend to emphasise the professional
development of teachers and key staff as a way to strengthen alignment within the school and between
school and government policies. However, findings also suggest that working in an accountability
environment can have a negative impact on the support provided for students.
Warner, W. K., & Havens, A. E. (1968). Goal Displacement and the Intangibiligy of Organizational
Goals. Administrative Science Quarterly, 12(4), 539-555.
Publisher research notes
The most common form of this tendency is goal displacement, in which the major goals claimed
by the organization are neglected in favor of goals associated with building or maintaining the
organization.
Intangible goals are expressions of intended states of affairs that do not adequately describe the
desired states or the activities that would constitute their achievement. Such intangible goals do not
provide adequate guidance for group action, and as a consequence, more tangible substitutes are
developed.
Goal succession: where the goals are achieved and are followed by new ones
Goal change in which the avowed goals are not achieved but are replaced by different ones: goal
diversion (the original objectives are supplanted by alternative ones; goal displacement or means-ends
inversion, the neglect of the claimed goals in favor of the means as ends in themselves. The organization
becomes less an instrument and more an institution infused with value.
Clark has pointed out that values become precarious when they do not provide cues for the
behavior needed to act upon them.
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In addition, the propensity of persons to engage in tasks is directly related to the clarity of goals
associated with those tasks, and it is easier to attach sanctions to activity associated with clear goals.
One reason for displacement of goals is that organizations have to act, and they can only act in a
concrete way. A second reason is that intangible goals result in uncertainty, anxiety, insecurity, frustration
and risk. Many decisions in organizations are made in the context of uncertainty, and this is
uncomfortable for people. Consequently, there is a tendency to dispel the uncertainty which comes with
intangible goals, and to do it along traditional lines because these are more familiar and assumed to be
less risky. Furthermore, organizational action needs to be coordinated and controlled. This requires
sanctions, which require evaluation. These result in pressure for more tangible goals.
The way in which intangible organizational goals become displaced into more tangible forms is
typically an evolution of conscious planning attempts mixed with ad hoc decisions and actions.
Bureaucratization is the establishment of more tangible organizational forms, but its technical
superiority over other forms frequently lies in its capacity for facilitating organizational maintenance and
program growth rather than in its demonstrated tendency for goal attainment.
All organizations use rewards and punishments to obtain desired behavior from individuals. To
do this at least somewhat rationally, they need some kind of evaluation, and individuals seek to ensure
that such evaluations lead to favorable sanctions. Subgroups in the organization act in a similar way, as
does the organization itself, if it receives sanctions from outside, such as from supporting or sponsoring
agencies. What is sanctioned tends to be what can be evaluated, and what can be evaluated tends to be
what is visible, tangible and measurable.
To the extent that organizational goals and sanctions do not coincide, the sanctions will provide a
better basis for predicting the action of the organization or its personnel.
Primary control over the evaluation and sanction system rests with the top of the organizational
hierarchy and/or outside supporting agencies; therefore, the lower participants have relatively little
control over goal displacement.
Warren, A. (2014). ‘I wondered does this make me any less of a teacher …?’ Early childhood
teachers in Aotearoa New Zealand claimed by and claiming authority within a dominant
discourse.
Journal
of
Early
Childhood
Research,
12(2),
185-194.
doi:10.1177/1476718X12463914
Publisher abstract
Early childhood teachers in Aotearoa New Zealand negotiate their personal professional identities within
the context of a nationally organised and regulated education sector. Early childhood teaching has become
increasingly professionalised. Emphasis on qualifications and professional standards has constrained
possible ways of being early childhood teachers. This article discusses two newly qualified teachers’
perceptions of claiming and being claimed by authority as they engaged in facilitated self-study. These
teachers were participants in a post-structural qualitative collective case study that was a master’s thesis
study. They had recently graduated from a field-based initial teacher education course, so they had been
practitioners in early childhood settings while student teachers. The dominant authority discourse that
emerged from data positioned these teachers as claimed by authority of qualification requirements and
hierarchical professional relationships, and as claiming authority as knowledgeable and responsible
teachers. I propose that these two participants’ ways of being teachers were constrained by disciplinary
discursive practices within the authority discourse. They also actively negotiated their personal
professional identities within the authority discourse through seeking pleasure, resistance to positioning
and through negotiation of their subjectivities. I suggest that early childhood teachers and teacher
educators should critically reflect on how the dominant authority discourse limits possible ways of being
teachers in Aotearoa New Zealand, and consider whether this discourse unfairly excludes some people
from the teaching profession to the detriment of practitioners, parents and families, and children.
Watanabe, M. (2007). Displaced Teacher and State Priorities in a High-Stakes Accountability
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Context. Educational Policy, 21(2), 311-368. doi:http://dx.doi.org/10.1177/0895904805284114
Author abstract
Although previous research suggests that teachers align their instruction to testing demands in the context
of high-stakes accountability programs, few studies examine how the policy plays out in the classroom
using sustained observations. This research, based on ethnographic case studies of two teachers'
classrooms and interviews with 13 teachers at five middle schools, illuminates how high-stakes testing
narrows the curricula and displaces teachers' priorities for their students, priorities such as developing
personal appreciation for literature and communication and collaboration skills, as well as 'writing like a
real writer writes.' These findings are noteworthy given that many of the teachers' priorities intersect with
state standards.
Watanabe, M. (2008). Tracking in the Era of High Stakes State Accountability Reform: Case
Studies of Classroom Instruction in North Carolina. Teachers College Record, 110(3), 489534.
Author abstract
Background/Context: Considerable controversy surrounds the issue of whether high-stakes statewide
accountability programs have led to more equitable educational opportunities for all students. Some
researchers suggest that these programs have focused attention on improving the achievement of students
of color from low socioeconomic backgrounds. Critics of accountability programs, however, raise
concerns that high-stakes standardized tests have lowered the quality of instruction in inner-city schools,
where students of color from lower socioeconomic backgrounds have traditionally not tested well, as
these students do more out-of-context math and reading drill in preparation for the exams. A central
question remains: What is the nature of curriculum and instruction for different groups of students in the
new school reform context of high-stakes, statewide accountability programs, and what are the
implications for equity? Purpose of the Study: This account of classroom instruction delves into the
instructional opportunities afforded students across different academic tracks under North Carolina's
accountability program. The author focuses on the nature of classroom instruction for students in the
"regular" classes, which are disproportionately populated by students of color from low socioeconomic
backgrounds, with that of their peers in "academically gifted" classes and considers the implications for
equity in this new policy context. While previous tracking literature suggests that teacher expectations of
students, material available to students and skills emphasized in instruction differ across tracks, the
research community has conducted little empirical research to support or refute claims on differential
learning opportunities for different groups of students in the new context of high-stakes statewide
accountability programs. Research Design: This research used an ethnographic case study approach with
theoretical sampling to select participants. Data Collection/Analysis: This research was based on the
following data: 1) 68 hours of classroom observations in two focal language arts teachers' classrooms, 2)
six interviews with each of the two focal teachers, 3) student work from two focal teachers' classrooms
and 4) interviews with eleven other teachers teaching at other schools. Conclusions/Recommendations:
The analysis reveals five key differences in instruction across tracks that favored students in the
"academically gifted" classes. The article discusses the extent to which the high-stakes accountability
policies influenced teachers to make bifurcated curricular decisions for their students across tracks. The
author argues that despite calls to close the achievement gap through high-stakes accountability programs,
the gap will persist unless policymakers and educators consider ways in which school organization can
perpetuate or equalize instructional opportunities for students.
Watkins, C. (2008). Depoliticisation, Demoralisation and Depersonalisation--and How to Better
Them. Pastoral Care in Education, 26(1), 5-11.
Author abstract
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In this article the author reflects on three key processes--depoliticisation, demoralisation and
depersonalisation--which have been evident during recent decades in his experience of education. He
argues that he does this from the standpoint of someone who had a working commitment to pastoral care
and personal-social education, but for whom such commitments now make up a very small part of his
professional life. The context referred to is the UK, and England in the main, although the processes
discussed are also evident in other countries. His purpose is not merely to catalogue these processes, but
to consider how they have had their effects and how such effects may be worked against in current times
for the good of pupils' and teachers' personal-social development.
Weathers, J. M. (2011). Teacher Community in Urban Elementary Schools: The Role of Leadership
and Bureaucratic Accountability. Education Policy Analysis Archives, 19(3), 42.
Author abstract
The purpose of this study is to determine the effect of principal leadership and accountability policies on
teachers' sense of community. This study is situated within the research and policy/practice discourse over
the importance of schools developing a professional community of teachers who share common values,
cooperate in support of these values, and a have sense of mutual accountability as a means of improving
student achievement. However, to date, few studies have examined the effect of leadership practices and
accountability policies on teacher communities, and these studies do not conceptualize and measure
teacher community in line with theories of community. Additionally, there is a pervasive and mostly
untested belief by advocates of teacher professionalization that top-down management, standards, and
accountability policies are antithetical to teacher communities. Data for this study come from the National
Center for Education Statistics' (NCES) Schools and Staffing Survey (1999-2000). A two-level multilevel
regression analysis was used with a public school urban elementary (K-5) subset of the SASS data.
Principal leadership has a very strong positive effect on teacher community--the strongest effect of any
policy-amenable variable. Significant principal actions include: recognizing teacher effort and
communicating expectations; and a principal's direct efforts to build community among teachers. The
effect of teacher classroom control and policy influence is significant, but reduced by measures of
principal leadership. Teachers' use of standards is associated with a sense of community, but a somewhat
limited measure of school performance-based accountability has no association.
Webb, P. T. (2006). The choreography of accountability. Journal of Education Policy, 21(2), 201214. doi:http://dx.doi.org/10.1080/02680930500500450
Author abstract
The prevailing performance discourse in education claims school improvements can be achieved through
transparent accountability procedures. The article identifies how teachers generate performances of their
work in order to satisfy accountability demands. By identifying sources of teachers' knowledge that
produce choreographed performances, I explain how teachers manage perceptions in order to garner
favorable evaluations. As forms of impression management, teachers' fabrications were political because
they attempt to (re)control, or (re)claim, the discourse of what a `good' teacher does/is. However, because
teachers' fabrications occur as individual and uncoordinated responses to surveillance, the analysis maps
how the political organization of schools maintains teachers in subjugated roles even though teachers
believe their fabrications held greater micropolitical capital than what actually occurs.
Webb, R., & Vulliamy, G. (1996). A Deluge of Directives: Conflict between Collegiality and
Managerialism in the Post-ERA Primary School. British Educational Research Journal,
22(4), 441-458.
Author abstract
Examines the impact of innovations associated with the Education Reform Act (England) on the
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management of school change in primary schools. Documents growing tensions between collegial
and top-down managerial styles based on quantitative data. Discusses ways to reconcile the
emphasis on cooperative working within the context of increased managerialism.
Webb, T. P., Briscoe, F. M., & Mussman, M. P. (2009). Preparing Teachers for the Neoliberal
Panopticon. Educational Foundations, 23(3), 16
Author abstract
In this article, we critically analyze how neoliberalism, as a political-economic discourse, uses
surveillance to produce a stratified student body for economic roles. Panoptic technologies regulate
schools and teachers by perpetuating an "ethics of competition" that promote a market mentality of
"educational choice" while propagating educational apartheid. We use the current U.S.A. legislation, No
Child Left Behind (NCLB), as a foil for our argument and illustrate how some educators have fabricated
spectacles in attempts to resist the performance pressure of neoliberal surveillance. We end our discourse
by discussing pedagogical fabrications as moments of neoliberal resistance and conclude with ways
teacher education might prepare educators to respond more collectively to the educational inequities
produced form reducing education to an economic enterprise.
Webb, T. P., & Gulson, K. N. (2013). Policy Intensions and the Folds of the Self. Educational
Theory, 63(1), 51-67.
Author abstract
In this essay, P. Taylor Webb and Kalervo N. Gulson argue that educational policy is a spatial process
and that implementation processes in particular produce crucial emergent geographies for policy research.
Webb and Gulson describe how emergent geographies are produced when policy "folds" actors through
senses and enactments of policy. The idea that policy is sensed and enacted is developed into the concept
of a "policy intension" that extends approaches to spatial and, in particular, micropolitical analyses in
policy research. Webb and Gulson conclude by discussing cartographical methods that better map the
geographies of subjectivity produced through policy intensions.
Wegwert, J. C. (2014). Looking the Tiger in the Eye: Overcoming Fear-Based Teacher Identities.
Childhood Education, 90(2), 137-142. doi:10.1080/00094056.2014.894816
Author abstract
There has been a growing interest in and research on the construction of teachers' professional identity
and parameters of practice among researchers worldwide. This piece examines the nature of teachers'
perceptions about their professionalism and practice. It also explores teacher isolation stemming from
assumptions related to classroom control and community politics, resulting in fear and relational distance.
The exposition contributes to discussions in the field of teacher education and professional development
that might change the individualistic and isolated environments in schools and among teaching
professionals. It encourages re-thinking of teacher authority and relationships to build school cultures that
enable powerful student learning and strengthen teachers' professional identities.
White, J. (2010). Speaking "over" Performativity. Journal of Educational Administration and
History, 42(3), 275-294.
Author abstract
In a time where standards and accountability override trust in teachers and principals, mandated versions
of pedagogy have recently appeared in the Australian landscape. This article critiques one pedagogical
reform initiative and suggests that in performative times, it may be preferable for principals and teachers
to speak "over" reform than to speak "back" to it. While reference to competency standards increasingly
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replaces discussion about professionalism, the argument is developed here that key elements of
professionalism include trust, agency, identity and judgement, which are excluded from the standards
discourse. The article proposes that the tenuous hold teachers have on professionalism might be
strengthened by critical school leaders adept at navigating their way around performative demands and
who encourage teachers to speak "over" codes about appropriate behaviour to instead explore what it
means to be a teacher professional.
Wild, C. (2011). Making Creative Spaces: The Art and Design Classroom as a Site of
Performativity. International Journal of Art & Design Education, 30(3), 423-432.
Author abstract
Rather than taking a transformational role in schools, new art and design teachers quickly become subject
to "school art" orthodoxy. Theories of subjectivity and the development of professional identity within
communities of practice can feel far removed from the classroom. This article seeks to make clearer the
processes by which teacher identity and practice becomes normalised and proposes ways that such
processes may be resisted. With reference to Foucault, Lyotard, Bruner, Wenger and Bey, the classroom
as a site of performativity is contrasted with alternative heterotopia-like sites away from the spectre of
observation, where different identities and behaviours can be explored. These temporary sites of
difference are an antidote to the orthodoxy of the "school art" condition and open up the possibility for
teachers, both new and experienced, to implement a more hospitable, participatory pedagogy.
Wilkins, C. (2011). Professionalism and the post-performative teacher: new teachers reflect on
autonomy and accountability in the English school system. Professional Development in
Education, 37(3), 389-409.
Author abstract
This paper explores the impact of the increasingly performative nature of the assessment of teachers'
performance in England leading to the introduction of Professional Standards for Teachers in 2007. It
reports the findings of a small-scale study of newly-qualified primary school teachers in the context of
literature on teacher identity, performativity and professional development. It suggests the possible
emergence of a 'post-performative' identity; a generation of teachers whose experience as pupils has been
of an increasingly performative schooling system. These post-performative teachers cannot be categorised
as either 'compliant' or 'resistant' to the demands of performative management systems and government
initiatives. They are still largely motivated by affective rewards, but have clear career ambitions; they are
aware of the potential conflicts between the demands of accountability and the desire for autonomy, but
are generally comfortable with the balance they feel able to strike between these. This paper reflects on
the views of these teachers in the light of further developments in master's-level qualifications and their
possible impact on the shape of professionalism and professional development
Wills, J. S., & Sandholtz, J. H. (2009). Constrained Professionalism: Dilemmas of Teaching in the
Face of Test-Based Accountability. Teachers College Record, 111(4), 1065-1114.
Author abstract
Background/Context: In response to state-level test-based accountability and the federal No Child Left
Behind Act, school administrators increasingly view centralized curriculum and prescribed instructional
strategies as the most direct means of increasing student performance. This movement toward
standardization reduces teachers' autonomy and control over their classroom practices. The consequences
of test-based accountability on teacher practice are often conceptualized as a tension between teacher
professionalism and standardization. Focus of Study: This case study investigates the classroom
instruction of an experienced teacher in an elementary school where the principal supported teachers'
autonomy and authority over curriculum and instruction. Examining her instructional practice in social
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studies, a subject not included in state testing, we demonstrate how specific teaching dilemmas that arose
in response to state testing led to a new type of professionalism that we call constrained professionalism.
Setting: This qualitative case study focuses on social studies instruction in a fifth-grade classroom at a
rural elementary school in southern California serving a low-income, diverse student population with a
large percentage of English language learners. The school was selected for two reasons: (1) as a lowperforming but improving elementary school as measured by state testing, the school was under pressure
to continue to raise student test scores, and (2) social studies continued to be part of the elementary
curriculum. Data Collection/Analysis: Data collection extended over a 10-month period and included
observation and videotaping of social studies lessons, interviews with the teacher and principal, and
document collection. Observation and videotaping covered virtually all the social lessons during the
school year in the teacher's classroom, a total of 66 lessons. Findings/Results: As state-mandated testing
was instituted, administrative support of teacher autonomy continued, but constraints on this teacher's
decisions emerged as instructional time and resources shifted to language arts and mathematics. Although
able to make independent decisions, this qualified teacher did not teach social studies in the way she
believed would best serve her students' needs and interests. Conclusions: This case study demonstrates
how teachers' professional discretion is being minimized in subtle yet consequential ways amid highstakes testing, even in subject areas not tested by the state. Constrained professionalism represents a new
situation in which teachers retain autonomy in classroom practices, but their decisions are significantly
circumscribed by contextual pressures and time demands that devalue their professional experience,
judgment, and expertise.
Witten, H., Waugh, R., & Gray, J. (2012). School Administrators' Beliefs that School
Improvements Were Due to Formal School Registration: A Rasch Measurement (pp. 22):
Australian Association for Research in Education.
Author abstract
This paper presents the results of an investigation into the attitudes of School Administrators to the
relationship between formal school registration and school improvement. It concerns a mandatory
inspection-type registration process for all Non-Government Schools in Western Australia. Part of the aim
of this registration process was to help schools improve twelve educational and administrative aspects.
These were: (1) School Governance, (2) School Financial Viability, (3) Enrolments & Attendance, (4)
Number of Students, (5) Instructional Time, (6) School Staff, (7) School Infrastructure, (8) School
Curriculum, (9) Student Learning Outcomes, (10) Care for Students, (11) Disputes and Complaints, (12)
Legal Compliance. A questionnaire based on these twelve aspects was designed with five items per aspect
(60 items total), conceptually ordered from easy to hard, and given to 110 administrators. It was
completed by 65 administrators for a useable, response rate of 59%. The data were analysed with the
Rasch model computer program RUMM2030 which accommodated the small numbers by estimating
parameters even when some response cell frequencies are zero or low. It does this by re-parameterising
the thresholds into principal components (not the factor analysis kind), but components that make up the
structure of the threshold parameters where there are data. The frequencies are not used directly, but
rather functions of the frequencies are used as the sufficient statistics for these parameters and the
thresholds are recovered from these. A unidimensional, linear scale, School Administrators' Beliefs That
Actual School Improvements Were Due to Formal School Registration, was created with 48 items. The
Person Separation Index of 0.86 was highly satisfactory. The item-trait interaction was 83.76, df = 96
with p = 0.81 supporting the creation of a unidimensional scale. The results showed that there was a
group of items that administrators said were relatively easy to say that actual school improvements were
due to formal registration and another group that administrators said were very hard to say that actual
school improvements were due to formal registration. This study produced a new Rasch measurement for
a key aspect of school improvement. It provides new insight into the policy and practice of school
registration.
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Wong, J. L. (2006). Control and Professional Development: Are Teachers Being Deskilled or
Reskilled within the Context of Decentralization? Educational Studies, 32(1), 17-37.
Author abstract
Many researchers have identified a process they call "deskilling", which they use to describe the daily
experience of teachers who have been gradually losing control of their own labour within "low-trust"
workplaces. Conversely, other scholars have found that under similar conditions, some teachers have their
own ways of dealing with it which leads them towards a process of "reskilling". This study is an attempt
to explore the actual teachers' perceptions towards their daily practice within the context of educational
decentralization, a neglected area of research which needs to be further discussed and explored. This
paper uses data gathered from seven schools in Guangdong Province, China as a case study to show that
educational decentralization in China not only results in teachers being deskilled because indirect control
is still being maintained, but also provides a small number of teachers with a competitive working
environment to reskill their pedagogical techniques and educational knowledge, and to pursue good
practices in teaching under the pressure of competition. All in all, educational decentralization provides a
context in which teachers can experience either deprofessionalization (deskilling) or reprofessionalization
(reskilling).
Wood, D. R. (2011). And Then the Basals Arrived: School Leadership, Learning Communities and
Professionalism. International Journal of Leadership in Education, 14(4), 475-497.
Author abstract
This article, based on six years of participant observation, provides a close-up view of two learning
communities in an urban elementary school. It provides a case study of both learning communities, laying
out how teachers participating in them learned to respond differently to difficult problems and dilemmas,
to change their language and approach in addressing students' learning needs, to raise teaching problems
and issues with increasing candor, and to become not only less resistant to change but also more
innovative. In fact, the article draws close-up portraits of how these two learning communities in a school
serving the district's lowest socioeconomic student population became crucibles for transforming
professional identities so that teachers began privileging professional judgment over technical skill, praxis
(reflection in practice) over specific technical practices, continuous learning over expertise, inquiry over
solutions, and innovation over implementation. Along the way, it provides a back-story of an
administrator who set high expectations and conveyed political realities without provoking either passive
compliance or outright resistance. In the background looms the power of the district's shifting leadership
and policies to sustain or destroy these promising communities.
Wylie, C. (2013). A cautionary tale : self-managing schools in New Zealand. Professional Voice,
9(2), 37-40.
Author abstract
In 1989 all of New Zealand's (NZ's) then 2700 state an state-integrated schools became self managing.
Central to this change was the assumption that government rules were schools' biggest hindrance. Freeing
schools from their ties to education boards (primary schools), the inspectorate and Department of
Education (secondary) would also make them accountable for their performances. Two decades later it
can be seen that the cumulative effect of NZ's experience of school self management has been corrosive.
It has not improved student engagement and achievement, or reduced achievement gaps between students
from poor homes and others or between indigenous Maori and European New Zealanders. Gains at the
national level have come from the shift to a standards-based qualification system in secondary schools
and from particular initiatives and research based professional development rather than structural
changes. Certainly there is some innovation occurring in individual schools but because schools are not
well connected it has been harder to disseminate good practice than it was before self management. If the
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challenges are to improve learning and achievement, reduce disparities in educational outcomes and to
help schools meet students' needs for different learning opportunities, school self management is not the
answer.
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